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Executive Summary 
Mission and Vision 
The proposed school's mission is to develop the character, knowledge, and skills of our students so they 
will succeed in college, giving them the freedom to shape their futures and positively affect their 
communities.  

Since opening its first school in Philadelphia in 2003, KIPP has grown to four schools in North and West 
Philadelphia over the past thirteen years, serving 1,780 students in grades K-12. KIPP Philadelphia 
Schools (KPS) refers to the regional network of these four schools. The proposed charter will be a part of 
this successful network of college-preparatory schools. These schools are free, open-enrollment public 
charter schools with an academically intensive program that prepares every student to, as we say at 
KIPP, "climb the mountain to and through college.” Our enrollment is determined by lottery, without 
regard to academic record, conduct, or socio-economic background. KIPP Philadelphia Schools' 
commitment to transparency and equity in our enrollment process is hailed as a model for other charter 
schools in the city. We locate our schools in educationally underserved areas of the city so we are sure 
to reach the students who need us the most; currently 86% of our students qualify for free or reduced 
meals (74% free) and over 21% of students receive special education services. With our focus on results 
and whatever-it-takes philosophy, we commit to an extended day and year, insisting that all Team & 
Family members “work hard” and “be nice” in every endeavor and interaction. Even though many of our 
current students come to KIPP far behind academically, they make dramatic progress while at KIPP.  

Ninety-five percent of students who have completed 8th grade at a KIPP Philadelphia middle school 
graduate from high school. Nationally KIPP is seeing 45% of their 8th grade alumni graduating from 
college; a rate that is five times higher than expected for low-income students. We are seeing similar 
success at KIPP Philadelphia with our alumni attending some of the best local colleges like Temple, 
Drexel, Penn State, University of Pennsylvania, Villanova, and Haverford College. These extraordinary 
outcomes show that the actual proves the possible, and with a commitment to hard work, high 
expectations, and strong results, all students will achieve.  

Our vision is to create a network of schools providing high-quality primary and secondary education in 
Philadelphia to over 4,400 students. We aim to lead by example, to show and do what is urgently 
needed – significantly increase access to high quality public education, changing the future of the 
students we serve. With over a decade-long record of success and a waiting list exceeding 3,400 
families, expansion would maximize the former and appease the latter. Within the next five years, we 
will continue to deliver on our mission at our original schools, and are well-positioned to add others. 

Academic Plan  
At every grade level, the proposed school prioritizes a two-pronged approach to educating children: (1) 
Academics and (2) Character. Our goal at KIPP is for all students to go to and through college and at KIPP 
in Philadelphia and nationwide across KIPP's network of over 200 schools, the results are clear that this 
approach is working. Every decision we make about what we teach our students and how we teach that 
content reflects the goal that they will graduate from college. From Kindergarten through 12th grade, 
our college-preparatory focus drives decisions about course offerings, staff hiring, family 
communications, and community partnerships – anything that affects KIPPsters’ preparedness for 
college success.  

Most concretely, this starts with holding students to the most rigorous academic standards, while 
providing intense support for students who need it. With an extended day and year, we provide 60% 
more time for learning above the state minimum. We maximize that extra time by providing a rigorous, 
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rich education for our students. Our curriculum is aligned to PA Core standards and backwards mapped 
from the ACT exit standards to ensure our students are not only prepared to graduate high school but 
for success in college. We will leverage being part of the KIPP Network to select the strongest curriculum 
choices and instructional methods that reflect research-based best practices like the innovative KIPP 
Wheatley literacy curriculum, a customized version of the national Wheatley curriculum designed to 
meet the specific needs of KIPP students and the Common Core. With frequent, intentional use of 
assessments, teachers always know what their students know and what to focus on next. Using our 
extended day model, we provide significant time each day for differentiated, small group instruction at 
every grade level so that all students get the specific support they need to grow academically.   

We know that a high-quality curriculum that prepares students for college must be well rounded; that 
means giving students opportunities to explore and learn subjects that are not always accessible in 
traditional neighborhood schools: students experience laboratory science beginning in middle school 
and high school students have access to Advanced Placement classes. At every grade level, students 
have a chance to study the arts, with elementary students having either music and art class multiple 
times each week, middle school students able to participate in a jazz band, and high school students 
putting on their own studio art exhibits at local art galleries. All schools include physical education and 
middle and high school students have opportunities to participate in after-school athletics. 

The second prong of our approach is our focus on character development. From the very beginning, 
KIPP schools are grounded in the belief that strength of character is as important as academic 
achievement. Our schools are guided by the idea that explicitly teaching character education and 
integrating it into lessons will help students develop the character strengths they will need on their 
journey to and through college. Rooted in the research of Dr. Martin Seligman (University of 
Pennsylvania) and Dr. Chris Peterson (University of Michigan), and building off the pioneering work of 
Dr. Angela Duckworth (University of Pennsylvania) and the KIPP schools in New York, KIPP Philadelphia 
uses common language and specific lessons to help our students develop strengths like social 
intelligence, grit, and curiosity that have been shown to lead to success in life.  

Operational & Financial Capacity 
KIPP Administrative Services Corporation currently operates five schools in the city of Philadelphia. Our 
first school opened its doors in 2003 and we have strived for continuous improvement every year since.   

External Management: KIPP Administrative Services Corporation has created a back-office that has 
scaled with the growth of our schools each year. This back-office team, responsible for oversight of 
finance, operations, facilities acquisition and management, talent/recruitment, technology, and 
fundraising, is staffed with experienced specialists, with several decades of experience combined in the 
education sector.   

This back office will manage the operations, governance, and financial aspects of the proposed charter 
school, as it does for the other existing KIPP Schools in Philadelphia, through a formal Academics and 
Business Services Agreement (Attachment 24). In its six years in operation, KIPP Administrative Services 
Corporation (KASC) has maintained strong financial positions, with both charters meeting their 
respective target fund reserve requirements, ensuring financial stability. Additionally, KASC has met its 
fundraising goals each year, and there have been no material findings on the annual independent audits 
conducted by Larson Allen. We have successfully navigated the ever-changing charter revenue 
landscape because of our ability to successfully budget and plan for times of uncertainty, and we have 
had our schools staffed by the first day of school with highly qualified and certified teachers at 
percentages in compliance with the Charter School Law. 



 6 

KIPP Philadelphia's board governance practices have been held up within the national KIPP network as 
being best in class, and other KIPP regions send people to our board meetings to learn from us. 
Moreover, we are a leader when it comes to transparency of our data and operating practices, through 
open door policies at our schools and our KIPP Open Book data portal on our website.  

In its first year, the proposed school will serve 200 students in grades K-1 with approximately 23 staff. 
Over the course of five years, KIPP Parkside will grow to serve 860 students in grades K-8, with 
approximately 82 staff. Our robust talent pipeline and leadership development practices allow us to 
"home grow" leaders for future schools, ensuring a level of quality control and continuity. 

Target Community 
KIPP’s commitment is to go where it is needed most. The four schools in the existing KIPP Philadelphia 
Schools network are intentionally located in high need neighborhoods based on income demographics, 
school performance data, and graduation rates of the adult population.    

The proposed school will be located at 5070 Parkside Ave, Philadelphia, PA 19131 in West Philadelphia 
and will serve as the foundation for a K-12 feeder pattern for children residing in the neighborhood, as it 
is our intention that students who promote from KIPP Parkside are able to matriculate to KIPP DuBois 
Charter School. Students residing in the 19139 and 19131 zip codes will benefit from focused 
recruitment efforts by the proposed school. Currently 308 families in the 19139 zip code are on our 
waitlist, in addition to 170 families in the 19131 zip code, and over 3,700 citywide. 

Only 13.5% of adults in the 19131 zip code are college graduates, and in 19139 the number is only 7.5%. 
Only 15 of the 21 district and public charter schools in this area are focused primarily on serving 
students from these neighborhoods and 11 of those 15 schools fall in the Intervene performance tier. 
According to the last round of released SPR data there are only 609 K-8 seats available at schools that 
rank in the Reinforce or Model performance tier. This is in a community where the census borough 
estimates there were over 10,000 students between the ages of five and fourteen in 2010. It is no 
surprise that families are seeking out high-quality options, as evidenced in the significant increase in the 
number of waitlisted students. 

These families are attracted to KIPP based on the academic performance of our schools. The impact of 
starting to work with our students in Kindergarten is already evident; The impact of starting to work 
with our students in Kindergarten is already evident; last year for the first time students who started as 
Kindergarteners at our elementary school enrolled as 5th grade students at our middle schools.  Only 
15% of 5th graders entering KIPP Philadelphia schools for the first time performed on or above grade 
level in Math; the rate tripled for students who promoted from KIPP Philadelphia Elementary school. For 
the first four cohorts of KIPP alumni (middle school promoters), 95% have graduated from high school 
and 68% have enrolled in college.  

Over the past decade, we have built strong networks to civic, business and community organizations 
throughout the city. Our high school, KIPP DuBois Charter School, is currently located in the West 
Parkside neighborhood, where we have developed positive relationships with local community leaders. 
The local community has expressed their wish for KIPP to expand its presence in their community.   

Our family outreach to solicit feedback about creating new schools has been extensive, with 16 
meetings held over the past year and numerous one-on-one interactions with community leaders and 
residents.  Across our schools, 91% of all KIPP Philadelphia parents surveyed said they would 
recommend KIPP to another parent. We have collected 470 interest forms from parents indicating their 
interested in enrolling their child at the proposed school, including 133 students eligible to enroll in the 
first year of the school. We have worked with local Head Start centers in the neighborhood to connect 
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with prospective families, hear their feedback, answer questions, and solicit interest/pre-enrollment 
forms from those that would like to enroll their children. We have also continued to build on our 
existing strong partnerships with leaders in the community like Councilman Curtis Jones and Lucinda 
Hudson to solicit their feedback about the proposed school – a process that began in 2013. Even though 
our proposal has not yet been approved by the SRC, despite multiple submissions, the feedback from 
the community is overwhelmingly clear: the need for high-quality seats in elementary and middle school 
is absolutely necessary, and we must continue to re-submit our proposal to the SRC. As in past years, we 
will continue our outreach efforts to new families residing in the proposed attendance zones will 
continue in the months ahead.   

Portfolio of Existing Schools 
KIPP Philadelphia Schools (KPS)1 is a network of free, open-enrollment, college-preparatory public 
charter schools dedicated to preparing students in low-income communities for success in college and in 
life.  The organization currently operates five public charter schools – under four separate charters – in 
North and West Philadelphia, serving 1,780 students. The first charter, KIPP Philadelphia Charter School 
(KPCS), was incorporated in 2003 and is comprised of one elementary school and one middle school 
serving 800 students across Kindergarten through grade eight; these schools are located in the 
Allegheny West and North Philadelphia neighborhoods, respectively. The second charter, KIPP West 
Philadelphia Preparatory Charter School, was founded in 2009 and contains one middle school in Cobbs 
Creek, serving 360 students across grades five through eight. Our high school, KIPP DuBois Charter 
School, was founded in 2010 as an academy of KPCS, and was approved to operate as a separate charter 
effective July 1, 2015 and serves 520 students in grades 9-11.  Lastly, our newest charter, KIPP West 
Philadelphia Charter School, located in the Cobbs Creek section of Southwest Philadelphia, serves 100 
students in Kindergarten. The focus of all of our schools is college-prep; four unique features of our 
program include:  

College Readiness and Completion: When a student enrolls with us, we make a promise to them and 
their family to do whatever it takes to help them make it to and through college. To ensure we follow 
through on our commitment, we began the KIPP Through College program in 2007, to support and track 
all students who finish eighth grade or graduate high school with us, from the time they start high 
school until the time they graduate from college.  

Leadership Development: KIPP has spent more time studying school leadership and developing 
leadership training than anyone else in the charter sector nationally. We won the competitive US Ed i3 
(Investing In Innovation) grant to further develop our leadership training, and recently here in 
Philadelphia we are helping to develop the next generation of education leaders through our Emerging 
Leaders Program (ELP). Participants come from a range of teaching backgrounds – including traditional 
public schools, other charter schools in Philadelphia, as well as private schools.  

Focus on Character: We believe that teaching character is every bit as essential as providing high quality 
academics to our students. Each of our schools explicitly works to help our students develop the 
character strengths, like grit, unity, social intelligence, self-control, gratitude, zest, and optimism that 
they will need on their journey to and through college.  

Managing Multiple Schools: As stated above, our first school was founded in 2003, and we have grown 
over the last twelve years to currently operating five schools serving 1,780 students in grades K-12. We 
have a strong record of accomplishment of managing our schools with transparency, integrity, and 

                                                           
1 For the purposes of this application, “KIPP Philadelphia Schools” refers to the network of four KIPP schools 
located in Philadelphia.  
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quality. We post all of our academic and non-academic data on our KIPP Open Book web portal, we have 
never had a material finding in an audit, and we have helped train dozens of leaders who have taken our 
leadership and instructional methods into the School District and other charters. We are confident that 
we have structured our governance and management in such a manner that maximizes the academic 
performance and operational efficiency of our schools and that additional schools entering our network 
would perform similarly. 
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Academic Program 
Section 1: Educational Philosophy 
Academic excellence is the cornerstone of how we prepare students to go to and through college. No 
matter where students start, our goal is college for everyone. If we are to reach that goal, our academic 
program must be centered on knowing what each student knows, what he or she needs to learn, and 
what our plan is to teach next. We believe that for students to truly be college ready, instruction must 
balance both basic skill mastery and deep, conceptual understanding. We also believe that mission-
aligned teachers, delivering best in class instruction, are the key to our students achieving their goals 
and our mission. Specifically, our teachers meet students where they are, invest students in their goals, 
and thoughtfully backwards plan to ensure all students reach college-readiness by the end of their time 
with us. Teachers think creatively about how to make learning challenging, bring joy into their 
classrooms, and integrate character lessons into their content. To support this work, teachers engage in 
thoughtful professional development in the methods we believe will best accomplish this goal, including 
data-driven instruction, and they are provided with best-in-class curricular materials or supported in 
creating their own materials where excellent options do not currently exist. These curriculum materials 
are rigorous, engaging, and create meaningful connections to the world and between subjects. We 
utilize assessment for learning that gives teachers and students the data they need to impact learning 
tomorrow. As part of this process, we openly examine and analyze our academic and non-academic 
results to identify strengths and areas for improvement at the student, classroom, teacher, school, and 
regional level. 

Rigorous Curriculum 
For our students to succeed in college, we need to challenge students with the most rigorous academic 
standards, while providing intense support for students who need it. Our K-12 curriculum is aligned to 
the PA Core Standards and backwards mapped from the ACT exit standards to ensure our students are 
not only prepared to graduate high school but for success in college. At every grade level, we make 
intentional curriculum choices that challenge our students and create authentic learning. As part of a 
nationwide network, we will leverage the wisdom of our teammates around the country to select the 
strongest curriculum choices and instructional methods that reflect research-based best practices. We 
use research-based math curriculums like TERC Investigations (K-1) and Eureka Math (2-8) that teach 
foundational skills and how to think about math in a deep, conceptual way. In literacy, students focus 
intensively on thematic units that not only build reading skills but content knowledge about the world 
around them. Our elementary school will use the Core Knowledge Language Arts program, which has 
received extensive attention and support in New York, while our middle schools will use KIPP Wheatley, 
an innovative curriculum created as a partnership between KIPP schools nationwide and Common Core 
Inc. Every student in grades K-6 receives at least 45 minutes of science and social studies each day and 
starting in 7th grade students have laboratory science and history each day. Though not applicable for 
this proposal, students enrolled in a KIPP high school take a rigorous college preparatory sequence and 
must complete 29 credits in order to graduate (as opposed to the state-mandated standard of 22 
credits). Students will have the opportunity to take AP courses such as calculus and biology; foreign 
languages like Spanish and Arabic; and extensive coursework in the arts.  

Thoughtful Use of Data 
At every grade level, teachers at the proposed school will use high-quality, PA Core Standard aligned 
assessments on a regular basis to determine what students have learned and where they need 
additional support. For example, multiple times a year we use one-on-one reading assessments from 
Fountas & Pinnell to ensure student progress, and determine who is in need of additional supports.  In 
middle and high school math teachers give externally created, standards-aligned assessments four times 
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per year to ensure that students are on track to meet end of year goals. Using high-quality assessments 
is only a small part of using data thoughtfully; teachers will also be given the time, skills, and support to 
analyze the data and create effective action plans. After we give these larger assessments throughout 
the year, the proposed school, like all KIPP Philadelphia Schools, will have a day without students so that 
teachers and leaders can examine the data, spot trends, and plan purposefully moving forward. As part 
of this planning, we will create small intervention groups of students with specific academic needs; this 
will allow these groups to meet at certain times during the day for additional help in reading or math. It 
is important that these groupings be flexible, which is why the groups are reconstituted after each of 
these assessments. Additionally, teachers will meet in content or grade level teams at least once per 
week to analyze student work or assessment data, including daily assessments or exit tickets, and create 
next steps for instruction. 

Engaging Instruction 
Teachers at KIPP love their students and their content and they work hard to ensure students love 
learning. When you walk through the halls of a KIPP school, you see students and teachers smiling and 
hear students engaged in learning by doing things like learning basic facts like multiplication Tables and 
letter sounds through chants and songs. At the same time, at all levels of our schools, teachers create 
authentic learning experiences full of hands-on activities that make learning real for our students. 
Elementary students learn phonics by playing hands-on rhyming games at centers and middle school 
students dissect a chicken wing as they explore bones and muscles. 

Student and Family Investment 
From the moment that students start at KIPP, both students and their families hear about the focus on 
college with even our kindergarten students knowing that they are going to college...in 2028! Investing 
students and their families in this big goal starts immediately after the lottery and enrollment, with a 
home visit. During the visit, KIPP staff meet with the student and their family to start to build a strong 
relationship, learn important information about the student, and explain key KIPP expectations. Before a 
student steps into our schools, they already know what to expect and have a friendly face to greet them 
on their first day.  

Strong communication continues with parents and students having the school issued cell phone of every 
staff member, regular student behavior reports that go home to keep parents updated, and quarterly 
student progress conferences where teachers have an extended time to sit down and talk about 
strengths and areas for improvement with each parent. Our schools all have open door policies for our 
families and parents are encouraged to visit the school and observe. In the classroom, we invest 
students in the big goal of college by ensuring teachers set goals with students about how much 
academic progress they will make in a given year and then celebrate small milestones along the way. At 
the elementary and middle school, students know their reading level and can tell you exactly how they 
plan to increase it by the end of the year. 
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Section 2: Curriculum & Educational Plan  
The Applicant has operated high-performing charter schools in Philadelphia for the past thirteen years 
serving grades K-12. Our existing schools incorporate curriculum aligning to Pennsylvania standards for 
each grade level served. KIPP’s planning and curriculum has positioned the proposed school to offer 
comprehensive planned instruction to fulfill the mandates of Chapter 4 of the Public School Code.  

All courses will use long-term plans and unit-level plans explaining the content being taught. In addition, 
the Applicant has attached the following instructional resources for its long-term plans and unit-level 
plans:  

 Core Knowledge Language Arts Curriculum Sample, including Assessments (Grades K-1)  
(Attachment 1.1)  

 ELA Curriculum Standards Map (Attachment 1.2) 

 ELA Curriculum Map - Overviews (Grades K-8) (Attachment 1.3) 

 Core Knowledge Language Arts Scopes and Sequences (Attachment 1.4) 

 Grade 4 Reading Comprehension Assessment Samples (Attachment 1.5) 

 Math Curriculum Maps (Grades K-8) (Attachment 1.6) 

 Math Teachers Guide Samples (Grades K-1) (Attachment 1.7) 

 Sample KIPP Wheatley Modules, Including Assessments (Grades 5-8) (Attachment 1.8) 

 Eureka Modules Teachers Guide Samples (Grades 2-8) (Attachment 1.9) 

 Eureka Scope and Sequence (Grades 2-8) (Attachment 1.10) 

 Measured Progress Benchmarks for ELA and Math (Grades 5-8) (Attachment 1.11) 

 Sample Elementary Math Interims (Grades K-1) (Attachment 1.12) 

 Sample Elementary Math Benchmarks (Grades K-1) (Attachment 1.13)  

 Eureka End of Module Assessments (Grades 2-8) (Attachment 1.14) 
 

Modules by Grade Span 
The following modules will be used by the proposed school for day-to-day instruction:  

Elementary – Grades Kindergarten through Four 
Core Knowledge Language Arts: The proposed school will use the Core Knowledge Language Arts 
curriculum in grades K-4. Information about Core Knowledge Curriculum and Assessments can be found 
in the ELA Standards Map (Attachment 1.2) and Curriculum Overviews (Attachment 1.3), which include a 
summary of each unit in each grade. In addition, the Scope and Sequences documents (Attachment 1.4) 
include more information about the content covered in each unit in each grade. There is also a sample 
grade three unit (Teacher’s Guide) from the published curriculum (Attachment 1.1).  Teachers will use 
formative assessments included in this program as well as opportunities for PSSA-aligned assessment 
practice (see grade four samples, Attachment 1.5).   

Investigations Math Curriculum: The Kindergarten and first grade Investigations Curriculum provides its 
teachers with a year-long scope and sequence of units (Attachment 1.6). KIPP teachers create their own 
unit plans to accommodate for differentiation, fluency practice, and school-based schedules. Sample 
Investigations lessons (Attachment 1.7), teacher made unit plans, and a crosswalk document that shows 
the correlation between Common Core Standards and PA Common Core Standards (Attachment 1.6) 
encompass all guiding documents for daily math instruction and remediation.  

Eureka Math: Modules for grades two through four for Eureka Math contain a teacher’s guide with 
sample student work, discussion questions, and scaffolds for ESL and special education students.  Focus 
skills and Foundational skills are listed for each lesson. Teachers will use the daily lesson plans and 
modify accordingly to differentiate instruction for their students (Attachment 1.9). Also attached is a 
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Curriculum Map that outlines the standards taught in each Eureka module and the correlating PA Core 
Standards (Attachment 1.6). 

Middle School – Grades Five through Eight 
KIPP Wheatley: Modules for KIPP Wheatley (Grades 5-8 ELA) contain unit level and lesson level 
resources for teachers to use. The Curriculum Overviews (Attachment 1.3) document includes unit level 
information for KIPP Wheatley modules (materials teachers could use if the school were to open 
tomorrow).  Two full sample modules are also included as Attachments as this gives more detail 
regarding day to day instruction.  In addition, these modules include both formative (checkpoint or focus 
tasks) assessments as well as a summative, end-of-module writing assessment (Attachment 1.8).   

Eureka Math: Grade five through eight modules for Eureka Math contain a teacher’s guide with sample 
student work, discussion questions, and scaffolds for ESL and special education students.  Focus skills 
and Foundational skills are listed for each lesson. Teachers will use the daily lesson plans and modify 
accordingly to differentiate instruction for their students (Attachment 1.9). Also attached is a Curriculum 
Map that outlines the standards taught in each Eureka module and the correlating PA Core Standards 
(Attachment 1.6).  

Alignment with Chapter Four 

English Language Arts (ELA) 
The proposed school’s ELA curriculum aligns to the PA Core Standards.  This alignment is captured in the 
ELA Standards Map (Attachment 1.2).  In addition, curriculum maps for each unit of each grade make up 
the ELA Curriculum Overviews document (Attachment 1.3).  The documents clearly show that the 
curriculum for the proposed school is well aligned to the PA Core.  In addition, the Curriculum Overview 
document can be used by teachers to guide instruction if the school were to be opened tomorrow, as 
these include information on themes, Essential Questions, and Enduring Understandings in thorough 
course and unit descriptions.   

Math 
The proposed school’s math curriculum aligns to the PA Core Standards, as captured in the Curriculum 
Maps for each grade (Attachment 1.6).  In addition, scope and sequence documents are provided by the 
curricula publisher (Attachments 1.6 and 1.10).  Daily lesson plans will be used by teachers to guide 
instruction if the school were to open tomorrow, as Eureka and Investigation's plans provide concept 
development, teaching strategies, and explanations of focus and foundational standards for instruction 
during the calendar school year (Attachments 1.7 and 1.9). 

Art 
The proposed school’s scope and sequence aligns to the PA Core Standards for the Visual Arts. The 
scope and sequence documents guide the key content components covered at each grade level and 
work as a foundation to build a locally designed curriculum of lesson plans and units (Attachment 1.15). 
See Attachment 1.25 for more information on curriculum covered by grade band.  

Foreign Language 
Foreign Language studies at the proposed school will not only promote the learning and communicative 
practice of a second language, but more importantly will encourage the pursuit of understanding other 
peoples and cultures. Please see Attachment 1.25 for a breakdown of language instruction by grade 
band, and Attachment 1.16 for the curriculum map for each grade. 

Music 
The proposed school will include a comprehensive K-8 music education aligned with state, national and 
PA Core music standards (NAfME) taught by quality music educators. Students will experience music 
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through audiating, creating, performing (PA Standard 9.1) and evaluating (PA Standards 9.3, 9.4) music 
through a musical, historical and cultural context (PA Standard 9.2). Although every music class teaches 
to each and every PA Music Standard, we have outlined our focus within our framework document 
(Attachment 1.17). For more information about our music curriculum by grade band, see Attachment 
1.25. 

Physical Education  
The results of a quality daily physical education program can have a dynamically positive and long-
lasting effect on those who participate. In order to ensure equity of health and physical education across 
the city of Philadelphia, the proposed school will follow the curriculum map produced by the School 
District of Philadelphia (Attachment 1.18).  This curriculum map outlines the proposed school’s approach 
to PE and how the Academic Standards for Health, Safety and Physical Education will be met by teachers 
and students. For more information about the purpose and content of our Physical Education 
curriculum, see Attachment 1.25. 

Social Studies 
The Social Studies course across grades K-8 is a collaboration of various research based Social Studies 
instruction and standards including Common Core standards, PA Core standards, EngageNY, AP College 
Board, Stanford: Historical Thinking Matters, and KIPP Wheatley Literacy Curriculum aligned to the PA 
Core Standards. Please see Attachment 1.20 for the curriculum map for each grade and Attachment 1.25 
for a summary of instruction by grade band.  

Science 
In the proposed school, students will explore science through inquiry based labs and guided instruction.  
The K-8 science curriculum incorporates literacy, math and technology aligned to the PA Core Standards 
(Attachment 1.19).  For a summary of science instruction by grade band, see Attachment 1.25.   

Rationale for Proposed Curriculum2 

English Language Arts (ELA) 
We selected curricula to use in our balanced literacy approach based on the understanding that our 
mission calls for us our students to “shape their future and positively affect their communities” and their 
ability to do so will be strongly correlated to their ability to read and write critically. Our approach 
balances the need for foundational skill development and remediation with the belief that all students 
deserve the opportunity to be challenged with complex text for their grade level. We have also utilized 
recommendations from KIPP Foundation based on their research in over 200 KIPP schools nationwide 
about what curriculum leads to the most student learning. We have chosen the curricula listed above 
because of their alignment to our vision for balanced literacy, and of course, their alignment to PA Core 
Standards. 

Elementary Literacy 
Representatives of the Philadelphia Campaign for Grade-Level Reading (an effort to have all Philadelphia 
fourth graders read on grade level by 2020) visited KIPP Philadelphia Elementary Academy as one of ten 
local schools demonstrating best practices in reading. We utilize literacy practices at the elementary 
school which have been described by the International Dyslexia Association as being effective, not only 
for teaching students with language-based learning disabilities, but for teaching all students who are 
learning to read.3 The program, described above, incorporates explicit phonics with robust shared and 

                                                           
2 See Attachment 1.23 for additional evidence that the proposed educational program is research-based 
3Nancy Scharff, “IDA Knowledge and Practice Standards Support” (Philadelphia: Focus, 2013)  
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close reading. This allows students across ability levels to receive instruction on what they need to learn 
next while also building content knowledge through the Core Knowledge Language Arts curriculum.   

Middle School Literacy 
The decision to incorporate Guided Reading (with Leveled Literacy Intervention, as appropriate) 
provides students with consistent and rigorous opportunities to read at their instructional level, texts 
that provide some challenge but are not so difficult that a small amount of instruction won’t allow 
students to decode and comprehend it. We teach Spellography to all of our fifth graders in order to 
confirm and shore up foundational skills for students who may not have attended a previous school with 
a rigorous phonics program. Our core curriculum consists of a program called KIPP Wheatley, which KIPP 
Foundation built with Common Core, Inc., a leader in Common Core-aligned curricula creation. KIPP 
Wheatley offers all students an opportunity to engage with robust, worthy and complex texts. KIPP 
Wheatley units provide the foundation for increasing content knowledge, incorporating explicit 
vocabulary instruction, and close reading complex texts. 

Math 
Research shows that if a student must enroll in remedial math their first year in college, only 27% of 
those students will go on to graduate. We purposefully chose our curriculum that builds conceptual 
understanding of mathematics concepts as well as mastery of key algorithms. Students will not just 
memorize facts but also understand how one math concept connects to another.  

The curricula we chose also benefit our teachers due to their imbedded planning guides that provide 
guidance in deepening conceptual understanding. Our teachers are not told to put innovative ideas into 
practice; they are supported through extensive curriculum training and in and out of network 
professional development.  It is also, of course, aligned to the PA Core Curriculum. 

Research-Based Educational Program 

ELA 
KIPP’s plan for improving reading achievement includes strategies and curricula which research indicates 
are effective with underserved populations (minority, low-income, special needs). These strategies 
include: (i) increasing time on task (three hours per day); (ii) increasing staff to student ratio during 
reading instruction; (iii) frequent assessment used to adapt individual student plans; and (iv) carefully 
balancing explicit, code-based instruction with guided reading at student’s level and with teacher-led 
instruction to help students to comprehend complex content and vocabulary tied to the PA Core State 
Standards at higher levels. This approach correlates with the International Dyslexia Association 
standards and with the findings of the National Reading Panel (NRP) The National Reading Panel found 
that the following components are essential for creating this balanced literacy program: phonemic 
awareness, phonics, fluency, guided oral reading, teaching vocabulary words, and reading 
comprehension strategies (see Attachment 1.23 for more detail on NRP findings) 4. All components 
above are included in our balanced approach to literacy. Wilson Fundations and Spellography (and 
aligned interventions) include explicit instruction in phonemic awareness and phonics. In grades K-8, 
fluency is practiced in Guided Reading classes until students are at or above 8th grade reading level. 
Guided Oral Reading is a component of Core Knowledge Language Arts, KIPP Wheatley, and often 
Guided Reading. Comprehension strategies and vocabulary are embedded in Core Knowledge Language 
Arts, KIPP Wheatley, and Engage NY materials.   

                                                           
4 Moats, L.C. & Tolman, C. (2009). LETRS Module 1: The Challenge of Learning to Read, Second Edition. Longmont, 
CO: Sopris West Educational Services. It is Figure 3.2 entitled "Two Domains and Five Essential Components of 
Reading" on page 31. 
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The curricula chosen for the proposed school exemplify researched-based programming. These 
curricula—from KIPP Wheatley to Wilson Fundations—balance the need for engagement and 
differentiation with the rigor of reading worthy and complex texts.  

Math 

Kindergarten through Grade One 
The Investigations curriculum culminates 20 years of research and is modified by its authors as 
additional information about teaching and learning of elementary mathematics is unveiled.  

The rigor of Investigations is evident starting in Kindergarten, where teachers institute several math 
practices into their instruction. For instance, Math Practice 1 is “making sense of problems and 
persevere in solving them.” This practice talks about the importance of explaining the meaning of the 
problem and looking for different entry points. We expect our students to understand and compare 
approaches to the same math problem. This practice also talks about the importance of communicating 
precisely to others as well as accurate calculations.  

Our students and parents will describe the math curriculum as engaging due to the imbedded class 
activities Investigations provides. Math Workshop is a structure that allows individuals, pairs, or small 
groups to work on a set of related activities that focus on similar math concepts. This gives students 
repeated experiences with math concepts and skills and provides the teacher time to work with small 
groups while the other students take responsibility for their own learning. Investigations has concept-
based games to play within the classroom or at home. Finally, Investigations also includes practice with 
manipulatives, such as array cards. Array cards help develop a visual image of multiplication. They also 
help children develop an understanding of the operation of multiplication, its properties, and the 
relationship between multiplication and division. 

Grade Two through Grade Eight 
Eureka Math originates from the NY State Curriculum, Engage NY. Eureka Math is rooted in Universal 
Design for Learning (UDL), which is a research-proven structure for thinking about how to meet the 
needs of diverse learners. UDL is a set of principles for curriculum development that give all individuals 
equal opportunities to learn. Individuals bring a huge variety of skills, needs, and interests to learning. 
Neuroscience reveals that these differences are as varied and unique as our DNA or fingerprints. Eureka 
Math addresses the three primary brain networks: (1) recognition, the “what” of learning, (2) strategic, 
the “how” of learning, and (3) the “why” of learning. UDL offers ideal settings for multiple entry points 
for students and minimizes instructional barriers to learning. This structure asks teachers to consider 
multiple representations, strategies, and engagement-filled lessons (www.cast.org/udl).  

Each Standard of Mathematical practice is integrated into Eureka Math. The pillars of the CCSS-M 
combine with these standards to provide a structural foundation. The instructional shifts that teachers 
must make to achieve the rigor of the PA Core have not gone unnoticed. Eureka Math has been carefully 
planned to include fluency exercises, application problems, concept development, and debrief sections 
that are delivered with fidelity by our teachers.  

Eureka Math will provide extensive resources for our teachers, but this is not a prescriptive program. It 
is a basis for which teachers to hone their own craft and make their classrooms engaging. Eureka Math 
lessons are 45-60 minutes, and KIPP middle schools have 90-minute math blocks, imbedding time for 
our teachers to expand the lesson by utilizing other multi-media and print resources to bring math alive 
for our students. 

http://www.cast.org/udl
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Eureka purposely integrates a variety of problem types that range in complexity. The question, “How 
can I approach this differently?” underlies every lesson, and will guide students to success by their 
exposure to a variety of perspectives from their teacher, and more importantly, their peers. 

At-Risk Students 
Since the vast majority of the students KIPP serves, both here in Philadelphia and nation-wide, would be 
considered “at-risk”, every decision we make when designing our schools is made with the needs of this 
population front-and-center in our minds. Our 13 years of experience locally and our twenty years of 
experience nationally with this population has reinforced our belief that the most important factor in 
ensuring a student’s success is to provide them with a strong research-based core curriculum that 
exposes them to rigorous grade level standards and offers them every opportunity to succeed at the 
same level as their grade-level peers. If the majority of students’ needs can be met through the core 
curriculum, then it becomes easier to identify the students who are truly at-risk, in need of additional 
supports, and services. These supports can then be delivered through differentiation in the core 
curriculum or in additional intervention blocks throughout the day.  See section titled, Specialized 
Instruction & Student Needs on page 16 for more detail on what this looks like in classroom. 

Advanced Learners 
KIPP values identifying its advanced learners and ensuring that they are given accelerated learning 
opportunities. Through ongoing assessments such as the norm-referenced MAP (Measures of Academic 
Progress) test and rigorous PA Core aligned benchmark assessments, school teams are able to identify 
students that are in the top percentile of their class. Both the KIPP Wheatley and the Eureka Math 
curriculum are aligned with the Common Core standards and include built-in opportunities to put the 
majority of the cognitive load onto the students. Students may be asked to do more independent 
reading as opposed to listening to the teacher read aloud, or read an additional supplemental text 
within a larger reading unit. For math, Eureka supplies additional math homework that pushes 
application of mastered math concepts. 

There are also opportunities built into the day across all grades where students are grouped 
homogeneously for various interventions or learning opportunities. At the same time as a group is 
receiving a decoding intervention, advanced learners will participate in literature circles with students 
who read at a similar advanced level. Schools also utilize technology programs that are designed to 
allow students to learn at their own pace so a student who quickly moves through the program can 
access material at the appropriate level of challenge. Examples include ST Math, Khan Academy, Zearn, 
Think Through Math, and Gamestar Mechanic.   

Specialized Instruction & Student Needs 
In our five schools currently in operation, we serve a spectrum of students with a variety of needs. KIPP 
is always prepared to differentiate to whatever degree is necessary if the core educational 
curriculum/program does not meet the needs of an individual student.  Students may receive services 
through interventions in the General Education program or specially designed instruction in the Special 
Education program.  General Education, Special Education, Related Service providers, and School 
Support Staff work collaboratively via grade level teams and intervention meetings to ensure that school 
personnel are aware of all the needs affecting a student and implement services designed around the 
student.  In addition to differentiation during whole group core instruction, both the elementary and 
middle school programs build in additional periods to the day for targeted math and reading support to 
either supplement or remediate grade level material.       
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Students are identified as having a need via parent referral, teacher referral, school-wide universal 
screenings, and/or as a result of the school's Intervention process.  See Identifying At-Risk Students and 
Students in Need of Accelerated Learning Opportunities on page 17 for a description of that process.    

Technology supports will include access to computers for word processing, NEO word processors, 
DragonSpeak Naturally speech to text software, FM systems for students with hearing impairment, 
Transformer magnification cameras for students with visual impairment, iPads, recorded texts, online 
educational programs, and document cameras. 

Adjustments to the course scope and sequence with special programming may include: therapy 
provided by related service providers in an individual or group setting, access to 1:1 or small group 
tutoring, afterschool supports, access to a reading intervention teacher (middle school), Saturday school 
extra learning opportunities and support, and independent study/study skills courses at the middle 
school level in the place of taking a foreign language.   

Dedicated personnel and additional student supports that will exist across the schools include (on either 
a staffed or contracted basis): designated Special Education Coordinators for the school, one or more 
special education teachers5, a reading intervention teacher, Speech & Language therapists, Occupational 
therapists, Physical therapists, Teachers of the visually impaired, Audiologists, school social workers, 
nursing services, access to a Personal Care Assistant (PCA, behavior 1:1 provided by the school) or 
paraprofessional, certified teacher of English Language Learners, and special transportation. In year one 
of the elementary and middle schools, respectively, a special education teacher will serve as the Special 
Education Coordinator. In year two of the elementary and middle schools, respectively, the Special 
Education Coordinator role will be filled by the Assistant Principal of Student Support.    

As explained in other parts of this application, KIPP’s core math and reading programs are designed to 
be differentiated.  See section titled, Ensuring Differentiated Instruction for All Students on page 20 for 
more detail on supplemental coursework, available student supports, and proposed interventions. 

Identifying At-Risk Students and Students in Need of Accelerated Learning Opportunities 
Starting with a home visit or family meeting when the student is first enrolled, and then ongoing 
throughout the school year via the school's intervention system, KIPP will engage in activities and 
procedures to identify students suspected of being at-risk, having a disability, or in need of accelerated 
learning opportunities.  KIPP will use a data-driven team problem-solving approach that monitors 
student academics, behaviors, health, attendance, and communication to identify students who may be 
in need of additional supports. In addition to beginning of the year screenings, grade-level teams will 
meet regularly to discuss students of concern, identify issues, implement interventions, collect data, and 
determine the necessary support plans. These regular interventions can also address students with 
attendance difficulties or a need for more advanced coursework.  One result of this process may be a 
referral for a Special Education evaluation. In addition, KIPP will offer parent information sessions 
outlining this process and highlighting issues to be aware of when parents suspect a disability or risk 
factor may be affecting their child’s performance. Teachers will receive and be trained on academic and 
behavioral checklists designed to identify areas of concern.  KIPP will meet its Child Find obligation to 
identify all students in need of services and will inform parents of this process via annual public 
outreach, parent trainings, and public notice.  See Attachment 1.26 for more detailed information on 
the Child Find process the proposed school would adopt.   

                                                           
5 Special education teachers are also referred to as, “Learning Support Teachers” 
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Serving Special Education Students  
The proposed school will adopt the special education policies and procedures outlined in Attachment 
1.27.  KIPP will serve its Special Education students in the least restrictive environment in both physical 
and academic aspects of its service delivery. To the maximum extent allowed by each student’s 
individualized education plan (IEP) and all applicable federal laws, including the Individuals with 
Disabilities Act of 2004, KIPP will educate all our students in as inclusive a setting as possible that meets 
their needs both socially and academically. At our elementary schools, one homeroom per grade has a 
general education and special education teacher co-teaching together all day to meet the individual 
needs of students with IEPs. In our middle school, there is a priority placed on the Special Education co-
teaching in core subjects for at least one homeroom in each grade. Special Education staffs create 
schedules that allow students to receive all their required specially designed instruction either within 
the general education setting, or in a pullout smaller-group setting. Each school building has a 
designated Special Education Coordinator (typically the assistant principal of student support when the 
school is at scale) who oversees the special education program in that building. In addition, a Regional 
Director of Special Education within KIPP Administrative Services Corporation ensures compliance across 
the network. The designated Special Education Coordinator and Director ensure that staff receive all 
necessary professional development.  KIPP's Special Education teachers are called Learning Support 
Teachers, and they are responsible for managing their caseload of students with IEPs, delivering 
specialized instruction, and ensuring compliant service delivery. Given KIPP’s reputation for being an 
inclusive school with strong special education programming, it will be prepared to accommodate large 
caseloads of students with IEPs. Once the charter is fully grown, the anticipated 22% Special Education 
population would be staffed at a ratio of approximately 15:1. Since student need (itinerant, 
supplemental, full-time) can add additional considerations for caseload sizes, the schools will reassess its 
Special Education staffing on an annual basis in accordance with the caseload size chart included in PA 
regulations 14.105.    

Serving ELL Students 
Please see Attachment 2 (KIPP EL Program & Policy Guide), which addresses key components of our ELL 
Program, including: a process for identification, placement, exit and post-exit monitoring; instruction 
model used; curriculum aligned to PA standards; and administration of annual proficiency and academic 
assessments. 

The school will follow state guidelines for identifying students in need of ELL support; see Attachment 2 
for a detailed explanation of this process. All ELL students will have their progress tracked annually using 
the State of Pennsylvania’s ELL assessment, the ACCESS test. KIPP will educate ELL students following a 
model of English language immersion as well as direct instruction pullout when necessary to meet the 
individual needs of the student.  

Staffing decisions will be based on the size of the ELL caseload at the proposed school. After a student 
has been accepted to KIPP, the family will complete a Home Language Survey (HSL) in their enrollment 
paperwork indicating if a language besides English is spoken in the home. Using this information, the 
school can verify the student's ELL status, gather documents from the student's prior school, and 
determine who may need a W-APT screening at the start of the school year. The priority is ensuring that 
all students in need of ESL services, receive the required amount of direct service from a certified 
instructor.  Direct instruction will be provided by a staff member who possesses a certification as an ESL 
Program Specialist; this may be a staff member already hired in another role at the school, or the school 
will directly hire for an ESL Program Specialist. If there is a delay in this hiring process, the school will use 
a contractor to provide ESL services on a temporary basis until the staff vacancy is filled.  The budget 
(Attachment 26) reflects the cost of a staff member assuming a caseload size in line within the 19131 
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and 19139 zip codes (2% of the population).  To ensure compliance, the Regional Director of Special 
Education within KIPP Administrative Services Corporation will oversee all parts of this process, as well 
as coordinate all required professional developments for staff, in consultation with the Pennsylvania 
Department of Education ESL Education Advisors. 

Servicing Students in Need of Special Programming 
With an average of 21% of the student population having an IEP, the KIPP Philadelphia network of 
schools have established themselves as charter schools that accept ALL learners regardless of their level 
of need, and honors our obligation to meet their needs in the least restrictive environment. Across the 
KIPP Philadelphia network of schools, the primary disability breakdown is as follows6: 44% Specific 
Learning Disability; 23% Other Health Impairment; 17% Speech/Language Impairment (with 81% of 
these being K-4); 7% Emotional Disturbance; 4% Intellectual Disability; 4% Autism; and with Orthopedic 
Impairment, Traumatic Brain Injury, Hearing Impairment, and Visual Impairment being represented as 
well. KIPP appreciates the financial and programmatic responsibility that comes with educating a diverse 
population of learners and holds itself to a high expectation of doing whatever it takes to ensure all 
students have equal access to quality education. 

With the most common disability being Specific Learning Disability, KIPP will have at least one Special 
Education teacher per grade level in order to accommodate and modify grade level curriculum and allow 
all students to access the content regardless of their disability. These teachers are also trained in 
Functional Behavior Assessments and Positive Behavior Support Plans so they can effectively provide 
autistic and emotional support to students as well. KIPP currently has contracts with seven staffing 
agencies so that when needs arise that require specialized therapy or consultation, the school is able to 
fill the need as quickly as possible. KIPP currently works with audiologists, teachers of the visually 
impaired, physical therapists, speech therapists, social workers, bilingual psychologists, and behavior 
consultants. Within the school building, KIPP is able to provide a continuum of services from the 
itinerant to the full-time level. At the least restrictive level, students are taught in an inclusion 
homeroom with both a General Education and a Special Education teacher in the room, utilizing various 
co-teaching models to meet the needs of all students in the room. Some students may not require 
placement in this homeroom but have their needs meet through therapy, progress monitoring, check-
ins, and behavior plans implemented by the general education teacher. There are also students who 
require the assistance of a 1:1 behavior aid or Personal Care Assistant (PCA), which the school provides 
in accordance with the child’s IEP at either a part-time or full-time level. At the next level of service, 
some students may require small-group instruction outside of the general education classroom to 
supplement or remediate. As a student might require a more modified schedule, the school might 
increase the amount of time that they spend outside of the classroom in a Resource room setting. 
Finally, there have been cases where students needed a significant amount of 1:1 instruction and they 
may require a modified and sometimes reduced daily schedule.  

There are situations where the IEP team may decide that the school has exhausted all supplementary 
aids and services and determines that the student needs a more restrictive placement in a full-time 
alternative educational setting. KIPP has experience working with the approved private schools in the 
area that specialize in this service as well as maintains a standing contract with an alternative emotional 
support school should a short-term need ever arise.  

                                                           
6 Note: some students have multiple classifications; however, this only reflects a breakdown of primary 
classifications. 
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Monitoring Success of Students with Disabilities 
Formal IEP progress reports are generated and sent home with every report card period and report on 
measurable progress towards annual IEP goals. Progress monitoring tools will include Fountas & Pinnell 
(F&P) Benchmark Assessment, DIBELS, WIST, Woodcock Reading Mastery Test, Keymath-3, TAI, Great 
Leaps, STEP (reading), writing samples, Lexile assessments, and teacher-created benchmark assessments 
and probes. Students who exit Special Education still receive assessments through the General 
Education assessment system, allowing the school to monitor their continued progress.   

Monitoring Success of ELL Students 
Student progress is monitored annually through the ACCESS test results. This data is triangulated with 
performance on the PSSA/Keystone, the MAP assessment, student grades, and additional progress 
monitoring assessments such as Fountas & Pinnell Benchmark Assessment, STEP, and interim 
assessments. When a student meets the criteria to be exited from ELL services, the school keeps a Post-
Exit Monitoring record for two years that reviews quarterly grades, teacher input, work samples, test 
scores (local and state assessments), and other relevant academic data. During the two-year monitoring 
period, any student encountering academic difficulty that is determined to be a result of English 
language skills may be reclassified and placed back into an ELL/bilingual education program if needed. 
Content and ELL teacher input is critical in the process. 

Ensuring Differentiated Instruction for All Students 

Teaching Methods, Personnel, and Budgetary Decisions 
KIPP will use a team approach to curriculum and instruction that taps into the General Education 
teachers’ deep knowledge of their content and the Special Education teacher's expertise in 
differentiation, to benefit all students, not just those with IEPs. Across all grades, Special Education 
teachers and General Education teachers meet regularly (weekly or biweekly, 1:1 or with a team) to co-
plan general education lessons and discuss what differentiation needs to happen for individual students.  
Furthermore, schools have a process for sharing lesson plans in advance so the Special Education 
teacher can review and make recommendations about differentiation or plan appropriate 
accommodations and modifications. With at least one Special Education teacher per grade, the co-
planning and co-teaching models create a system of universal design that allows all students, not just 
those with IEPs, to benefit. Students in need of differentiation may receive instruction via Team 
Teaching, One Teach/One Assist, Parallel Teaching, Station Teaching, and Alternative Teaching.  At the 
elementary level, there is a designated inclusion homeroom with a mix of students with IEPs and non-
disabled peers.  A Special Education teacher co-teaches in that classroom all day alongside a full-time 
Regular Education teacher.  At the middle school level, the priority for co-teaching scheduling is on 
reading and math as core subjects, although co-teaching may still occur in science, social studies, and 
writing depending on the need.  Within these models KIPP will draw from a variety of specially designed 
instruction for its teaching methods (technology options are indicated with a*): 

Reading Instruction: Timed readings of leveled passages with error analysis that involves marking the 
words missed (e.g., Great Leaps, DIBELS, Read Naturally); Multi-sensory phonics programs (e.g., Reading 
Horizons*, Just Words, Fundations, Wilson Reading, Rewards); Fluency drills of controlled word passages 
(e.g., Great Leaps, DIBELS); Listening aloud to grade level passages by audio device or read aloud and 
responding to the text*; Use of graphic organizers; explicit, repetitive comprehension skill instruction; 
Multi-sensory approach to memorizing sight words (e.g., Edmark, Dolch Sight words); Interactive 
journals with independent reading books; Reference charts; Research based comprehension 
intervention (e.g., Visualizing and Verbalizing, Leveled Literacy Intervention). 

Math Instruction: Systematic math remediation program targeting isolated skills in a sequential manner 
(e.g., KeyMath Essential Resources Curriculum; TAI; Think Through Math*; Zearn*); Direct instruction in 



 21 

the use of a calculator*; Use of graphic organizers for multi-step operation problems; Repeated practice 
of basic operation skills (e.g., TAI); Process reference charts; Use of manipulatives. 

Writing Instruction: 4 square writing method; editing checklists; graphic organizers; word processing 
programs with spell-check and grammar capabilities. 

Additionally, students are entitled to accommodations that are intended to maintain grade-level 
standards while accounting for areas of struggle. Let us consider what this could look like for each of the 
student subgroups: 

Special needs 
and disabilities 

Extra time to complete work, teaching concrete concepts before abstract, limiting 
the number of concepts at one time, reading materials orally, providing outlines 
or guided notes, access to a word processor, preferential seating, small group 
instruction, heterogeneous grouping, allow breaks, provide cues for transition, 
color code materials, low vision or magnification devices, student reads aloud, 
scribing written work. 

English Language 
Learners 

Preferential seating, translating directions, repeating directions, use of a bilingual 
dictionary, extra time to complete work, visual cues for vocabulary, chunking the 
text, annotating the text. 

Homeless 
students 

Opportunities for re-teaching in case student is late or misses class, equal access 
to student supports and activities, opportunity to complete homework in a quiet 
space at school. 

Economically 
disadvantaged 

Required materials are available to student both in school and at home, equal 
access to student supports and activities (i.e. can participate in school trips even if 
they cannot pay for them).  

Advanced 
Learners  

Extra work, opportunity for extended learning opportunities, self-guided study.  

Not performing 
at grade level 

Small group instruction, access to accommodate work, preferential seating, 
providing outlines, or guided notes, heterogeneous groupings. 

If the student requires a more modified educational program, then that is designed on an individualized 
basis. The school will also allow for modified grading structures with options that include prioritized 
content, evaluating process, evaluating IEP goals and objectives, evaluating improvement, and changing 
grading scales and weights. 

The school leader will ensure that annual school budgets allocate the necessary funds to staff and 
support these models and programs.  As the school grows, it can collaborate with the existing KIPP 
schools to share resources and training costs.   

Supporting At-Risk Students 
KIPP inherently designs its schools to respond to the needs of the whole child and has a history of 
serving students who are economically disadvantaged or performing far below grade level. There is no 
financial barrier to attending KIPP, with uniforms, school supplies, and free breakfast and lunch provided 
to any student who needs it.   

Through KIPP’s differentiated curriculum, regular screenings and assessments, and diligent evaluation 
system, students who are performing far below grade level are monitored for their response to 
instruction and intervention, and provided the necessary supports and services.   
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For students who are homeless, KIPP will work with SDP to bus students to school from whatever 
location they are currently living, and provides tokens when a short-term living situation becomes 
necessary and the student has no other way to get to school. Even if a child has to move to a different 
part of the city, they continue to remain a KIPP student and the school will ensure they continue to have 
daily access to get safely to and from the school building. By prioritizing the inclusion of a social worker 
on staff, KIPP stays in frequent communication with the family and any outside services so school staff 
can be kept aware of a student is changing needs.   

Promotion and Graduation 
Note that all the requirements in this section will be communicated to parents and students via back-to-
school night/orientation meetings with families and students, and will also be included in the 
Parent/Student Handbook distributed to families annually.  

General Promotion Policies  
Our promotion policies are designed in such a way to set an explicit standard for which our students 
should strive, while also allowing some flexibility to handle each student’s case individually, ensuring we 
do right by all of our children.  KIPP will ensure that those students with chronic health conditions are 
accommodated in attendance tracking.  KIPP will not expel, impose out-of-school suspensions or 
disciplinary re-assignment for truant behavior.   

 Attendance: If a child has more than 30 excused or unexcused absences per school year, the 
student will be considered for retention in that grade level.  

 Academics: A student should master their grade level’s standards in order to be promoted to 
the next grade, as measured by grades and/or grade-level assessments. If a student is not 
meeting expectations in one or more subject areas, the school reserves the right to retain the 
student.   

Students who have IEPs have the option to be promoted based on successful completion of their IEP 
goals, which are monitored via progress reporting three to four times per year and adjusted if needed. If 
an IEP team feels that a student with an IEP should be retained, the decision is made in conjunction with 
the parent. 

At the end of each school year, a “retention committee” is formed in each grade, consisting of a 
member of the school’s leadership team, and a number of the teachers from the grade. The retention 
committee discusses each student who has not met the criteria laid out above, and makes a 
recommendation to the school leader about whether the student should be promoted or retained. The 
School Leader has the final decision-making authority in all retention/ promotion determinations.  

Exit Standards for End of Elementary School (4th Grade)  

 Students will demonstrate expected growth on a combination of the PSSA, NWEA MAP, and 
STEP/F&P reading assessments as defined by the growth benchmarks on each exam. 

 Students will be able to transfer knowledge they learn in one subject and apply it to new 
situations 

 Students can identify major artists/styles of art, have a developing ability to read music, and use 
the scientific method to investigate the world around them 

 Students can solve peer conflicts independently and use school values/social skills in authentic 
ways 

 Students have mastered all phonics skills and are reading grade-level novels independently 

 Students are working on grade level in math and have mastered all basic computational skills 
and have deep number sense skills so they are ready for the challenging middle school work  
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 Students can articulate why they want to go to college and how college will help them be 
anything they want to be in life 

Exit Standards for End of Middle School (8th Grade)  

 Students will show marked improvement on the PSSA by increasing mastery of PA Core 
Standards 

 Students will demonstrate marked improvement on the NWEA MAP assessment  

 Students will be able to independently complete a high-quality science fair project and social 
studies research project  

 Students will have taken two years of introduction level Spanish and be ready for a high-school 
level Spanish II course 

 Students can identify their unique character strengths and create a concrete plan for how to 
develop areas that are a challenge for them 

 Students are independently reading on grade level and can critically read high school level texts 
like 1984 and Catcher in the Rye  

 Students are working on grade level in math and are prepared to take Algebra I in 9th grade  

 Students can articulate why they want to go to college and how their success in high school will 
lead to greater college options 

High School Graduation Requirements – N/A 
Given the proposed charter is applying to serve grades K-8, this section is not applicable for the 
purposes of this application. 

Student Retention (High Schools) – N/A 
Given the proposed charter is applying to serve grades K-8, this section is not applicable for the 
purposes of this application. 
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Section 3: School Culture and Climate 
Learning Environment 
KIPP Philadelphia Schools is committed to the academic, social and emotional development of each 
member of our learning community. KIPP schools are grounded in the belief that strength of character is 
as important as academic achievement. Our schools are guided by the idea that explicitly teaching 
character education and integrating it into lessons will help students develop the character strengths 
they will need on their journey to and through college. Rooted in the research of Dr. Martin Seligman 
(University of Pennsylvania) and Dr. Chris Peterson (University of Michigan), and building off the 
pioneering work of Dr. Angela Duckworth (University of Pennsylvania), KIPP Philadelphia is focused on 
helping students cultivate seven strengths predictive of life success: zest, grit, self-control, optimism, 
gratitude, social intelligence, and curiosity.  

Plan to Create Positive, Student-Centered Learning Environment 
Teaching character looks different in each grade, but key ideas include lessons on character strengths, 
student self-reflection and goal setting. All schools start in August before traditional schools open. These 
three additional weeks are used to build a strong school culture - setting expectations, learning 
traditions, practicing behaviors and developing relationships.  A critical element in character 
development is building strong relationships between teachers and students. 

It is the policy of KIPP Philadelphia that a safe environment conducive to learning shall be maintained at 
school in order to provide an equal and appropriate educational opportunity for all students. KIPP 
Philadelphia shall provide a fair and consistent approach to student discipline, within the context of 
students' rights and responsibilities. 

Elementary School 
Our elementary school students learn key social skills from a program called Project CLASS (Children 
Learning Appropriate Social Skills). This curriculum assists students between ages three and ten-years-
old in learning key skills: how to pay attention, follow directions, accept no, and how to respond to 
feedback. All staff members will be trained in the Project CLASS approach each year, with specific 
attention paid to how to make it fun by using music, songs, and movements. 

Middle School 
Middle schools use grade-level student community meetings to give students opportunities to give 
"shout outs" to students who have demonstrated desired behaviors. These meetings are also used as 
opportunities for community problem solving and for explicitly teaching and practicing desired 
behaviors. 

Our middle schools use a token economy, where students earn a “paycheck” each week that records the 
money they have earned from good choices (on-time arrivals, homework completion, display of school 
values) and any deductions for poor ones (disrupting learning, creating an unsafe environment). 
Students can use "KIPP dollars" to purchase school supplies and can earn weeklong field trips at the end 
of the year. 

Anti-Bullying Plan 
Our strong emphasis around school culture and transparency around the consequences for bullying has 
consistently prevented serious bullying incidents in our existing schools.  KIPP Philadelphia Schools takes 
the safety and interests of each and every child in our school as first priority. We take reports and 
incidents of bullying extremely seriously and immediately address any issue. See Attachment 37 for the 
proposed school’s anti-bullying plan and procedure; this procedure is modeled after the plan currently 
in place at existing KIPP Philadelphia schools. 
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Anti-Hazing Plan 
For our middle school students, KIPP Parkside will maintain an educational and extracurricular 
environment in which hazing in any form is not tolerated.  The term hazing includes but is not limited to 
any action or situation which recklessly or intentionally endangers the mental health, physical health or 
safety of a student or which willfully destroys or removes public or private property for the purpose of 
initiation or admission into or affiliation with, or as a condition for continued membership in, any 
organization operating under the sanction of or recognized as an organization by the charter school. 

Hazing that endangers a student’s physical health includes but is not limited to any brutality of a physical 
nature, such as whipping; beating; branding; forced calisthenics; exposure to the elements; forced 
consumption of any food, alcoholic beverage, drug, or controlled substance; or other forced physical 
activity that could adversely affect the physical health or safety of the individual.  Hazing that endangers 
a student’s mental health includes any activity that would subject an individual to extreme mental 
stress, such as prolonged sleep deprivation, forced prolonged exclusion from social contact, forced 
conduct which could result in extreme embarrassment, or any other forced activity which could 
adversely affect the mental health or dignity of the individual.  Any hazing activity, whether by an 
individual or a group, shall be presumed to be a forced activity, even if a student willingly participates. 

The charter school will prohibit all forms of initiation or harassment of students, known as hazing, by all 
KIPP students, staff members, contracted individuals, guests, and volunteers in the schools. No student, 
parent/guardian, coach, sponsor, contracted individual, guest, volunteer or employee shall plan, direct, 
encourage, assist or engage in any hazing activity.  This includes hazing in connection with any student 
activity or organization regardless of whether the conduct occurs on or off school property or outside of 
school hours. 

Any complaints of hazing shall be investigated promptly, and corrective action shall be taken when 
allegations are verified. Confidentiality of all parties shall be maintained.  No reprisals or retaliation shall 
occur as a result of good faith charges of hazing. 

Each staff member shall be responsible to establish and maintain an educational and extracurricular 
environment free from all forms of hazing.  Each student shall be responsible to respect the rights of 
their fellow students and to ensure an atmosphere free from all forms of hazing.  Students, 
parents/guardians, administrators, coaches, sponsors, volunteers, and school employees shall be alert 
to incidents of hazing and shall report such conduct to the building principal. 

The charter school shall annually inform students, parents/guardians, coaches, sponsors, independent 
contractors, volunteers and school staff that hazing of students is prohibited, by means of distribution of 
written policy, publication in handbooks, presentation at an assembly, and/or verbal instructions by the 
coach or sponsor at the start of the season or program. Students shall be informed that they may 
choose to report hazing complaints to counselors or administrators. 

Discipline as appropriate will be decided after the investigation has been completed. 

Student Voices and Concerns 
The design of our instructional model is perfect for empowering student voice. Teachers focus on 
increasing the ratio by planning for rich, student-led discussions in all content areas. Students are taught 
and use habits of discussion (e.g., “I respectfully disagree”) to create a culture of discourse and 
productive struggle in our classrooms, and are then encouraged to apply this kind of critical thinking and 
respectful disagreement into all aspects of their lives inside and outside of school. Students will have 
opportunities to give feedback during morning meetings and the aforementioned advisories.    
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Cultural Values 
Ensuring that we are teaching and leading for equity is a priority for our entire region. In order to realize 
this ideal for our students, adults must first feel comfortable with their own cultural awareness and how 
it impacts their mindset around instruction and expectations. Each school has a designated culture 
leadership team member who leads their staff professional development on equity issues, which in the 
past has included: a book study of, "Courageous Conversations about Race", staff members taking the 
Implicit Associations Test that may uncover unconscious racial preferences, and workshops teaching 
teachers how to address difficult racial issues in current events (e.g., Michael Brown's death, the media 
coverage of #blacklivesmatter protests, etc.) with their students.  Once we've taken the first steps to 
unpack our understanding of cultural values, the cultural leads from each school will access the 
classroom resources from Teaching Tolerance and create a scope and sequence for age-appropriate 
activities to be rolled out during summer school.  

Extracurricular Activities 
KIPP Philadelphia Schools is well-positioned to offer robust extra-curricular offerings because of our 
extended day, week, and year. We offer extra-curriculars without sacrificing time spent on core 
curricular subjects. Enrichment activities offered at current schools include: (1) STEM programming 
(including video game design, robotics, microbiology & DNA sequencing, forensic science, and 
independent research); (2) Performing with the Jazz-Funk Band "the Extraordinaires" during middle 
school; and (3) learning ballroom dancing with the group Dancing with the Students in elementary 
school. KIPP schools also partner with outside organizations, such as The University of Pennsylvania’s 
Financial Literacy Community Project initiative, to provide students with an extracurricular financial 
literacy course.  Students receive grades and credits for their participation.  Participation in an extra-
curricular activity is required in grades K-8. The middle school will offer a robust sports program as well.   

The proposed charter will also offer curriculum-based Field Lessons and Saturday School. KIPP field 
lessons are designed as curriculum-based trips that provide learning experiences outside the classroom. 
Students have traveled to New York to study the Harlem Renaissance, New Orleans to provide 
community service, or to Washington, DC to recite the "I Have a Dream" speech on the steps of the 
Lincoln memorial. Field lessons also take place in Philadelphia to art and science museums, the 
Constitution Center, local businesses, and area colleges and universities. 

Saturday school will look different depending on the ages of students. For elementary school students, 
Saturday School takes place quarterly. Parents and students participate in interactive projects aligned to 
the curriculum like creating giant solar system models or creating a puppet theater performance about a 
historical Figure.  In the middle grades, all students will attend Saturday School monthly and will choose 
from a variety of activities, modeled on our current extracurricular offerings, such as dance, art, creative 
writing, football, Double Dutch, hiking, music performance, and community service. 

Meeting Student Needs 
KIPP is fully committed to the educational achievement of all of our students and we recognize that 
often social, emotional, mental, health, or other concerns may challenge our students’ academic 
progress. To address health concerns, we will contract with an organization that provides all the 
required health services including nursing services, state mandated screenings, and consultation as 
needed.  

Addressing Social and Emotional Needs 
To ameliorate some of the social/emotional issues that may affect student learning, KIPP has created a 
social work/counseling program to directly address these issues including having social work staff at 

http://www.teachingtolerance.org/
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each school. See Attachment 38 for more information on KPS’s robust counseling program, which the 
proposed school would adopt.   

Plan to Identify Students Who May Be In Need of Services 
Schools will provide medical exams/screenings in accordance with mandated state services under PA 
Code Title 28, Section 23.1 – 23.87. In mandated grades, the school will maintain records and conduct 
exams as required for medical, dental, vision, and hearing.   

The school is committed to compliance with state and federal law in conjunction with Child Find for 
those students who may require special education services.    The school is also committed to 
accommodating those students who are subject to Section 504 of the Rehabilitation Act with 
accommodation plans.   

In compliance with the McKinney Vento Act, homeless youth have equal access to apply to our charter 
school and be considered for enrollment (as well as access to free meals and other educational services).  

The educational program at KIPP allows for individualized instruction for all students, including those 
with special needs and disabilities, English Language learners, etc.  Information about the proposed 
school’s home language survey is covered in Attachment 2. 

Early identification of students who may be at risk to not complete a K-12 education is key to student 
success. Please see Attachment 1.26 for information about the proposed school’s Child Find procedure.  

Social Work/Counseling: Teachers, staff and/or parents may refer students for a variety of social work 
services. When any teacher, staff, or parent wants to refer a student for counseling (either individual or 
group), they must fill out a referral form, and turn it in to the social work department. If the referral is 
created by someone other than the parent, the parents of the referred student will be informed by the 
social work staff to discuss the referral and get the parent’s permission. Some students may have 
counseling in their IEP or 504 as a related service. The school will ensure they are receiving these 
services in accordance with their IEP and any adjustments to this service is done through the IEP team 
process. A crisis situation would be an automatic referral to the social worker to ensure the appropriate 
procedure is followed. There are also situations when a referral to the Department of Human Services is 
necessary to make sure our students are kept safe. If a teacher comes in contact with a student and has 
reasonable cause to suspect that the student is a victim of abuse, the teacher is required to contact 
Child Line immediately. If the teacher would like support, the teacher can contact the School Leadership 
or the social worker to help walk the teacher through the phone call/report.   

Staffing Model 
KIPP will budget for a full-time staffed school social worker starting in year 1. To add to the capacity of 
the social work department as the school grows, the social worker can take on social work or counseling 
interns through KIPP’s ongoing partnership with the University of Pennsylvania.  If more social work 
personnel become necessary to meet student need, the school can also hire additional social workers or 
contract for social work services on a part-time basis via a staffing agency. The social worker or other 
member of the School Leadership team will also serve as a liaison with outside agencies, including 
behavioral health agencies, where students may also receive therapy or behavioral support (BSC, TSS, 
Mobile Therapy) in order to coordinate services and ensure students have their needs met.   
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Section 4: Academic Data & Goals 
Goals and Metrics 

Academic Performance Goals  
Upon enrollment at the proposed school and at the start of each subsequent academic year, teachers 
will meet with students’ parents to discuss school expectations and strategies for success. Students will 
be assessed for their literacy and math levels at the beginning of each year. In addition to the PSSA 
being administered starting in 3rd grade, the NWEA MAP assessment is administered to track progress. 
Formal and informal assessment results are tracked methodically, aligned to goals, and discussed 
regularly in staff, school leadership, regional leadership, and board meetings.  Results are also discussed 
with students and parents at quarterly students-parent-teacher conferences described in detail in the 
parent engagement sections of this application. When intervention is deemed necessary, students are 
immediately placed into any number of potential groups (RTI groups embedded in the school day, 
extended day, etc.). The Data-Driven Programs and Instruction section of this document explains in 
detail how school and regional teams monitor progress and take corrective action over the course of a 
year. 

See Attachment 3 for the annual academic performance and growth goals that have been set for 
students at each grade level across the KIPP Philadelphia Schools network for the next five years; these 
goals would also apply to the proposed charter school.   As is explained below this document also 
contains performance goals in areas other than academics. 

KIPP Philadelphia’s academic goals are written so that they are clear and concise enough for all 
constituents to understand, remember, and rally behind. The NWEA MAP goal is built upon a computer 
adaptive assessment that is based on decades of research and is taken by 10 million students across the 
US.  Our first goal states our intention to have a higher percentage of students on grade level with their 
peers (at or above the 50th percentile) and on track to college readiness (at or above the 75th percentile), 
in both reading and math each year.  Our second main academic goal is aligned with our first and is 
focused on our student’s growth and achievement on Pennsylvania specific assessments.  By stating that 
we intend to be in the top quintile of peer schools as measured by the Pennsylvania School Performance 
Profile (SPP) we are asserting that: 

 Our students will achieve increasing proficiency of the PSSA and Keystone each year (SPP: Indicators 
of Academic Achievement) 

 Our schools will close the distance between our performance and that of the state (SPP: Indicators 
of Closing the Achievement Gap) 

 Students will experience growth that is higher than that of similar students in their grade level (SPP: 
Indicators of Academic Growth /PVAAS) 

Our third academic goal relates to the ACT and is aligned with our desire to set students up for success 
to and through college.   This goal asserts that each year we will have a higher percentage of our seniors 
scoring at the college readiness benchmark on the ACT.  Research shows that achieving a 21 or higher on 
the ACT is associated with college achievement and persistence. 

Please see Attachment 4 for the unified assessment plan.  It lists the summative and formative 
assessments used to track progress of students at all grade levels towards our overarching goals.  All of 
the assessments we use to track progress are research-based and are aligned to our ultimate goal of 
college success.   
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Data-Driven Programs and Instruction 

Comprehensive System 
At KIPP Philadelphia we bring a data-driven approach to all aspects of our leadership work, including the 
way we assess overall school health. Where some schools only hold themselves accountable to 
academic success, KIPP holds itself accountable to what we call the 6 Essential Questions: 

o Question 1: Are we serving the children who need us?   
o Question 2: Are our students staying with us? 
o Question 3: Are our students progressing and achieving academically?  
o Question 4: Are our alumni climbing the mountain to and through college?    
o Question 5: Are we building a sustainable people model?  
o Question 6: Are we building a sustainable financial model?   

We set one Regional Performance Goal for each of these questions (with the exception of Question 3 – 
we have three academic goals) on an annual basis, based on the previous year’s performance. Each 
school then uses those nine Regional Performance Goals as a starting point when they create School-
Specific Performance Goals with their staffs. Underneath each Regional and School-Specific Performance 
Goal, there are “leading indicators”, which can be thought of as benchmarks, or how we monitor our 
progress towards our big goals on a regular basis. 

Data Collection Frequency 
Data is analyzed on a quarterly, weekly and daily basis.  On a quarterly basis, the School Leaders from 
each school receive the “Quarterly Dashboard”. The Quarterly Dashboard contains all of the data on our 
leading indicators for each of our Regional and School-Specific Performance Goals, and the School 
Leaders engage in a “Stock-take Meeting”. School Leaders present their data, and explain how they are 
going to leverage their strengths to shore up their weaknesses. In addition to these opportunities for 
School Leaders to analyze academic data, teachers participate in quarterly Data Days. These days give 
teachers an opportunity to analyze student responses, plan for interventions, and identify areas where 
their instruction can improve. Weekly, teachers and leaders analyze data in content teams, where 
student work is analyzed and next steps generated based on noticed trends and gaps.  On a daily basis, 
teachers use exit tickets and checks for understanding (tracked by the teacher) to collect data on 
student mastery and challenges. 

Technology used to collect and analyze data includes the following: 

 Shared online spreadsheets where teachers input data (for example, F&P data is collected on a 
google spreadsheet; curricular and interim assessments are scanned into a platform called 
Illuminate, which both warehouses the data and gives teachers tools to analyze student results). 

 NWEA website is used to collect and analyze MAP data after fall, winter and spring testing. 

 Math and Reading Achievement Tracker (MRAT): data is collected for triangulation in this 
document, which is updated regionally.  It is the responsibility of the Testing Coordinator and 
Assistant Principals at ensure data is collected in the above platforms to be uploaded by the 
Regional Director of Data and Analytics into the MRAT. 

Assessment and Resources 
The assessment program for the proposed school is determined by the needs of the grade span. To align 
the intended and assessed curriculum, the proposed school will incorporate formative, interim or 
benchmark, and summative assessment. Samples of these assessment types can be found in 
Attachment 4. 
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Literacy Assessments 

Grades K-2 
To assess student retention of content, the proposed school will use Core Knowledge Language Arts unit 
assessments (see sample unit for grade K, 1, and 3, Attachment 1.1). Periodically, the proposed school 
will administer the STEP assessment to evaluate reading level, assess student needs, and drive 
instruction.  The school will use the Fountas and Pinnell Benchmark Assessment System to monitor 
reading progress of all students.  The final round of STEP assessment will be the primary metric that will 
guide evaluation of teaching and learning—the proposed school summative literacy assessment. 

Grades 3-4 
The proposed school will use the Illuminate Item bank database to select questions that align with the 
standards taught throughout each unit (Attachment 1.5). Assessments given to students will include 
both multiple choice and short answer responses. In addition, these grades will also use STEP/F&P 
assessments to assess students’ reading ability, which will drive targeted instruction in daily small 
reading groups as well as interventions. Students in grades three and four will also take the PSSA ELA 
assessment. 

Grades 5-8 
To assess reading ability and progress, the proposed school will also use the F&P Benchmark Assessment 
System.  This data will be used to target day-to-day small group instruction and to evaluate progress of 
cohorts of students.  Teachers will also administer the formative and summative assessments included 
in the KIPP Wheatley curriculum (see Attachment 1.8). In addition, benchmark assessments from 
Measured Progress will be given periodically to assess readiness for the PSSA (Attachment 1.11). 
Students will also take the MAP test three times a year as well as the PSSA.  KIPP Wheatley modules 
feature four major kinds of assessments, described in Attachment 40. 

Math Assessments 
Please see Attachment 4 for Math Assessment Plan. See below for additional detail regarding 
assessments. 

Grades K-1 
Investigations (math curriculum) provides teachers with software to create end-of-unit Interims using an 
item bank (Attachment 1.12).  The elementary school will also use in-house created benchmarks that 
assess the current Investigations unit and align to PA Core Standards (Attachment 1.13). Student growth 
is determined by using the MAP test three times a year.  

Grades 2-8 
Eureka Math provides teachers with end of module assessments at the end of each module with a 
scoring rubric (Attachment 1.14). The assessment tasks are all open-ended which provides teachers a 
better opportunity to assess student thinking. Teachers also benefit from progress monitoring with end 
of lesson exit tickets which will be used to assess daily mastery (Attachment 1.9).  The middle school will 
also use published benchmarks from Measured Progress. (Attachment 1.11) Benchmarks are aligned to 
Eureka Math curriculum. Students will also take the MAP test three times a year to measure growth, as 
well as the PSSA. Students in grades three and four will also take the PSSA. 

Art Assessments 
K-8 students will be assessed in a variety of in-class activities, such as class critiques, preliminary project 
plans, drawing exercises, final project, content vocabulary quizzes, tests, and discussions. Art history will 
also be studied and assessed through quizzes, in-class discussions, and written essays. Please see 
Attachment 42 for grade specific assessment information.  
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Foreign Language Assessments 
Students’ ability to communicate effectively in target language is assessed using the proficiency 
standards as outlined by the American Council on the Teaching of Foreign Language (ACTFL) in the areas 
of listening, speaking, reading and writing. Through teacher-created formative and summative 
assessments, teachers assess all modes of communication and determine growth along the continuum 
of Novice Speaker to Pre-Advanced by utilizing ACTFL rubrics (Attachment 1.21). Please see Attachment 
42 for grade specific assessment information. 

Music Education Assessments  
K-8 students will be evaluated through many forms and modalities of assessment. While informal 
assessment is an essential component to any successful music program, music teachers will also 
administer valid, reliable formative and summative assessments throughout the year. Please see 
Attachment 42 for grade specific assessment information.  

Physical Education Assessments 
Students’ physical fitness and understanding of concepts of health, safety and physical education will be 
assessed using the metrics outlined in Attachment 42. 

Science Assessments 
All K-8 science students at the proposed school will be assessed either at the end of each unit, during 
laboratory experiences through performance based assessments, or through benchmark exams on a 
trimester basis. Additional information about grade specific assessments can be found in Attachment 42.  

Social Studies Assessments 
Please see Attachment 42 for grade-specific social studies assessments. For more information on the 
program’s alignment to Chapter 4 of the PSC and other state law, see Attachment 1.  

Multiple Sources of Data: Self-Assessment & Design of Reforms 
Many data sources will be analyzed and triangulated in order to make data-driven decisions. Data 
collected from our curricula will give us information to adjust instruction and design interventions.   

The key time when the teachers and school leadership teams come together to review data is on the 
Data Days that immediately follow the interim assessments conducted at each school. These days offer 
an opportunity for the staff to design reforms that respond to the current performance of 
students.  Teachers are able to self-assess instruction as well as design appropriate interventions that 
take into account multiple sources of achievement data.  Necessary reforms may include: new 
intervention groups, adjusting approach to whole group instruction, plan for needed professional 
development of teachers, and/or adjusting approach to coaching and goal-setting with teachers or 
students.  

Using Data to Monitor the Achievement Gap 
The “achievement gap” generally refers to the difference in academic performance between wealthy, 
primarily white, suburban schools and their under-resourced, primarily black and Latino, urban 
counterparts. State exams—the PSSA and the Keystone—will offer some information regarding the 
school’s performance compared to other schools in Pennsylvania. The key data we use to monitor how 
well our students are doing at closing the gap between their current performance and that of their peers 
is NWEA's Measures of Academic Progress (MAP) assessment.   
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The MAP test itself assigns students a “typical growth target” based on his or her MAP performance and 
age. Typical growth is the growth an average student of that age and performance level would expect to 
make by the next time he/ she took the test, calculated by taking the average growth of other students 
with the same starting score and grade level. While typical growth comparisons have value in 
understanding average performance for similar students, meeting this number only ensures that a 
student makes enough growth to remain at the same level. This means that students who start below 
grade level and make typical growth will remain below grade 
level, as students who only make typical growth will remain 
within roughly the same percentile ranking. Since most of our 
students start with us behind grade-level, we know that only 
meeting their typical growth target is not enough to ensure that 
all KIPPsters are on a college-ready trajectory. 

Therefore, at KIPP we set Tiered Growth Targets based on a 
student's entering quartile and the trajectory he/she needs to be 
on to achieve college-ready levels and beyond. See Figure 1: 
Tiered Growth Goals for how we calculate the actual Tiered 
Growth Targets. When our students make their Tiered Growth 
Target, they are closing the achievement gap, and over multiple 
years of their making their tiered growth targets, they will leave 
our school ready for college, and the competitive world beyond.  

Training Teachers on Use of Student Data 
Teacher training on administration and analysis of all assessments will include norming administration, 
as well as opportunities throughout the year to analyze data together at Data Days. Each school will 
include training and data analysis in their own professional development calendar.  Please see 
Attachment 41 for assessment-specific training plans for the following assessments: MAP, Brigance, 
STEP, DIBELS, and F&P. 

Using Data to Customize Student Learning 
The strength of KIPP Philadelphia’s approach to data and assessment is that we pull information from 
many different sources. Individual data points (reading levels, interim assessments, and RIT scores from 
MAP tests) will allow the school to adjust groups, programming, and intervention. Teachers will use 
these data to differentiate whole group plans as well as RTI decisions. For students who require 
additional rigor, there are opportunities in our curricula to increase student rigor and responsibility; 
some students read a text independently that others hear first read aloud by the teacher; similarly, 
students may receive augmented math homework that pushes their application of math concepts.  

Our intervention program at our schools is based on the Pyramid RTI approach. Teams analyze 
assessment data to identify students who have major skill deficits. When a student has shown consistent 
struggles academically and/or behaviorally, intervention meetings occur. These meetings can include 
teachers, assistant principal(s), social workers, speech therapist, and/or occupational therapist. Families 
are informed of both concerns and interventions. Interventions put in place for students can include 
additional small groups and/or 1:1 time with the teacher, going to another math or literacy group with a 
grade level special education teacher, and modifying homework or classwork to provide additional 
scaffolding. School schedules are set up to include small group time, so intervention plans for the 
student fit organically into the school day.  

The intervention team will create a document that outlines the support a student with a plan will 
receive. 

Figure 1: Tiered Growth Goals 
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Data Use in Decision-Making   
The use of observable, measurable outcomes will drive many aspects of KIPP Philadelphia Schools. 
Please see Attachment 39 for information how data is used in schools.  

Data is shared with all stakeholders, including the Board, through the quarterly dashboard. This gives all 
board members information about the state of our schools through the lens of our 6 Essential 
Questions.  The Academics Committee analyzes school data on a monthly basis, ensuring that our 
curricular approach produces student achievement. 

Corrective Trigger Actions 
If schools fail to meet their academic goals, corrective action steps will be taken by the charter's CEO, 
which could include removal of teachers and other staff, the transfer of strong teachers to other 
campuses, and the implementation of different curriculum and interventions.  If these failures persist, 
more significant changes will be recommended to the school board by the Regional Leadership team 
under the guidance of the KASC CEO and CAO, as per our management agreement.  These steps could 
include a change in leadership of the charter.  These accountability systems and evaluation structures 
will ensure that effective and timely action will be taken if schools fail to meet expectations.   
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Organizational Compliance 
Section 1: Founding Coalition 
Applicant Capacity 
The founding coalition is made up of the Board of Trustees of the proposed school, the regional 
leadership of KASC, as well as a core group of parents/guardians of current students enrolled in various 
grades and various schools within the KIPP Philadelphia schools network. This group came together at 
various points over the past twelve years, bringing together their technical and creative expertise in 
their professional backgrounds, as well as a wide network of resources to draw from while the proposed 
school was in its planning phase. The parents in our schools, in particular those serving on the founding 
coalition, have been actively involved in their children’s KIPP school, and have been integral to the 
development of the design of the proposed school.  

Members of Founding Coalition 

 Board of Trustees for Proposed School: Steve Casper, Nancy Scharff, David Reuter (additional 
board members to be recruited after charter has been awarded.) 

 KASC – Leadership Team: Marc Mannella, Natalie Wiltshire, Lydia Glassie 

 Parents, Community Members, and Others: Natasha Boston*, Gwen Coleman*, Wydia 
Simmons*, Toya Algarin*, Salma Khan, Nicole Livingston, Desiree Perry, Lango Ricks, Shamon 
Rollins, Latisha Arch, Heather Brown, Jaime Coates, and Rhona Austin. 

See Attachment 5 for resumes of each member of the founding coalition. 

Capacity Evidence 
Each individual in the founding coalition has a formal affiliation with one or more schools in the KIPP 
Philadelphia schools, either as a member of the Board of Directors, an employee, or a parent of a 
student currently enrolled in a school within the network of schools. These individuals have 
demonstrated their collective capacity to successfully perform all necessary tasks to open a new school 
over the past thirteen years.   

The board members have significant business, finance, and legal experience, and will be able to provide 
important counsel for the leadership of the new schools. They also have extensive experience leading a 
high-functioning charter school board, and are well trained in the responsibilities of charter school 
governance.  The leadership team members all have extensive experience leading charter schools. Mr. 
Mannella and Ms. Glassie have founded and led high-performing charter schools. Mrs. Wiltshire has 
charter school operational leadership at both the school and network level.  

The parents listed are involved and respected members of our parent community (current and 
waitlisted), and will be instrumental in helping us to recruit new families and students, start KIPP Family 
Associations at each new campus, and ensure that the voice of the students and parents we are so 
fortunate to serve will be heard throughout the design and start-up of any new schools. 

Affiliation with Proposed School 
If this application is approved: (1) the Board Members listed will continue to serve on the Board of 
Trustees of the proposed school; (2) the KASC leadership staff will continue to be employed with the 
CMO (KASC); and (3) Ms. Algarin, Ms. Boston, Ms. Coleman, and Ms. Simmons will join the Board of 
Trustees for the proposed school.  

 

*Currently serves on the Board of Trustees for KIPP Phila CS, KIPP West Phila Prep CS, KIPP West Phila CS, and KIPP DuBois CS 
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Section 2: School Leadership 
Leadership 
The principal school/leader candidate identified for the proposed charter is Cheshonna Miles. 

Experience and Qualifications 
Cheshonna Miles currently serves as School Leader for KIPP West Philadelphia Preparatory Charter 
School (KWPP). As a member of the KIPP community since 2008, she began her journey as math teacher 
in grade six at KIPP Philadelphia Charter School (KPCS). She was the founding grade five math teacher 
and Lead Mentor Teacher at KIPP West Philadelphia Preparatory Charter School (KWPP), then served as 
Assistant Principal for three years before transitioning to her current role as School Leader at the 
beginning of SY 2015-16. 

Ms. Miles is a native of Philadelphia and an experienced educator with over a decade of experience in 
traditional public and public charter schools. She earned a Bachelor of Science in Elementary Education 
from Morgan State University and a Master’s of Science in Leadership and Administration from 
Wilmington University. See Attachment 6 for Ms. Miles’ resume. 

Ms. Miles would receive extensive support from the regional office of KIPP Administrative Services 
Corporation. The staff of KIPP Administrative Services Corporation (KASC) will coordinate the necessary 
functions to open the proposed school. The Applicant created its strategic plan in 2008 with the 
intention of eventually expanding to ten schools in Philadelphia.  During that time, the organization has 
invested a significant amount into leadership development, both in our existing schools and within 
KASC. This investment and "ramping up" of employees, makes us confident that we will be able to 
successfully launch additional new charter schools while continuing to run our existing charters. See 
Attachment 43 for KASC staff roles and bios. 

Furthermore, the proposed school will create a succession plan for Ms. Miles’ current role should a 
charter be granted. 

Key Responsibilities, Direct Reports, and Accountability 
See Attachment 6 for a job description for the role of School Leader. At scale, the direct reports for the 
elementary school leader will be: assistant principals (general), assistant principal of student support, 
director of operations, and social worker(s). At scale, the direct reports for the middle school leader will 
be: assistant principals (general), assistant principal of student support, director of operations, dean of 
culture, and social worker(s).  

Leadership Team beyond the Principal 
KIPP schools grow their schools one or two grade levels at a time. As a result of this, our schools do not 
typically have full leadership teams beyond the school leader/principal, at their inception. When fully-
grown, the proposed schools will have a robust leadership structure (Table 1).  

Table 1: Leadership Structure At Scale 

Elementary School (GK-4) Middle School (G5-8) 

 2 Assistant Principals (general) 

 1 Assistant Principal of Student 
Support 

 2 Assistant Principals (general) 

 1 Assistant Principal of Student 
Support 

Responsibilities and Qualifications of the School’s Leadership/Management Team 
See Attachment 6 for job descriptions for the assistant principal roles listed below, outlining the 
minimum and preferred qualifications for each position. 
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i. Assistant Principal (general): Responsible for leading and coordinating 
academic instruction at the school. This person uses student test data to 
inform curriculum decisions and provides coaching to teachers on 
implementing best practices to yield high student achievement. 

ii. Assistant Principal of Student Support: Responsible for overseeing the special 
education curriculum, paperwork, and managing teachers at the school. They 
are also responsible for overseeing universal screening testing, and all 
interventions in place in the school.  

Qualifications 
As we add additional schools to this charter, we will continue to develop and cultivate the talent to fill 
all leadership roles and lead the schools to success. We will recruit and select all school leaders and 
assistant principals in the year prior to school/charter opening. We will use our already existing 
Emerging Leaders Program and KIPP Foundation's leadership development program to prepare teachers 
from our internal staff to take on leadership positions. We will also use our partnership with PhillyPLUS 
and other local leadership programs to find the right leadership for our schools.  

Specific Responsibilities of the School’s Leadership/Management Team 
The proposed school's leadership team includes all school leaders and assistant principals. It is the 
leadership team's duty to oversee the entire school's students and teachers. The leadership team 
manages everything from student instruction to hiring to professional development for teachers. The 
purpose of the leadership team is to ensure that we have the best teachers teaching the right 
curriculum and supporting them so that all students are learning and progressing to and through 
college. Below is an overview of the specific responsibilities of the management team.  Job descriptions 
in Attachment 6 provide more context and descriptors. 

 Instructional Management: Monitor classroom instruction and provide timely feedback to 
teachers; Analyze assessment data and set goals with staff for ongoing improvement.  

 School & Organization Morale: Foster collegiality and team building among staff members. 
Encourage their active involvement in the decision-making process. 

 Personnel Management: Define expectations for staff performance with regard to instructional 
strategies, classroom management, and communication with the public. 

 Management of Fiscal, Administrative, and Facilities Functions: Comply with district and KIPP 
policies, state, federal laws, and regulations affecting the schools; Compile, maintain, all reports, 
records, and other documents required including accurate and timely reports. 

 Student Management: Work with faculty and students to develop a student discipline 
management system that results in positive student behavior and enhances the school climate. 

 School or Community Relations: Articulate the school’s mission to the community and solicit 
support in accomplishing the mission. 

 Professional Growth and Development: Develop professional skills appropriate to job 
assignment. 

Recruitment of Teaching Staff 

Terms of Employment 
The terms of employment for all employees is “at-will” meaning that either the employee or the school 
may end the employment relationship at any time, with or without notice, with or without cause. No 
one at the school, other than with the express written consent of the school leader/principal or, in the 
case of KASC, the Chief Executive Officer, may enter into any agreement for employment for a specific 
period of time. 
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Hiring Process  
The selection/hiring process for teaching positions is managed by the KASC recruitment team, 
comprised of a director of talent and a talent and recruitment associate. All KIPP teachers must be highly 
qualified. The selection/hiring process includes an online application, a phone and/or video interview, a 
video demonstration lesson, an in person demonstration lesson, and a final interview. The recruitment 
team manages the selection process for applicants and conduct the initial application screen, the 
phone/video interview, as well as the video demonstration lesson screen. From there, the recruitment 
team will make the recommendation to the School Leader to move the applicant to the final stage of the 
selection process. Based on the applicant’s overall performance on each of the selection stages, the 
school leader decides whether to extend an offer to an applicant.  

For all other non-teaching positions at both the school and CMO levels, a similar selection process is 
followed that includes an application, a phone and/or video interview, a performance based task, and a 
final interview.   

All teaching applicants are evaluated on the following competencies during the selection/hiring process: 
love, cultural responsiveness, grit, team-oriented, results-oriented, mission alignment, professionalism, 
instructional excellence, organization, and classroom management. Please see Attachment 44 for a 
description of each of the competencies. 

Employee Termination and Resignations 
In the event that an employee resigns or their employment is terminated, the school may request that 
the employee make an appointment for an Exit Interview with the appropriate administrative personnel 
to discuss their employment and administrative issues. Employees must return all keys, records, files, 
supplies, equipment, or any other school property at the time of termination or resignation. 

The school will provide the employee with information regarding any conversion or continuation rights 
to benefits as well as documentation and explain the employee’s and his or her dependents’ rights to 
continue group medical benefits under the federal statute commonly referred to as COBRA. 

Background Check and Fingerprinting 
Every prospective employee who will be offered a position will be subject to an employment history 
review, child abuse clearance check and a criminal background check in accordance with applicable state 
and local laws and regulations.  Existing employees will be required to submit the requisite checks and 
clearances according to the schedule imposed by 24 PS 1-110.   Individuals must comply with any related 
processing procedures and must provide all required information. Failure to do so may result in 
termination. Volunteers and contractors will also be subject to child abuse clearances and a criminal 
background check, particularly if the nature of the work they are recruited to perform will place them in 
close proximity to students.  If the school receives notice of an arrest or a conviction of a crime, which 
has not been previously disclosed to the school, the school will consider termination in consultation with 
legal counsel of the employee, and if terminated, the employee will be notified of the reason for 
termination. All employees must submit, between the date of their hire and their first day of 
employment, their required paperwork. Required paperwork includes their criminal background check 
application (or clearance) and child abuse clearance application (or clearance) and any required medical 
examination forms as well as tuberculin testing). Any employee who has not submitted this 
documentation within three business days of the start of their employment will be subject to being 
suspended, without pay, until said paperwork is submitted, at the discretion of the School Leader, or in 
the case of KASC, the Chief Operating Officer.  Without the requisite paperwork, the employee will only 
be hired on a provisional basis for 90 calendar days pending receipt of the information requested, as 
long as: (1) the applicant has provided all relevant information on the form(s); (2) the hiring school 
administrator has no knowledge of information related to the applicant that would disqualify the 
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applicant from employment; (3) the applicant swears or affirms that he/she is not disqualified from 
employment; and (4) the applicant is not permitted to work alone with children and is required to work 
in the immediate vicinity of a permanent employee. 

Hiring and Personnel Policies 
See Attachment 7. 

Organizational Chart 
See Attachment 8. 

Recruitment of Highly Qualified Teaching Staff 
Recruitment of highly qualified teaching staff for the proposed school has already begun, albeit 
informally given our ongoing efforts of recruiting for our existing charters and contract with KASC. The 
KASC recruitment team comprises of a Director of Talent, Tasha Cannon and Talent and Recruitment 
Associate, Vanessa Johnson. Please see Attachment 45 for resumes for Ms. Cannon and Ms. Johnson. 

Potential highly qualified teaching staff will be recruited from employee referrals, candidate sourcing, 
targeted marketing, local colleges and universities, alternative certification programs such as Teach for 
America, and through other education networks. We will post all open positions on our internal KIPP 
Foundation and the KIPP Philadelphia jobs board in addition to local (i.e., PA REAP) and national (i.e., 
Top School Jobs) job websites to ensure that we attract highly-qualified and high impact staff. In our 
efforts we will also place a high value on recruiting a pool of applicants that reflect the diversity of the 
proposed schools’ student body for all openings and will advertise in publications that are likely to reach 
a broad cross section of teachers.   

Description of Staffing Model 
During the elementary school’s first year, when there are only Kindergarten and first grade students, the 
school’s staff size will be 23: two administrative staff (one school leader/CEO, one assistant principal 
(general); 19 instructional staff (six co-teachers, two special education teachers7, eight lead teachers, 
two specials teachers and one ESL program specialist8); and two non-instructional staff (one operations 
manager and one social worker).  

When the elementary school reaches full enrollment for grades K-4 (500 students), the staff will grow to 
47 employees, comprising of: four administrative staff (one school leader/CEO, two assistant principals 
(general), and one assistant principal of student support); 39 instructional staff (six co-teachers, six 
special education teachers, 20 lead teachers, one ESL program specialist9, one speech therapist, and one 
specials teachers, one paraprofessional); and four non-instructional staff (including dean of culture, 
social worker,  office manager, director of operations). 

The middle school will open with only a fifth grade and a staff of 14: two administrative staff (one school 
leader, one assistant principal (general)); ten instructional staff (three self-contained teachers, one 
special education teacher/SPED Coordinator, two co-teachers, one paraprofessional, one reading 
intervention teacher, one specials teacher, one ESL program specialist); and two non-instructional staff 
(one operations manager and one social worker).  

When the school reaches full enrollment for grades five through eight (360 students), the staff will grow 
to 35 employees: four administrative staff (one school leader, two assistant principals (general), one 
assistant principal of student support); 27 instructional staff (see staffing list in Attachment 46 for 

                                                           
7 One of these individuals would serve as Special Education Coordinator 
8 This position is shared with the middle school beginning year 2 of the charter. 
9 This position is shared with the middle school. 
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detailed breakout), four non-instructional staff (one dean of culture, one director of operations, one 
office manager, and one social worker). 

At the elementary level, we utilize a co-teacher model in grades K-1. At the middle school level, we will 
also utilize a co-teacher model in grades 5-6, with one shared co-teacher for each of those grades, as 
well as a self-contained model.  Please see below for additional information. 

School 
Level 

Teacher-
Student ratio 

(roughly) 

All 
Adults/Student 
ratio (roughly) 

# of students 
per 

classroom # of teachers/aides per classroom 

Elementary 1:14 1:11 25 Grades K-1:  

 2 teachers per classroom (lead 
teacher + co-teacher OR special 
education teacher) 

Grades 2-4:  

 Each grade would have 4 classrooms 
with one lead teacher 

 1 classroom in each grade will have 1 
lead teacher and 1 special education 
teacher or co-teacher 

Middle 1:14 1:10 30 Grades 5/6: 1 lead teacher, 1 co-teacher 
(shared), 1 special education teacher per 
grade. Self-contained model. 

Grades 7/8:  departmentalized model. 1 lead 
teacher, 1 special education teacher per 
grade, 1 paraprofessional (time will be split 
between 7th/8th classrooms) 

 

Staffing List 
See Attachment 46. As instructed in the application, the staffing list provides a list of all year 1 positions 
and positions to be added in future years. It also identifies positions in the following categories:  

 administrative, instructional, and non-instructional personnel 

 classroom teachers, paraprofessionals, and any specialty teachers 

 operational and support staff positions 

 whether a certificate exists for the position 

To facilitate the review of this application, the staffing list also includes a column identifying the budget 
object for the role (e.g., administration, instruction, and instructional support). These budget objects 
were included as part of the budget template provided by the Charter Schools Office. 

Certification 
The proposed school(s) will make every effort to hire staff who are certified in the Commonwealth of 
Pennsylvania or eligible for Commonwealth of Pennsylvania certification.  Both will ensure that any 
uncertified staff participates in a qualified alternative certification program within two years of 
employment. At a minimum, (1) the School Leader of every school will hold the appropriate 
certification; and (2) we will not hire special education teachers who are uncertified. Otherwise, if a 
candidate meets our criteria for an opening, we are willing to hire highly qualified candidates who are 
uncertified for all other positions.  Of course, uncertified staff will never compromise more than 25 
percent of teachers at the school per PA Charter School Law. As indicated in the staffing list, some roles 
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do not require certification and therefore, will not count towards the certification rate. Teachers of core 
academic subjects will be Highly Qualified. 

Staffing of Instructional and Support Positions 
Through our robust recruitment and selection efforts we strive to fill every open instructional and 
support position through direct employment where we hire candidates directly for both full and part 
time roles. In circumstances where we are unable to identify a qualified candidate through our efforts, 
we retain the option to use a staffing agency to secure candidates in either long-term 
substitute/temporary capacity while we continue our search.  Should we then choose to hire that 
educator/support staff who is providing instruction/services to our students, we will complete a direct 
buyout to consummate a direct hire.  As stated in the narrative and in the attached management 
agreement with KASC, there are defined shared services throughout the organization.  The Applicant will 
direct contract for services with related service providers.   As the Applicant’s population changes which 
require adaptation of this current plan, the Board of Trustees, which is ultimately responsible under 
Charter School Law for the employ, discharge and contract with necessary professionals, may revisit its 
staffing approach.  
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Section 3: Leadership and Staff Evaluation and Development 
Leadership/Staff Evaluation 
Per the management contract, the Chief Academic Officer of KIPP Administrative Services Corporation is 
responsible for training and evaluating the School Leader/CEO of the charter. This evaluation is based on 
the overall health of the school, including measures of student achievement, student mobility, staff 
satisfaction, staff attrition, parent involvement, and operational soundness, which is assessed via the 
achievement of an unqualified annual audit, and sustaining a responsible fiscal policy. Formal and 
informal assessment procedures will mirror those discussed below regarding evaluation of non-teaching 
staff.  The evaluation will be discussed with the charter school board upon completion. 

Teacher Evaluation 
Instructional staff members are developed in many ways, with a priority placed upon giving constructive 
feedback, providing a structured format for reflection, and ensuring data collected are used 
appropriately to inform institutional health and practice. Our mid-year and end-of-year evaluations are 
not just an accountability measure; they are another mechanism through which we develop our 
teachers. 

Opportunities for evaluation, feedback, and reflection include but are not limited to: 

 Frequent classroom visits by school leadership and peers; 

 Bi-monthly review by instructional leadership of lesson plans posted to the shared server; 

 Collegial meetings upon collection of student performance data; 

 Weekly meetings within each academic department and/or within each grade level group; 

 Semi-annual, formal observations by School Leaders of classroom teaching, followed with 
structured opportunities for sharing feedback and reflections and developing goals; 

 Semi-annually, teachers engage in a formal self-evaluation and feedback process by which self-
assessment on various measures of professional responsibility is discussed in tandem with the 
School Leader’s evaluation, for which there will be a formalized rubric and rating structure. 

This system will be consistent with the systems already in place across all of the KIPP Philadelphia 
schools; all School Leaders are given a rubric that is aligned to the KIPP Framework for Excellent 
Teaching, and which contains components very similar to the Danielson-based evaluation framework 
developed by PDE. This evaluation tool can be supplemented (though not otherwise altered) as seen fit 
in a particular school or department. After information is reviewed by the manager and direct report, 
the regional talent team will track the data, using it to inform decisions about hiring, on-boarding, 
professional development, and leadership cultivation. 

All of these elements – not just one or two high-stakes observations – are taken into account when 
School Leaders and teachers create individualized performance and development plans that encompass 
setting goals for student performance and teacher growth, charting a career/leadership trajectory, and 
giving upward feedback to teachers’ supervisors.  

Non-Teaching Staff Evaluation (Including Operational Staff) 
Non-teaching staff members are developed in many ways just as teaching staff are (described above). 
Opportunities for evaluation, feedback, and reflection for non-teaching staff (including operational staff) 
include but are not limited to: 

 Bi-monthly meetings occur between a member of the leadership team and each staff to assess 
progress to goals, discuss challenges, and evaluate progress;  

 In July and January, staff engage in informal assessments of self and manager as well as goal-
setting for self with manager for tracking over the next quarter; 
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 In November and March, staff and managers engage in a formal, competency and values driven 
evaluation process. Staff members complete a self-evaluating rubric that managers complete in 
assessment of the staff. Debriefing includes reviewing ratings, discussing discrepancies, setting 
goals, and discussing career arc. 

Evaluation Tools 
See Attachment 9. 

Addressing Unsatisfactory Performance and Turnover 
As described above, teacher coaching and feedback happens on an ongoing basis—not just for formal 
evaluations. When a manager determines that there is unsatisfactory performance that is negatively 
affecting student performance or the operational effectiveness of the school, the staff member will go 
on a formal improvement plan. This plan is customized to the specific needs of that staff member and 
will frequently include more frequent meetings/observations and debrief meetings, focused peer 
observations to see best practices in action, as well as other more intensive supports such as “real-time 
coaching”, or co-teaching with a mentor teacher or member of the school leadership team (for teaching 
staff). As part of the performance improvement plan, the staff member will have clear goals related to 
the target areas of improvement, explicit criteria for success, and a specific timeline for when that 
success must be achieved. If the staff member does not achieve their performance plan goals, she/he 
may be transferred to another role or dismissed.    

In a similar fashion, if a school leader is not achieving goals laid out in his/her review and/or school 
goals, the CEO may place the leader on a performance improvement plan. A school leader will receive 
extra support that could include more frequent meetings with the CEO, additional support from KASC 
staff in the identified target area), or reduced responsibilities/autonomy to allow the school leader to 
focus on areas most in need of improvement. As part of the performance improvement plan, a school 
leader will have clear goals related to the target areas of improvement, explicit criteria for success, and a 
specific timeline for when that success must be achieved. If a School Leader does not achieve their 
performance plan goals, he/she may be transferred to another role or dismissed.    

The proposed school will work hard to retain talent as we know that excellent teachers and leaders are 
the foundation of a strong school culture and excellent student achievement results. When there is 
turnover, we will use resources to infuse support and additional training right away from KASC staff 
members, assistant principals, and mentor staff. It is most important that students’ learning is not 
interrupted and we will do whatever it takes to ensure students’ educational needs are met. 

Acknowledging Extraordinary Performance 
Across all KIPP Philadelphia Schools, there are countless teachers who prove the possible with their 
students each and every day. There are also those few, distinguished, excellent teachers who not only 
prove the possible; they go above and beyond expectations, and they inspire others to develop into 
exemplary educators. It is the Applicant’s intent to absolutely recognize, reward, and incentivize these 
teachers with exceptional performance. We believe not only in recognizing excellence in teaching but 
also encourage our teachers to continue growing, developing and pushing themselves. 

We intentionally provide various leadership opportunities to reward exceptional performance within our 
existing schools, and the proposed school(s) will also follow the same model. Teachers who undertake 
additional responsibilities will be provided a stipend, which is added into their annual salary10. 
Leadership opportunities with stipends for elementary and middle school include: (1) Elementary 

                                                           
10 Stipends are not listed as a separate line item in the proposed school’s budget because they are included in the 
salary line item. 
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school: Grade Level Chair, New Teacher Mentor; (2) Middle School: Grade Level Chair; (3) KASC: 
Regional Curriculum Coordinator.11 

Additionally, the proposed school will recognize two teachers for exceptional performance via the STAR 
Teacher Award. This is a competitive award across the KIPP Philadelphia network of schools that 
recognizes two teachers per each KIPP Philadelphia School with at least two years teaching experience 
at KIPP. The award includes, but is not limited to an annual stipend for the remainder of their time as 
classroom teachers at KIPP, tailored professional development opportunities, and increased 
opportunities to present at school/regional professional development events.  

Teachers with exceptional performance are also eligible for KIPP Foundation specific awards, including 
the Harriett Ball Excellence in Teaching Award. This is a competitive award that recognizes ten of the 
most outstanding teachers at KIPP schools nationwide for their leadership in and dedication to 
improving outcomes for students in underserved communities. Recipients are announced at KIPP 
Foundation’s national conference every Summer, and each receives a $10,000 award.  KIPP Philadelphia 
has had four of our teachers win this particular award in our 14 years of operation. 

In addition to recognizing exceptional performance, there are several tenure based awards that 
recognize teachers and school leaders. Within the KIPP Philadelphia network of schools, staff are eligible 
for the GRIT award at five and ten years of service. Within the KIPP network of schools nationally, the 
Founders' KIPP SIX awards, named after KIPP Co-Founders Mike Feinberg, Dave Levin, Doris Fisher, and 
Don Fisher, honor KIPP educators who have been school leaders for six or more years. The award 
recognizes the vital role that veteran school leaders play in changing the life trajectories of students 
from underserved communities. 

Leadership/Staff Development 

Professional Development Plan 
Please see Attachment 10 for a detailed professional development plan. This document contains 
information as to how the professional development offerings will align with the school’s mission, as 
well as with the proposed curriculum. 

Supporting Staff 
Please see section titled, Leadership/Staff Evaluation on page 41 for applicant’s plan for training, 
supervising, supporting, and developing staff. This section also describes the improvement process if 
teacher and staff standards are not met. 

Building Human Capital 
At full capacity, the proposed school will rely on nearly 80 full-time employees. The proposed school will 
benefit from existing relationships the KIPP Philadelphia network of schools has with Teach For America 
and Philly PLUS, as well as relationships with local universities and schools of education, including our 
Teacher Residency program we have established with Saint Joseph’s University. The proposed school 
will enter into a Management Agreement with KIPP Administrative Services Corporation, which will 
include services to develop a comprehensive, year-round recruitment plan and will manage the 
application and hiring processes. We anticipate our recruitment strategy, in addition to cultivating the 
partnerships mentioned, will include a marketing plan that takes school representatives across the 
region and country in efforts to attract highly desirable candidates to teach in KIPP Philadelphia. 

                                                           
11 Teachers serving in this role work directly with the KASC Academics Team. Stipends are paid to the teacher by 

KASC. 
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We will also focus on increasing the long-term sustainability of employment at the proposed school and 
on cultivating leadership internally. We plan to leverage the administrative support provided vis-à-vis 
our relationship with KASC to reduce some administrative burden from School Leaders, allowing them to 
focus even more intently on the success and well-being of their staff members. This support will include 
work done by a cross functional Human Resources team, including significant efforts to implement 
effective human resources practices that build employees’ satisfaction and investment in the 
organization. The HR team will also work closely with School Leaders and other managers to develop 
and implement leadership cultivation plans that tailor management strategies and PD development 
offerings specifically to individuals who show interest in or aptitude for educational leadership. 

In addition to the programming within schools for teachers, KIPP Philadelphia supports leadership 
development for Teacher Leaders, Assistant Principals, and School Leaders through three key learning 
initiatives. These are the Emerging Leaders Program for KIPP and non-KIPP teacher leaders, the 
Managers Community of Practice for KIPP Assistant Principals and the School Leader Community of 
Practice for KIPP School Leaders. 

The Emerging Leaders Program (ELP) is a professional development program for teacher leaders. It was 
launched in 2010 for teacher leaders in grade level and department level positions at KIPP Philadelphia; 
the program has since expanded to include non-KIPP teacher leaders. Since the external expansion of 
the ELP in the 12-13 school year, over 40 non-KIPP teacher leaders have benefited from the program in 
addition to all teacher leaders at KIPP Philadelphia. Core components of the program are: Leadership 
Coaching, the creation of the Individual Development Plan and the Leadership Learning Action Plan. 
Each of these components serves to support the leadership development of all of our teacher leaders 
while simultaneously linking theory with practice for all of our participants. 

Managers Community of Practice (MCP) is a monthly professional development strand targeting the 
needs of all APs, as well as any other staff members who manage teachers. The monthly session 
supplements individual development each leader gets in his/her own school provides knowledge and 
skills they need to drive results for teachers they coach. MCP draws on frameworks and best practices 
for teacher coaching from the KIPP Foundation, Research For Better Teaching, Uncommon Schools, and 
other resources. Sessions provide practice with leaders analyzing videos of teachers, role-playing giving 
feedback to teachers, and working with peers to create an action plan for struggling teachers they 
coach. Finally, MCP serves as an important cohort experience for our assistant principals, exposing them 
to best practices at all KIPP Philadelphia schools and creating an informal support network.  

School Leader Community of Practice (SLCP) is a monthly professional development strand for all 
current school leaders. We know the importance of school leadership and that includes continuing 
education and development for our most important leaders. During these sessions, school leaders 
deepen their expertise in key area of leadership like instructional knowledge, developing leaders in their 
schools, or navigating complicated budget decisions. Like MCP, these sessions also provide a way for 
school leaders to learn from each other and develop vital relationships with each other. 

Professional Development Alignment with Mission & Curriculum  
Professional Development will be a crucial part of the culture at the proposed school, and each school 
year begins with an intense focus on helping teachers develop their skills. Please see Attachment 10 for 
a detailed professional development plan, which includes the subject matter of training, frequency of 
training, and the individuals or groups responsible for providing the training.  

Once the regular school year starts, all teachers will be offered the opportunity to develop their skills 
and practices through a variety of opportunities. Every week we will dismiss students early on 
Wednesdays to allow teachers at our new school time to meet together to develop their skills by 
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discussing best practices in teaching, learning new strategies for increasing student achievement in 
classrooms, looking at student work and other data sources, and practicing behavior management 
techniques that work for all students. In addition, teams will meet weekly to plan lessons and discuss 
pedagogy.   

In the summer and a few times throughout the year, the school’s staff will come together with the staffs 
from all of the other KIPP schools in Philadelphia for Regional Teacher Professional Development (RTPD). 
This time is used to leverage the scale of all of our schools to highlight the best teachers and best 
practices across all of our campuses, as well as bringing in outside experts to work with our teams.  

Four times a year, the staff participates in a "Student Data Day." These days are reserved for the analysis 
of student data, and are typically held immediately after an interim assessment has been administered. 
The day is used to deeply analyze data on the interim as well as other data sources including leveled 
reading assessments. 

The final piece of the professional development program at the proposed school is the manager One-on-
One meetings (O3s). These O3s allow managers to give their direct reports feedback on their practice, 
facilitate conversation around teaching and learning, assess progress to goals, and assess various data 
sources with the teacher. This is also an opportunity for teachers to have real conversations with their 
managers about their needs and desires.  

KIPP also encourages its staff members to attend outside professional development conferences. Staff 
members can select from the range of conferences offered by the KIPP Foundation or from other 
education networks, such as the National Council for Teachers of Mathematics. Staff members are also 
given opportunities to visit other high-performing schools and observe excellent teachers in the 
Philadelphia region and across the country. 

One of the hallmarks of KIPP nationally and locally is its intense focus on high-quality leadership 
development as a key lever in developing the high quality schools that our students and families 
deserve. On the national level, the KIPP Foundation runs several excellent leadership development 
programs that all KIPP staff members have the opportunity to participate in to develop their leadership 
skills. One of those programs is the Teacher Leader program. It develops teachers to be more effective 
peer leaders in their schools.   

Professional Development Program Goals  
The goals of professional development at all KIPP Philadelphia schools are centered on preparing our 
students to achieve success to and through college. At a school level, this means creating a detailed 
professional development plan for the three weeks of training in the summer and throughout the year 
that directly ties to a school’s yearly priorities. Each school may have specific strands of development 
that span the entire year and address a priority, for example guided reading or conflict resolution. A 
similar process happens at the KIPP Philadelphia regional level for all‐region professional development. 

At the end of the day, our development is successful if teachers are learning and growing in a way that 
helps students learn more. Besides looking at our academic results to gauge our success, we measure 
the success of both school‐based and regional PD using formative and summative assessments following 
all professional development sessions. This frequent and quick feedback allows leaders to adjust 
sessions for the next day or week. Finally, as part of the KIPP Healthy Schools and Regions survey, 
teachers evaluate the quality of professional development in a detailed way that allows schools to track 
progress from year to year and see best practices across the entire KIPP network. 

Improvement and Intervention for Teachers and Staff 
Please see the section titled, Addressing Unsatisfactory Performance and Turnover. 
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Section 4: School Operations 
School Calendar 
The Academic and Business Services Agreement (Attachment 24) reflects the state code requirements 
for the school calendar as well as KIPP’s additional instructional hours, which have demonstrated 
supports academic achievement: 

School Day and Year for Students. The normal school day shall be at a minimum of approximately eight (8) 
hours. The normal school year shall consist at a minimum of approximately 180 days of regular instruction 
for students or nine hundred (900) hours per year of instruction at the elementary level, or nine hundred 
ninety (990) hours per year of instruction at the secondary level. The normal school year will consist of at 
a minimum of 50% more time on task compared to the local school district’s calendar. This will include 
nine (9) to fifteen (15) days of summer session and one (1) Saturday school session on a quarterly basis at 
a minimum during which the school day may be shorter. The School’s calendar shall be developed 
annually by the School Leader after having taken into consideration recommendations made by KASC and 
subject to the approval of the Board, and shall extend from on or about August 15 to on or about June 15 
with scheduled vacations. KASC may extend the school year, subject to the School’s approval and 
available funds. 

The Applicant attaches a proposed calendar for the 2018-19 school year (Attachment 11). This calendar 
is included for illustrative purposes and may be subject to change.   

Health Care Benefits 
Please see Attachment 12 for KIPP Philadelphia School’s currently health care plan for school 
employees; this would also be offered to the employees of the proposed charter school. The health care 
benefits are comparable to those provided to School District employees. 

Retirement Benefits 
The proposed charter will participate in an existing Non-ERISA 403b plan instead of PSERS. Please see 
Attachment 13 for the proposed charter’s retirement plan documents. Though written for KIPP 
Philadelphia Charter School, this retirement plan would be adopted should the charter be granted. 
Attachment 13 also contains PSERS’ approval of the alternative retirement program.  

School Operations Experience 
School operations will be managed internally by staff on-site at the school, as well as contracted support 
through KASC. The elementary and middle school will each be staffed with an operations manager prior 
to the school’s opening12. By year three of elementary and middle school, respectively, they will each be 
staffed with both an operations manager and a director of operations13. The director of operations will 
directly report to the school leader and the office manager will report to the director of operations. 
These two roles will work with the director of regional operations and the chief operating officer of KIPP 
Administrative Services Corporation (KASC) as part of the services provided to the charter school in 
accordance with the Management Agreement (Attachment 24) to ensure that the facility and all services 
are in place prior to the start of school.   

See Attachment 14 for a detailed organizational chart for the school’s operations team, as well as the 
job descriptions for the director of operations and operations manager. The attachment also contains 
the resumes of KASC’s director of regional operations and the chief operating officer who oversee 

                                                           
12 If this application is approved, projected school opening for the elementary school is Fall 2018; projected school 
opening for the middle school is Fall 2019. 
13 The operations manager will transition to the role of director of operations in year 3 of the elementary school 
and middle school, respectively. 
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school operations at all KIPP Philadelphia campuses, and are ultimately responsible for the successful 
opening of the school and maintenance of operational systems. 

External Management Organization 
School operations will be managed by KIPP Administrative Services Corporation (KASC) via an Academic 
and Business Services Agreement. See Attachment 24 for the proposed Management Agreement, which 
would be would be executed between the proposed charter school and KASC upon approval of this 
charter application. Based on the experiences of other KIPP charters across the country and other high-
quality charter school networks, the Board believes that is in the best interest of the Charter to contract 
with KIPP Administrative Services Corporation to provide certain common academic and management 
services that will maximize the academic performance and operational efficiency of the proposed 
charter. All of the services provided by KASC are listed in the aforementioned agreement.  This proposed 
agreement is already known and has been approved by the School Reform Commission.     

School Operations Plan 

Attendance, Reporting, and Truancy 
Students are expected to be at school on time every day. If students are going to be absent or tardy, 
someone from their households is expected to contact the school’s main office between 7:00am and 
8:00am.   If students arrive between 7:45am and 8:00am, they are expected to proceed directly to their 
homerooms. The teachers mark these students tardy. Students arriving after 8:00am are expected to 
proceed directly to the office to sign-in in the Late Arrival Log.  

If a child has been marked absent and no member of the household has notified the school by 9:00am, it 
is the responsibility of the office manager14 to confirm that the student is indeed absent. If the student is 
absent without a phone call, the operations manager calls the household. The operations manager 
should continue to call until s/he has spoken with someone from the household who can confirm that 
the student is absent for a legitimate reason.  

The office manager must record daily attendance (lateness, absence, and early dismissals) in 
PowerSchool, the school’s student data management system. Enrollment data (entry and exit 
information) is captured both in PowerSchool and in the School District's Computer Network System 
(SCN).   As reflected by the new changes in the truancy law, the Applicant will report unexcused 
absences annually through the Pennsylvania Department of Education. 

The operations manager (director of operations starting in year 3) is the Attendance Designee for the 
school and is the point of contact for the district attorney's office.  The operations manager coordinates 
with the school staff to address issues of absenteeism to send home notices to parents; conduct home 
visits; conduct assessments of why kids are late and then work to rectify the situation (Truancy 
Elimination Plan); call in parents to develop a plan of action; partner with the District Attorney's Project 
"GO"; and call DHS on occasion when contact with the child or family has not yielded results.    

Students can be retained in their grade if they miss 30 days of school. They also lose privileges such as 
school trips for missing more than 10 days.  

In the event that the student is considered truant, KIPP will work with the District Attorney's Office 
Project "GO" program to intervene.  The existing KIPP Philadelphia Schools are enrolled in the program 
as well.  See Attachment 47 for a MOU that is in place for KIPP Philadelphia Elementary Academy, which 

                                                           
14 In accordance with the operations staffing model referenced in the section titled, “School Operations 
Experience” on page 107, during years 1-2 of the proposed school (elementary and middle), the operations 
manager will be responsible for the functions listed in this section under the office manager and director of 
operations. 
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we would also put into place for the proposed school.  The applicant is fully aware of the most recent 
change to the truancy law, specifically to deal with the underlying causes of truancy, including chronic 
health care issues (and is awaiting the published guidance from PDE), and will have the requisite 
interventions required following truancies.  Additionally, the Applicant understands the importance of 
referral to inter-agency involvement Specifically, if a student is truant, the school would first need to 
address the underlying cause of the truancy by developing individualized plans to address the problem 
and would be required to notify parents/guardians and offer interventions for the first instance of 
truancy. For repeated truancy, before a case could be sent to the courts, schools would be required to 
attempt a meeting with the parents/guardians to assist in identifying available assistive services.  
When a child is truant, the school shall notify in writing the person in parental relation with the child 
who resides in the same household as the child of the child's violation of compulsory school attendance 
within ten (10) school days of the child's third unexcused absence. The notice shall include a description 
of the consequences that will follow if the child becomes habitually truant; shall be in the mode and 
language of communication preferred by the person in parental relation; may include the offer of a 
school attendance improvement conference; or  when transmitted to a person who is not the biological 
or adoptive parent, shall also be provided to the child's biological or adoptive parent if the parent's 
mailing address is on file with the school and the parent is not precluded from receiving the information 
by court order. If the child continues to incur unexcused absences after the school has issued the notice 
under subsection (a), the school shall then offer by advance written notice a school attendance 
improvement conference to the child and the person in parental relation, unless a conference was 
previously held following the notice provided under subsection while the child or person in parental 
relation to attend the conference, the conference shall occur even if the person in parental relation 
declines to participate or fails to attend the scheduled conference after advance written notice and 
attempts to communicate via telephone. The outcome of the conference shall be documented in a 
written school attendance improvement plan (the applicant is also awaiting guidance on the form from 
PDE).  Further legal action may not be taken by the school to address unexcused absences by the child 
until after the date for the scheduled school attendance improvement conference has passed. The 
applicant understands that it cannot expel or impose out-of-school suspension, disciplinary 
reassignment or transfer for truant behavior.  
 
When a student becomes habitually truant, the school: (1) shall refer the child to either of the following: 
(i) a school-based or community-based attendance improvement program. (ii) the county children and 
youth agency for services or for possible disposition as a dependent child and may file a citation in the 
office of the appropriate judge against the person in parental relation who resides in the same 
household as the child. 

SCN 
The operations manager (years 1 and 2 of the school) and director of operations (year 3 and beyond), 
referred to as “Operations Lead” in this section, at each school manages student (demographic, 
academic, and behavioral) and staff information systems, operated through PowerSchool, an electronic 
student data collection and monitoring tool. PowerSchool enables the tracking of grades, discipline 
issues, test scores and overall performance through many lenses, including race, free/reduced lunch 
status, suspension/expulsion status, IEP status, ELL status, address, age, gender, and previous school 
attended.  

In addition to consideration of this data at weekly grade and daily subject specific staff meetings, twice 
per year the entire staff will meet for a multi-day retreat at which data-driven goals will be set and 
tracked. In case of the need for the setting of higher goals or for remediation to meet goals, plans of 
action will be implemented and will be reviewed and adjusted at monthly all-staff meetings. Data will be 
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used to expediently modify pedagogical and cultural approaches at the school and classroom levels and 
progress against goals will be shared in Annual Reports, on the school’s website, and in bulletins to 
parents and the KIPP Foundation.  

At the start of the school year, a complete student roster is created in PowerSchool, allowing the school 
operations staff to enter all other relevant information, which can later be pulled for reporting purposes. 
In accordance with state law, student attendance is taken by teachers and entered into PowerSchool 
each day by the operations manager. Calls are made each day to the homes of students who are 
determined to be absent. Once contact has been made with the students’ parent, the classification in 
PowerSchool either becomes an excused absence or remains an “unlawful” absence, depending on the 
parents’ response. The Operations Lead also enters enrollment information into the SCN, the School 
District’s Student Information System. This redundancy allows the School District of Philadelphia direct 
access to our student FTEs, used to determine appropriate per-pupil payment amounts to our schools. 

Delivery of Services (Transportation, Food Services, Student Health Services, Immunization Compliance) 

Student Transportation 
All eligible students who qualify for yellow bus service will receive it through the School District of 
Philadelphia. Likewise, those who qualify for Transpasses will also receive them through the School 
District of Philadelphia's transportation services. All other students will either be transported to school 
by their guardians or travel to and from school via public transportation. Operations staff will work with 
the Office of Transportation at the School District to communicate bus routes for all of our students 
prior to the first day of school. 

Student Food and Nutrition Services 
KASC has had the pleasure of partnering with Linton's Food Services at three of our five locations 
through the National School Lunch Program for the last five years. Like our existing schools, we 
anticipate that the proposed school will serve a high enough percentage of meals to students who 
qualify for free and reduced meals to cover the cost of Linton's services with our federal reimbursement 
through the National School Lunch Program.   We will offer all students breakfast, lunch and snack 
during designated times during the day. Based on the rates at our current elementary and middle 
schools, we are expecting over 90% participation for breakfast and approximately 80% participation for 
lunch. A sample schedule would be as follows: Kindergarten eating in classroom at 11:30am; grades 2-3: 
11-11:30am; grade 4: 11:40-12:10; grade 1: 12:20-12:50pm.  

Student Health Services 
Student Health Services will be provided by MACCS Health Services, Inc. MACCS has been a valued 
partner to KIPP since 2003. In addition to daily nursing services, MACCS staff will conduct mandated 
health screenings, as well as oversee the administrative work necessary to determine immunization 
compliance status for all of our students and follow up appropriately until full compliance is achieved. 
The fee for certified nursing services is determined by the total number of students enrolled. 

Process to Review Complaints and Concerns 
See Attachment 15 for the KIPP Philadelphia Schools complaints and concerns policy. The proposed 
school would adopt this policy should this application be approved. 
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Section 5: Recruitment, Admissions & Enrollment 
General Enrollment and Target Populations 

Projected Enrollment Maximums by Grade Level 
The table to the right outlines: (1.) Projected enrollment 
maximums by grade for a five-year charter term; and (2.) 
Total annual enrollment for a five-year charter term. Please 
note: It is the strong preference of the applicant to operate 
under a five-year charter term.  

Projected Student Composition and Data Referenced 
The proposed school’s anticipated projections are derived 
from our actual student composition at KIPP DuBois Charter 
School (where the proposed school would be located). To 
compare our anticipated composition with local schools, 
we referenced data released by the Pennsylvania 
Department of Education (Pennsylvania Department of 
Education, 2015). See table below. 

The data that supports our projected ability to enroll and maintain the number of students listed above 
are: (1.) current waitlist of over 3,400 students; (2.) our historic student attrition rate of our currently 
operating charters has been at or below 10% for the last five school years; and (3.) the percentage of 
students with IEPs that our schools currently serve shows that we serve all students, regardless of 
academic ability. 

Our projections are 
generally equivalent with 
local schools. As 
mentioned in the 
following sections, we 
intend to focus our 
recruitment efforts to 
ensure the school’s 
enrollment of 
economically 
disadvantaged 
populations mirrors that of the neighborhood. Please note: Attachment 26 budgets for 80% of students 
to be classified as economically disadvantaged; this is a conservative estimate as the percentage of 
economically disadvantaged students impacts the amount of Title I revenue.  

The rationale for the matriculation targets for the various grade spans is based on our experience 
operating schools in Philadelphia for the past 13 years, as well as the KIPP network of schools nationally. 
Furthermore, we believe that the choice to attend a KIPP school is ultimately the choice of a family, as 
they know what is best for their child. Based on these two points, the proposed school has set a 
matriculation target of 90% student retention. In the event that the actual class size exceeds the target 
class size, we would adjust enrollment in other grade levels. KIPP would not bill the District or the 
Commonwealth for students enrolled in excess of the agreed upon enrollment cap. 

School 
Year 

Five-Year Charter 
Grades Served/Total Enrolled 

2018-19 K-1: 100/per grade  200  

2019-20 K-2: 100/per grade; 
5: 90/per grade 

 390  

2020-21 K-3: 100/per grade;  
5-6: 90/per grade 

 580  

2021-22 K-4: 100/per grade;  
5-7: 90/per grade 

 770  

2022-23 K-4: 100/per grade;  
5-8: 90/per grade 

 860  

Data Element KPSCS 
Projection 

19131 
Avg 

19139 
Avg 

Avg (19131 
and 19139) 

Black or African American 95% 87% 90% 89% 

Hispanic (any race) 3% 2% 0% 1% 

Multi-Racial (not Hispanic) 1% 4% 3% 4% 

Other 1% 2% 2% 2% 

Economically 
Disadvantaged 

82% 95% 100% 98% 

Special Education 22% 16% 17% 16% 

ELL <1% 1% 2% 2% 
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Recruitment and Marketing 

Outreach Strategy 
We will take specific measures that have been developed and refined at our existing campuses to ensure 
that a diverse cross-section of students and families are informed about the opportunity to attend this 
new school. As most charter schools in the city have long waiting lists (including our own, with a waiting 
list exceeding 1,600 students at the start of the school year for each of the past two years - currently our 
waitlist is at a staggering 3,700 students) and due to the fact that there are few high-performing charter 
and district schools in our desired neighborhoods, we believe that more than sufficient interest already 
exists for this proposed charter school.   

Once the school is approved, we will recruit for students the same way we do at our existing schools, 
with one additional inclusion – the use of mass media. We will canvas the neighborhood surrounding 
our schools with flyers and invitations to information sessions; teachers, parents and students will walk 
around the neighborhood with enrollment forms that are easy to complete right on the spot; and we 
will stand outside popular neighborhood venues like supermarkets and churches all to ensure we are so 
omnipresent that every parent in the neighborhood knows about our school, knows it is open-
enrollment, and knows how easy it is to enter the lottery. Finally, this year KIPP Philadelphia is working 
with iHeart Media and WDAS FM to promote our enrollment period and lottery for interested families in 
Philadelphia. This campaign will stress that KIPP is a free, open enrollment, public school open to all 
students in Philadelphia, regardless of academic ability, with a mission of serving students who come 
from underserved communities.  Our outreach will be conducted in multiple languages and in targeted 
populations including ELL and disadvantaged students. 

Partnerships 
KIPP is fortunate in that our partnership with our parent groups is the key partnership we rely on for 
student recruitment. We do have relationships with community groups in the neighborhoods we 
currently serve, including the Allegheny West Foundation near our existing elementary school and 
SOCCA, which is co-located in the Turner middle school building with our West Philadelphia middle 
school. We have also been fortunate to partner with our elected officials who always help disseminate 
our enrollment forms through their constituent services offices. We also intend to continue partnering 
with Educational Opportunities for Families to recruit new students.  

Admissions, Lottery, and Enrollment 

Equal Enrollment Opportunity 
Our lottery process described below ensures equal enrollment opportunity to all applicants. The process 
is implemented with fidelity each year at our existing schools with independent auditors, parent 
representatives, and school administrators present.   

The makeup of our schools will closely resemble the makeup of the neighborhoods we serve. By 
recruiting heavily in our target neighborhoods, and providing a clear and barrier-free enrollment form in 
English and other languages (e.g., Spanish), we envision a school that will be as diverse as the 
community itself (socio-economic, race, academic ability, etc.) 

Admissions and Enrollment Policies 
Please see Attachment 16 for the proposed admissions and enrollment policies, including a copy of the 
proposed enrollment application. These policies would be adopted should the SRC grant the applicant a 
charter.  

In accordance with federal laws, no student will be denied admission to the proposed charter based on 
race, ethnicity, national origin, gender, or disability. New students will be admitted each year without 
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regard to prior measures of achievement or aptitude, athletic ability, disability, ethnicity, race, creed, 
gender, national origin, religion, or ancestry.  

Enrollment Period and Admissions Lottery 
Formal recruitment of incoming students begins each January for the following school year.  All grades 
are subject to the same enrollment and lottery process. The proposed charter staff advertises open 
registration to students residing within the Philadelphia city limits. Interested families may submit 
applications beginning February 1 until March 31 (open enrollment period) through our website, via 
email, fax, or dropping one off at one of the schools.   

If the number of applicants to the proposed charter exceeds capacity, a random selection process 
conducted by an entity unaffiliated with KIPP will be used to assign spaces. This lottery will be held 
during the first couple of weeks of April of each year. All prospective enrollee’s parents will be made 
aware of lottery proceedings when they submit the enrollment form. Only enrollment forms that have 
been submitted during the open enrollment period will be entered into a lottery. 

Lottery Preference 
Preference is given to returning students, who will automatically be assigned a space within the school. 
Charter law also states that preference may be given to siblings of students presently enrolled. For 
definition purposes, "siblings" are two or more children that are related either by 1) birth, by means of 
the same father or mother, or by 2) legal adoption. Finally, Charter law states that a child of a parent 
who actively participated in the school’s development may be given preference. We interpret that to 
include all children of staff, and members of the Board. The order in which our enrollment preferences 
will be applied is as follows: (1) Returning students, who are automatically assigned a space in the 
Charter School; (2) Students currently enrolled in another KIPP School; (3) Students having sibling and/or 
founder preference; and (4) Students who are children of staff employed by a school in the network. 

If enrollment slots are still available after admitting the above groups of students, the proposed school 
will allocate the remaining slots in accordance with Section 17-1723-A. We are willing to discuss 
catchment areas and the above enrollment preferences during the charter negotiation phase. Instances 
of re-admission will be considered on a case-by-case basis. 

The Applicant reserves the right to modify these preferences based on the outcomes of active 
negotiations currently taking place with the School Reform Commission. The proposed charter would 
adopt the preferences outlined in the executed charter agreement, should this application be approved. 

In the event that a lottery process is necessary to determine enrollment, names will continue to be 
drawn until after all available spaces have been filled in order to form a priority-ranked enrollment 
waiting list (see above for priority ranking). This waiting list will be the only official, legal document 
identifying the names of students that have submitted applications to the proposed charter.  If openings 
arise in the student body, students will be contacted off the list in the order that they were placed upon 
it, until all spaces that the school wishes to fill are filled. Waitlist preferences are also applied to siblings 
of accepted students. If two or more siblings apply to the proposed charter and one student is accepted 
his/her sibling’s waitlist position is increased.  

This lottery must be observed or conducted by an outside third party via our enrollment system 
SchoolMint which serves as both our online enrollment system and lottery randomizer.  Both the School 
Leader and the Managing Director of Finance and Operations should be present for the lottery, and both 
parties are equally responsible for ensuring all applicants are accounted for throughout the process.  
Students who meet certain criteria (as stated in the preferences above) are exempted from this lottery.  
These students are then enrolled in their grade, thus lowering the target number for that grade.  All 
other students who have enrolled in the grade for which there is to be a lottery are assigned a number, 

http://www.kippphiladelphia.org/
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starting at “1.”  A .pdf and a hard-copy of the student list with the student numbers should be created 
and filed.  When students submit enrollment forms via our online system, the system tags the 
enrollment form with a preference (s) based on their answers to the sibling question and address 
information.  The SchoolMint system scrambles the order of enrollment forms and assigns a randomly 
generated number to each student starting with 1 and then re-sorts the list based both on their 
randomly assigned number and on the preferences as tagged via their enrollment forms.  All students 
whose names fall within the target number are enrolled.  All other students are placed, in order, onto a 
waitlist.  

Matriculation 
After the lottery has been conducted, all families are contacted by phone and by mailing to notify them 
of their child’s status and answer any questions the family may have regarding lottery or waitlist 
procedures. The office staff will determine the times and days families may come in to the school to 
complete all enrollment paperwork.   

Waitlist and Backfilling Spaces 
In the event that a lottery process is necessary to determine enrollment, names will continue to be 
drawn after all available spaces have been filled in order to form a priority-ranked, enrollment waiting 
list; this process continues until the next enrollment cycle in January of the following year. This waiting 
list will be the only official, legal document identifying the names of students that have submitted 
enrollment forms to the school. An external entity will conduct any and all necessary lottery 
proceedings.  

Inevitably, some families will change their minds about enrolling their child at KIPP. Once all 
registrations are completed, any additional spaces will be filled by pulling students from the waiting list. 
As families withdraw their applications, the families on the waitlist are contacted, in order, and offered 
the newly available spot. If the family on the waitlist that is contacted decides not to enroll, they are 
removed from the waitlist and the next family is contacted. The list itself is maintained in our student 
enrollment and registration portal, SchoolMint. As families accept or decline their spots at the proposed 
charter, the waitlist is automatically recalibrated. 

Note: New waiting lists are generated every year; students not selected from the waiting list during one 
school year must reapply the next school year to be considered for enrollment. As the school year 
progresses, if a student withdraws from the proposed school, staff will use the waitlist created by an 
external entity (currently Charter Choices). We believe backfilling is an important practice for all charter 
operators. 

Active Participant 
An active participant in the development of the charter school is defined as an individual that has made 
significant contributions to the design and start-up phase of the proposed charter school. This category 
includes the individuals listed as part of the founding coalition in Organizational Compliance – Section 1 
of this charter application. As permitted by Section 1723-A of the Charter School Law, students whose 
parents are active participants in the development of the school will be able to enroll outside of the 
lottery process. Based on projections, we anticipate total enrollment by students in this group to remain 
under 1% during the charter term. Fair and equitable enrollment practices as outlined above will remain 
in place for the vast majority of the students that will be enrolling through the lottery process, as well as 
extensive recruitment efforts in defined catchment areas. 
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Section 6: Student Discipline 

Student Discipline and Code of Conduct 
Code of Conduct 
See Attachment 17 for the school’s proposed code of conduct, which include clear procedures for 
student suspension and expulsion.  

Staff Training  
The implementation of student discipline policies and systems is covered during summer professional 
development and throughout the year as systems need to be tweaked to accommodate the changing 
needs of the school. Where necessary, KIPP Philadelphia will bring in outside experts to train our staff, 
and conduct school visits to learn best practices from schools with proven results. 

KIPP Philadelphia Schools wishes to stress that it is the responsibility of every member of its community 
to: (1) observe and uphold the principles of equal opportunity as they affect staff, faculty and students 
in all aspects of school life; and (2.) actively promote appropriate workplace behavior. In doing so, we 
can ensure that all of our discipline policies will in no way disproportionately impact students of color, 
ELL students, or students with disabilities. The school leadership team will review a monthly dashboard 
that disaggregates student data by ethnicity, ELL status, and disability status to watch for any trends that 
suggest that a group of students are being disproportionately impacted. Any form of coercion or 
harassment that insults the dignity of others or impedes their freedom to work and learn will not be 
tolerated, and will result in appropriate discipline, up to and including, discharge.   

Taking Into Account the Rights and Needs of Students with Disabilities 
If a student violates the Code of Student Conduct, before consequences or punishment are imposed, the 
school will consider whether the student has a disability evidenced by an IEP, an accommodation plan or 
service agreement, or is protected as a child who is, “known to have a disability.” The school leader and 
the designated Special Education Coordinator are responsible for ensuring compliance with all federal 
laws and regulations. The school will understand that disciplinary actions that result in a change of 
placement must be taken in alignment with the appropriate legal protections. If the offense is a change 
in placement, the school team (including the parent) will hold a Manifestation Determination meeting. 
For students who do not have an IEP or a 504 plan, they may still be entitled to above protections if the 
parent has requested an evaluation, the parents have expressed concerns in writing to the student’s 
teacher or school administration that the student needs special education, the student’s teacher or 
other school staff had told the Regional Director of Special Education or other school supervision 
personnel of specific concerns about the child’s academic or behavior difficulties.    

Each school will have a procedure for notifying the Special Education Coordinator (SEC) – usually the 
assistant principal of student support – or Case Manager prior to any disciplinary action being taken. 
This can include removal from the classroom, in-school suspension, out of school suspension, and 
expulsion. The Special Education Coordinator works in collaboration with School Leadership to monitor 
the number of removals a student has during a school year and ensure that the limit is not exceeded 
without following the proper procedures as required in the Procedural Safeguards Notice. The Special 
Education Coordinator will work with the Regional Director of Special Education to ensure that the 
parent is always informed of their rights under the Procedural Safeguards and that all due process steps 
are completed in a timely manner. Ultimately, it is the responsibility of the School Leader and the 
Special Education Coordinator to ensure that the school conducts its disciplinary procedures in 
accordance with federal laws and regulations as it pertains to the discipline of students with disabilities, 
including manifestation determination reviews. When a manifestation review is required, it will be 
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overseen by the designated Special Education Coordinator and led by either the SEC or the case 
manager, as appropriate. See Attachment 48, page 5 for a more detailed description of the 
manifestation and change of placement process.  

Informing Students and Parents of School’s Policies and Expectations 
In addition to receiving a copy of the Student Code of Conduct, all students in grades K-8 will participate 
in an orientation meeting with their parent/guardian prior to the start of school.  Among other things, 
the student-family handbook, which includes student expectations and discipline policies, will be 
discussed. The handbook includes a signature page for students and their parent/guardian to affirm that 
they have received the handbook for the given school year. 

Nature and frequency of reporting on student discipline occurrences 
The school leadership team reviews discipline data on a monthly basis through the school dashboard. 
The School Leader is responsible for reporting all Act 26 and Gun Free Schools Act violations. 

Due Process 

Student Suspension and Expulsion Policies 
See Attachment 4815 for the proposed school's policy for due process and provision of alternate 
instruction which complies with the Public School Code. 

Safety Plan 

Comprehensive School Safety Plan 
At KIPP we believe in "sweating the small stuff." By taking this approach, we are able to minimize the 
number of unsafe interactions between our students, thus fostering a more positive building climate.  
Prior to the start of the school year, it is mandatory that every KIPP Philadelphia School has adopted a 
version of the attached School Safety Plan. Differences in grade level, building location and staffing are 
taken into consideration when finalizing each plan. In collaboration with the School Leader, Assistant 
Principals, and local police personnel, the Director of Operations is responsible for having a site-specific 
plan in place in time to have staff trained on its policies and procedures prior to the first day of school. 
The plan is updated on a yearly basis, and if necessary, mid-year, should the need arise. See Attachment 
18 for KIPP Philadelphia School’s school safety plan, which the proposed school would adopt. 

Staff Responsible for Reporting Act 26 and Gun Free Schools Act Violations 
The school leadership team reviews discipline data on a monthly basis through the school dashboard. 
The School Leader is responsible for reporting all Act 26 and Gun Free Schools Act violations. 

  

                                                           
15 Please note this information is also included in Attachment 1.27, Chapter VI - Discipline: Procedural Safeguards 
Applicable to Suspension, Transfer or Expulsion of Students with Disabilities.  
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Section 7: Board of Trustees 
Board Creation/Transition 
The incorporator of the charter corporation is KIPP Administrative Services Corp (KASC). At the behest of 
the School District of Philadelphia, KIPP Philadelphia Schools created the KASC entity to house the back-
office support function of Charter Management services.  The KASC Board is separate and independent 
from our school boards. Should this charter application be approved and a charter agreement executed, 
the applicant will transition leadership to the School Board. 

Articles of Incorporation 
See Attachment 19. 

Governance 

Overview 
The proposed school will be governed by a Board of Trustees. Board officers will include a President, 
Vice President, Secretary, and Treasurer. Committees will be formed as described below. The Board will 
support the Chief Executive Officer in carrying out the mission and vision of the charter by setting 
guiding principles and policies, delegating responsibility for enacting the principles and policies to staff, 
monitoring compliance, and holding staff accountable. The board and each committee will set annual 
goals that are aligned with the school's mission.  

The board's governance structure is aligned with the school's mission and goals, because the board's 
main goal is to ensure that the school achieves its stated mission. The Board of Trustees will include at 
least one current parent of the charter school to ensure that the parent perspective is considered in all 
board deliberations and actions. The Board will include individuals with education experience to help 
ensure that the board has the context to make education policy decisions on behalf of the school. The 
Board will also include members with legal and financial skillsets to ensure compliance with statutory 
and regulatory requirements.  

The proposed charter will have identical membership with the existing charters in the KIPP Philadelphia 
network, which is separate and distinct from the KASC Board.  The School Board will alternate meetings 
at school sites, with meetings being held separately and in sequence. Please note: the Articles of 
Incorporation and Bylaws may be amended with the consent of the Sole Member and by the majority 
vote of the Board of Trustees. Thus, the KIPP Foundation cannot act unilaterally or without regard for 
the governing body of the Charter School.   

Governance Philosophy 
The general philosophy of governance for the proposed school is: to establish the guiding principles and 
policies for the organization; to delegate responsibility and authority to those who are responsible for 
enacting the principles and policies; to monitor compliance with those guiding principles and policies; 
and to ensure that staff and board are held accountable for their performance. KIPP's board will access 
and align resources to achieve KIPP's mission and vision. They will support and oversee the CEO, and 
ensure that the organization complies with all statutory and regulatory requirements. 

Committees of the Board 
The committees that will be formed to carry out the work of the board are: 

ACADEMICS COMMITTEE: The Academics Committee of the Board is charged with providing support to 
schools in establishing and meeting Academic Performance goals for both schools and for the KIPP 
Through College program. This committee will also preside over due process hearings in accordance 
with Student Family handbooks. 
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DEVELOPMENT COMMITTEE: The Development Committee of the Board is charged with setting policies 
and strategic goals for fundraising. The committee will also assist development staff and trustees in 
identification and evaluation of potential donors and in the solicitation of gifts and grants. 

EXECUTIVE COMMITTEE: The Executive Committee shall consist of the Officers of the Chairs of the 
Permanent Committees, and any other members as the Board shall in its discretion select. Either the 
President or Vice President of the Board shall serve as the Chair of this committee. This committee shall 
have such authority as the Board or the Chair of the Board may specify, to act on behalf of the Board on 
matters that conform to the charter’s vision and mission. This authority is given to the Executive 
Committee to take action on items that are time-sensitive in nature. Notice will be given to the Board in 
advance of any actions considered by the Executive Committee. Furthermore, any actions that are taken 
by the Executive Committee must be ratified by the entire board at its next regular meeting. The 
Executive Committee is prohibited from taking on the functions of the Board as a whole.  It should be 
noted that this committee structure is in place within KIPP’s existing charters and has been approved by 
the SRC numerous times.  

REAL ESTATE COMMITTEE: The Real Estate Committee of the Board is charged with assisting with the 
assessment, identification, selection, and enhancement of existing and/or proposed physical space or 
plant. 

FINANCE COMMITTEE: The Finance Committee shall organize budget materials for the accountant or 
auditor’s review and present the budget for final consent of the Board of Trustees. This committee shall 
prepare and implement a system of internal fiscal controls. This committee will meet on a regular basis, 
and shall be chaired by the Treasurer of the Board.  

GOVERNANCE COMMITTEE: The Governance Committee will address issues related to overall 
governance of the Board. In addition to the responsibility of reviewing current policy related to 
governance and new policies suggested to the Board of Trustees, this committee is responsible for the 
identification, research, cultivation, recruitment, orientation, involvement, acknowledgment and 
evaluation of strong new board members appropriate to meet future needs. The committee also 
facilitates the CEO annual review process.  

School’s Proposed By-Laws 

See Attachment 20 for the proposed bylaws, which include policies regarding membership, meetings, 
and activities. 

Potential Board Members 
The individuals currently serving on the board of directors are Steven Casper, Nancy Scharff, and David 
Reuter. The following individuals are additional proposed members of the board of trustees:  

1. Toya Algarin (parent) 2. Rick Knowles 3. Mike Wang 
4. Gwen Coleman (parent) 
5. Natasha Boston (parent) 

6. Gina Moore 
7. AJ Jordan 

8. Samantha Wilson 
9. Alisa Field 

10. Wydia Simmons (parent)   

These individuals possess skills in education (K-12, special education, and higher education), law, 
finance, and real estate. In addition, they collectively have relevant experience governing high achieving 
charter schools that are in a growth phase. The board will always include at least one KIPP parent as a 
voting board member. See Attachment 21 for resumes. Please note additional board members are being 
recruited. 
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Board’s Relationship with the Proposed School 
The CEO of the proposed school will report to the board. The CEO works with the Executive Committee 
and the Board President and/or Vice President to prepare the agenda for each board meeting. The CEO 
also works hand-in-hand with the Chair of each Board Committee as they prepare annual committee 
goals and with the Board Chair as the overall annual board, goals are being prepared. Key members of 
the school's administration may participate in board committee calls/meetings, and also may be asked 
to present information to the full board to inform high level conversation and the decisions at quarterly 
board meetings. 

Because KIPP's board is what is known as a "policy" board, they will make an effort not to micromanage. 
Thus, a board member will not give direction to teaching staff, students, or parents. That is the role of 
School Leaders and staff. However, board members often choose to be involved with students as 
volunteers, for example mentoring a student, reading to a Kindergartener, participating in mock 
interviews or reviewing college essays. Board members may choose to interact with staff, students, and 
parents by participating in events such as school concerts, art shows, science fairs, promotion or 
commencement exercises, or our annual Pennant Ceremony. Board members with a background in 
education may share resources directly with teachers or school leaders. Board members are encouraged 
to serve as ambassadors by reaching out to the community and sharing KIPP's story and inviting 
individuals and institutions to come see KIPP in action and learn more.  

Organizational Chart 
See Attachment 49 for an organizational chart showing the lines of authority within the proposed 
charter.  

Parent Representation on the Board of Trustees 
Each KIPP charter will include a KIPP parent representative on its board of trustees. The KIPP parent 
member will be a voting member of the board. The KIPP parent will be identified with input from KIPP 
School Leaders, taking into consideration qualities such as active involvement in KIPP, knowledge of 
community needs, and comfort level in speaking out and advocating around students' and families' 
needs and concerns. KIPP parent members will be nominated and approved using KIPP's regular 
procedures (nominated in March, voted on by board in June, board orientation over the summer then 
begin new term in September). The parent board member ensures that if parents at the school, either 
formally as the school's parent association or informally through word of mouth, have concerns, that 
those concerns are shared with the full board. The parent member also represents parents and students 
in all board conversation and debate, to ensure that board members who do not spend as much time in 
schools have the full context. 

Meeting Frequency 
The Board will hold quarterly meetings each year. The meeting dates will be posted on KIPP's website 
and will be published in a media publication as directed by the Sunshine Act. One of the quarterly 
meetings (usually the March meeting) will be followed by an all-day retreat to allow members more 
time to dig deep on important issues, and receive training to ensure that they are prepared to carry out 
their statutory and regulatory responsibilities. From time to time, a special meeting of the board may be 
called to consider and vote on a time-sensitive issue. These meetings will always comply with the 
Sunshine Act and updates will be included on KIPP's webpage. Board committees will also meet 
quarterly during months when the full Board does not meet.  These meetings dates will also be posted 
on KIPP's website and published in a media publication as directed by the Sunshine Act. Please see 
Attachment 22 for the proposed charter’s schedule of board meetings, which would be published in 
accordance with the Sunshine Act should a charter be granted.  
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Ethics & Sunshine Law 
The applicant will ensure that Board members are familiar with the aforementioned laws, including the 
Public Official and Employee Ethics Act. See below for details of board training. 

Board Training 
When new Board members join the Board of Trustees an intensive orientation will take place between 
the new member, the CEO (or designee), the Governance Committee Chair and the Board President. 
This training will be led by the organization’s counsel. The purpose of this meeting will be to review and 
discuss the expectations for Board members as well as the legal implications of serving on the Board of a 
public charter school. The aforementioned laws will be presented in writing and reviewed at this time. 
These written notifications will be given to board members at this meeting and will be available on the 
online board portal. If a refresher is needed about statutory and regulatory requirements of the charter 
school, then an additional training will be held once per year at a multi-session Board retreat in which 
legal matters, in addition to school-specific goals and actions will be reviewed. 

In addition, KIPP staff will remind board members at the relevant board meeting to fill out their 
statement of financial interest each year. KIPP staff will “Sunshine” all regularly scheduled and 
emergency board meetings, along with committee meetings. Additionally, Board members will be 
trained on the Open Records Law and responding to all Right-to-Know requests in accordance with the 
timeframe prescribed by law. In the spirit of transparency, KIPP maintains a data portal called KIPP Open 
Book on its website, which makes much of its data available to the public. 

Proposed Conflict of Interest Policy 
See Attachment 23 for the proposed Conflict of Interest policy, as well as the proposed Statement of 
Financial Interest policy. 

  

http://www.kippphiladelphia.org/openbook
http://www.kippphiladelphia.org/openbook
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Section 8: CMO and Third Party Service Providers 
Management Agreement 
See Attachment 24 for a copy of the proposed charter management agreement. 

Management and Service Providers 
Charter Management services will be provided by KIPP Administrative Services Corporation (KASC).  The 
term of the agreement will coincide with the term of the charter. KASC will be engaged pre-opening, as 
one of their responsibilities is to assist with the start-up process. 

Service, Annual Cost, and Duration 
The following services will be offered at no cost for the planning year of the charter and for a fee of 
twelve percent (12%) of the amount of public local and State funds (School District of Philadelphia Per-
pupil revenue and state reimbursements but excluding in-kind contributions and funds from competitive 
public grants) granted to the School for each 12-month period beginning on July 1 of such calendar year 
(each such 12 month period constituting a “School Year”), beginning in year 1 of the charter.  

 Preparing annual budgets and monthly financial statements; 

 Providing payroll and bookkeeping services; 

 Selecting and serving as a liaison with the auditor; 

 Maintaining human resource files for the Charter’s employees and providing ongoing services; 

 Support the facilitation of the Charter's purchase and procurement of information technology 
equipment and services, and providing certain computer and information technology support to 
the school, including troubleshooting, website and network design, and completion of the e-rate 
application 

 Recruiting the Charter's Leader, teachers, and administrators; 

 Supporting curriculum development and implementation, instructional oversight, the 
development, administration, and analysis of diagnostic assessments, and the oversight, 
measurement, and management of school quality; 

 Coordinating financing and the completion of any needed capital renovations; 

 Fundraising; 

 Training and evaluating the Charter's leader; 

 Supporting professional development for the teachers; 

 Coordinating purchasing; 

 Determining and managing compensation (salary and benefit) plans for the Charter's 
employees, within the constraints of the budget adopted by the Board and subject to approval 
by the Board; 

 Providing marketing and advocacy for the Charter. 

KASC has historically increased its size to correspond to the increased number of students in our 
network.  This year we have already added three new roles: Managing Director of Academics, Managing 
Director of Strategy, and a Regional Director of Operations, to accommodate the additional needed 
capacity that opening our fifth school required, and as we continue to assess our needs we may add 
more. See Attachment 25 for a breakdown of the time each CMO employee will dedicate to the 
proposed charter school and existing schools in the network, and Attachment 43 for bios of KASC staff. 

The following individuals serve on KASC’s Board of Trustees: Michael Schaedle (Chair & Secretary), Susan 
Hollenstein (Treasurer), Jay Coen Gilbert, Susan Klehr, and Helen Pudlin. The following individuals are 
senior administrators of KASC: Marc Mannella (CEO), Natalie Wiltshire (COO), and Lydia Glassie (CAO).  
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Evaluation of Management Organization 
The School will offer an annual written evaluation of KASC’s performance after the conclusion of each 
School Year (as defined below) and no later than August 1. Should there be areas where improvement is 
needed, those areas will be noted and the school board will give KASC a reasonable amount of time to 
remedy the issue.  If the issue is not remedied, the Board can move to terminate the contract in 
accordance with the terms of the MOU. See Attachment 24 for detailed termination provisions. No 
performance bonuses will be paid out. 
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Section 9: Dissolution Plan 
Plan for Dissolution 
Upon making a decision to dissolve the charter, the following process will go into effect: 

Designation of Manager to Oversee Dissolution and Closure Process 
The Board will appoint a trustee(s) to assume oversight of the school’s dissolution process and responsibility 
of archived records. The Board will also do the following, among other dissolution procedures:  submit 
evidence of the Board’s resolution appointing a liaison to coordinate the management of the dissolution of 
the charter school to SDP; appoint a trustee to oversee the final repository of the school’s business records, 
including but not limited to bank statements, invoices and payroll registers; assign a trustee to be 
responsible, for a minimum of five years, the maintenance of staff personnel records for the purposes of, but 
not limited to, verifying prior employment.  The Board will establish an escrow account for funds during the 
dissolution process.  

Student Enrollment: School will account in an accurate and timely manner the school’s final student 
enrollment. Within 5 days after the decision not to continue with the charter: The Trustee will submit to 
Board President, a current student roster including the names, grades, and district of residence for each 
student enrolled in the school.  

Financial Statements: The Trustee will accurately account for the school’s financial status through the 
dissolution process. Within 10 days after the decision not to continue the charter: The Trustee will submit to 
Board Treasurer most recent financial statements, including but not limited to a budget vs. actual, cash flow 
report and balance sheet; the Trustee will submit updated financial statements monthly thereafter until 
dissolution is complete.  

Student Records: The school will ensure each student continues his or her education and has complete 
student records (academic, health, special education) transferred to their new school.  The school will 
provide SDP with a final list of student names and the schools to which they are transferring.  

Personnel Records:  The School will ensure employment records are updated and archived and will submit to 
Board Chair an updated status report listing all teachers and staff employed at the school. The Trustee will 
compile a complete set of personnel records including that, for each employee includes, at a minimum, social 
security number, employment history, copies of certificates, employment contract and evaluations of 
performance.  

Financial and Contractual Obligations: The Trustee will satisfy the school’s liabilities and distribute assets in a 
fair and transparent manner. The Trustee will submit to Board Treasurer a report accounting for the present 
value of the school’s liabilities held by all of its creditors, including but not limited to, vendors, contracted 
professionals, financial institutions, pension, and health benefits agencies and will devise and implement a 
plan for liquidating assets necessary to satisfy creditors and a plan for the distribution of any remaining assets 
purchased with public funds.  

Final Audit: The Trustee will ensure that the School conducts a final financial audit and submit to SDP an 
approved board resolution appointing an independent auditor to perform the final audit. The Trustee will 
provide contact information for such auditor, estimated start and completion date of audit and estimated 
cost of the audit. Submit copies of the audit report to SDP and PDE. 

Accountability and Reporting: The Trustee will submit required end-of-year reports to PDE, SDP, and KIPP 
Foundation. 

Legal: After the dissolution process is complete, the Trustee will ensure that the board is dissolved and 
relieve individual board members of further duties. The Board of Trustees will adopt a resolution that the 
school as a corporation be dissolved. The Trustee will notify appropriate agencies of the closure of the school. 
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Finance and Facilities 
Section 1: Finance and Operations 
Financial Forms and Narrative 

Preliminary Detailed One-Year Budget and High Level Five-Year Operating Budget 
Please see Attachment 26 for the preliminary detailed one-year budget and high-level five year 
operating budget. Please see Attachment 50 for the pro forma budget assumptions used in the budget. 

Budget Narrative: Revenue Assumptions  

Enrollment Projections 
Please see the table to the right for enrollment projections by year. 

Charter Per-Pupil Rate 
We assumed that we would see an annual 1.5% increase in our Regular 
Education revenue (which matches our historical trends - this year we 
saw a 6.8% increase in regular education) and an annual 4% increase in 
our Special Education revenue (which is also in line with historical 
actuals – for SY 2016-17, existing KIPP Philadelphia schools saw a 6.3% 
increase in the Special Ed rate). We are planning for a 20% Special Education population that is a 
conservative projection for our school enrollment. Currently, 21% of the students at KIPP Philadelphia 
Charter School receive Special Education services - considerably more than the 13.8% that the School 
District of Philadelphia serves.   To be conservative, however, from an income perspective we budgeted 
(revenue) for 18% of our students to receive Special Education services. 

Federal Non-Competitive Grants and State Reimbursements 
We assumed that we would receive $800 per student (with the conservative assumption that 80% of our 
students are Title I eligible). We also assumed that we would receive $1117 per applicable student for 
IDEA funding - with the additional assumption that IDEA is on a one-year lag for payments.  These 
Figures match our current actuals.  We assumed they would remain flat throughout the 5-year scale-up. 
We assumed that we would continue to receive the Rental and sinking fund payments of $160 per 
student in grades K-6 and $220 per student in grades 7-8. 

Private Contributions to Support Growth 
The remainder of our revenue in growth years will come from private contributions at an annual 
average of 9% of our total revenue.  This projection matches how we have historically been able to 
fundraise relative to the overall budget.   KIPP Foundation has secured $29MM from the most recent 
appropriation of the US Department of Education's Charter School Program and are awarding $600,000 
per new elementary, middle, or high school that opens in 2017, 2018, 2019.  Because KIPP Parkside will 
be an elementary school and a middle school (K-8), we are expecting $1.2MM from this allocation.   

Budget Narrative: Expenditures Assumptions 
We projected an overall annual expense growth rate of 2% for all inputs with the exception of salaries, 
which we assume grow at an annual rate of 2.5% and Medical/Dental insurance for which we assumed a 
3% annual growth rate. All other projections were rooted in actual expenditures at our currently 
operating charters.  

The main driver of our year-to-year expense increase is personnel costs and rent increase. Our rent 
projections follow the lease included in the application ($15/psf) with the assumption that we will 
occupy (and pay for) only the space that we need during our growth phase. For Y1 we will occupy 15,000 
sq. ft., Y2 30,000 sq. ft., Y3 45,000 sq. ft., Y4 60,000 sq. ft., and Y5 we will occupy 67,500 sq. ft.  Our 
property services budget also includes utilities and maintenance for the building - which we will be 

School Year Enrollment  

2018-19 200 

2019-20 390 

2020-21 580 

2021-22 770 

2022-23 860 
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responsible for. We have budgeted $5/psf for tenant improvements on top of our maintenance and 
utilities budget ($6 per square foot).  

As outlined in the staffing plan (Attachment 46), we are planning to grow from 23 employees in Y1 to 81 
employees at scale.  In our 5-year budget, to accommodate growing enrollment, we would hire 20 
employees in Y2 (bringing total headcount to 43), 17 employees in Y3 (bringing total headcount to 60), 
17 employees in Y4 (bringing total headcount to 77) and 4 employees in Y5 (bringing total headcount to 
81). Note: We used the budget template Chart of Accounts to classify our positions (e.g., Administration, 
Instruction, and Instructional Support); however, in our narrative and attachments we referenced our 
internal personnel classifications (e.g., Administrative, Instructional, and Non-Instructional). 

To properly equip our schools, we budgeted for start-up equipment costs of $30,000 per year per 
ES/MS/ during Y1-Y4.  We also include our annual equipment budget of $300/student in Y1-Y2 and 
$250/student in Y3 and on.  Program supplies (curriculum spending, assessment spending, books, etc.) 
have a similar start-up budgeting model in that we plan for $20,000 per year per ES/MS in Y1-Y4 plus an 
annual component of $250/student (ES) - $300/per student (MS).   

We also project a spike in Contracted Services and Other Services in Y2-Y5 as that is where Food 
Program (Other Services) and contracted Special Education services (Occupational Therapy, Personal 
Care Assistant, etc.) are budgeted. As enrollment grows, projected spending compounds in these areas. 
Our assumptions for these line items are consistent with historical actuals from our existing charters.   

It should also be noted that both existing charters have a history of being fully enrolled. Additionally, it is 
our practice to backfill any open seat that should arise during the school year should a student exit the 
school for any reason. Based on this practice, our history at our existing schools, and community 
outreach we project full student enrollment for each year of the charter term. 

Salaries 
The table to the right outlines the average 
salaries for the various roles included in our 
budget projections. Please see Attachment 51 
the applicant’s non-instructional and 
instructional salary scales, respectively. The 
Applicant has attached a budget for the 
proposed school with disaggregated salaries in 
Y1 of the Charter. We benchmarked our 
projected teacher salaries against average 
salary of all teachers we hired in SY14-15.  
Projected salaries for all other staff type are in line with the attached salary scales and current salary 
levels for each employee type.  

Benefits Assumptions 
We assumed that benefits would be 18% of total salaries and, as mentioned above, the cost of 
medical/dental benefits would grow by 3% each year. We assumed that FICA would be 7.65% of salaries 
and that unemployment would be 7% of salaries for the first $8,750. 

Retirement Plan Assumptions: Please see Attachment 13 for the proposed charter’s retirement plan 
documents. Though written for KPCS, this retirement plan would be adopted should the charter be 
granted. In addition, please see Attachment 13 for documentation of PSERS’ approval of the alternative 
retirement program and Attachment 7 for the proposed employee handbook, which reflects the 
benefits available to employees.  

Position Average Salary 

School leader  $          91,700  

Assistant principals  $          85,000  

Teachers  $         58,226  

Co-teachers  $          40,000  

Special education teachers  $          58,226  

Social workers/counselors  $          58,226  

Office manager and Ops Manager  $          40,000  

Director of operations  $          73,500  
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Facilities Assumptions: We assumed that we would pay $15 per square foot in rent, $6.00 per square 
foot in utilities and maintenance, and $5 per square foot for tenant improvements in Y1-5. 

Special Education: We assumed that it would cost $1500 per applicable student for all related services 
and supplies for our students who receive special education services (this is in addition to the salaries 
and benefits of our Special Education teachers). 

Programmatic Supplies: We assumed in years one through four that it would cost $20,000 per year for 
start-up supplies for each new school. In addition, we modeled $250 per K-8 student for supplies. 

Management Fee Calculation: The budget template correctly calculates the management fee as 12% of 
all public local and state funds (SDP per-pupil and state reimbursement funds but excluding in-kind 
contributions and funds from competitive public grants). The Academic and Business Services 
Agreement includes the same methodology.  

KIPP License Fee Calculation: The license fee is 1% of all public revenues from State and Local 
governments received during the year, not to exceed $30,000 per elementary school, middle school, or 
high school payable to KIPP Foundation. The license fee represents the costs associated to use the KIPP 
name, any KIPP trademarked and copyrighted materials, as well as access to KIPP specific professional 
development and support. The fee is accounted for in the “Accounting, legal, payroll, and license fees” 
line item in the year 1 budget template. 

Addressing Changes to Revenue and Expenditure Assumptions 
See Attachment 50 for our process to address changes to revenue and expenditure assumptions.  

Plans or Evidence of Additional Financial Support Opportunities 
The school will raise funds through several means: writing grants to private and corporate foundations; 
Individual fundraising in the form of an annual campaign and a major gifts campaign; seeking 
competitive government funds for relevant programs when the opportunity presents itself; capital 
campaign if needed to support facilities purchase and/or renovation.  

KIPP has a history in Philadelphia running five schools within four charters with a combined student 
body of 1,780 students in grades K-12. Historically, for the past five years, we have been able to raise at 
least $2 million per year or 10% of our total budget (for all charters combined) from private 
philanthropic and competitive government sources. See Table 2 for additional detail.  

Table 2: Funds Raised in Prior Years 

Source 2011-12 2012-13 2013-14 2014-15 2015-16 

Foundations $1,590,225 $1,375,283 $1,262,500 $1,715,047 $1,649,050 

Individuals 212,634 413,556 643,759 582,806 680,219 

Corporate 123,272 168,825 130,288 432,490 511,219 

Competitive Gov't Grants 746,577 232,325 175,000 89,838 281,000 

TOTAL $2,672,708 $2,189,989 $2,211,547 $2,820,181 $3,121,488 

Based on this historical data, we project that we will be able to continue to raise at least 9% of all KIPP 
charter budgets from philanthropic or competitive government sources. Our budget reflects this 
projection. In July 2016, we hired a Managing Director of Development to the fundraising team to 
support the private fundraising need that will accompany growth. See Attachment 27 for letters of 
commitment for the proposed school from KIPP Foundation and the Philadelphia School Partnership.  
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Start-Up Funds, Expenditures, and Timeline 

Start-Up Funds  
The proposed school also anticipates receiving start-up funds secured through KIPP Foundation. The 
Foundation has been awarded federal Charter School Program funding (CSP) funding intended for new 
KIPP schools. The school proposed to open in 2018 (KIPP Parkside Elementary) will receive CSP funding 
via KIPP Foundation for $600,000 over three years (roughly $200,000/year).   

Additionally, KIPP Foundation has partnerships with private funders specifically for new schools 
including Arthur Rembe and Toni Rock Elementary Growth Fund, which the proposed school anticipates 
will provide an additional $150,000 in funding contingent upon the opening dates of specific schools 
and/or grade levels (e.g., K-4) – please see Attachment 27 for a letter from KIPP Foundation regarding 
the proposed charter.  

Finally, the Applicant will apply for start-up funding from local funders that actively support the growth 
of high quality schools, including the Seed the Dream Foundation and the Philadelphia School 
Partnership. The Philadelphia School Partnership committed $1.6 million for our recently awarded 
charter elementary school, KIPP West Philadelphia Elementary Academy (KWPEA). Please see 
Attachment 27 for a letter from the Philadelphia School Partnership. Seed the Dream Foundation, which 
supports charter elementary start-ups, awarded $250,000 for that same school (KWPEA) as well as for 
our first Philadelphia Elementary School that opened in 2010 (KPEA), therefore we anticipate receiving 
similar support for the elementary school referenced in this application.   

Expenses 
Start-up expense assumptions (supplies and equipment) are included in the Y1-5 budget. The only 
additional start-up budget costs that may be incurred before July 1 would be hiring a School Leader and 
Operations Manager (typically in March prior to the start of school year); however, in the event that 
happens, the Applicant would incur those costs (as has been done before). Attachment 50 summarizes 
all major assumptions used in the preparation of the budget template.  

Internal Financial Controls 

Checks and Balances 
Preparing financial statements and communicating key financial information is an important accounting 
function. Statements are management tools used in making decisions, in monitoring the success of 
financial objectives and as a standard method for providing information to interested parties external to 
the organization. The proposed school's financial statements are audited each fiscal year and reflect 
year-to-year historical comparisons. Our fiscal policies are created to ensure accurate preparation of 
financial statements according to GAAP.  

The Statement of Financial Activity, presented according to program revenue and cost centers, reflects 
the financial activities of a period. A balance sheet presenting assets, liabilities, and surplus (equity) 
provides a financial “picture” of the entity as of a particular date. 

In designing and distributing financial statements, the Finance team will consider the following: 
confidentiality and public disclosure requirements; purpose to serve – internal or external; amount of 
detail and technical data to include; frequency of distribution; and presentation of variances, footnotes 
and graphics. Please see Attachment 52 for additional details about financial statement procedures. 

Financial policies and procedures 
Please see Attachment 28 for KIPP Philadelphia’s current financial policies and procedures manual; the 
proposed charter school would adopt these procedures.   The Applicant will maintain robust internal 
controls in its processes to ensure the integrity of accounts and accuracy of our financial information. 
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Financial Reporting 
See Attachment 52 for a Linear Responsibility Chart indicating who performs, supervises, and approves 
the accounting activities, as well as a list of reports that are generated.  

Annual Close 
After the annual audit, the proposed school will prepare adjusting entries from the audit and perform a 
final, audited close. Reports will then be issued. See page 68 for additional information regarding the 
proposed school’s plans for the completion of annual independent audits.  

Accrual Processing 
In order to match expenses and income appropriately, the proposed school will recognize expenses and 
income as they are incurred and earned, whether payments have been made or received, or not. 
Therefore, at year-end and at whatever other times it is necessary for external reporting purposes, 
income, and expenses which have been incurred but not settled will be recognized and recorded 
through journal entries (e.g., depreciation, vacation accrual, audit fees). 

Financial Monitoring 
The Board will establish a system of control over the adopted budget to assure that funds are available 
for approved programs and that the school remains financially sound.  No expenditure may exceed the 
adopted budget line for fund, function and class.  The School Leader or his/her designee shall ascertain 
that funds are available in the appropriate budget line item prior to the release of any purchase order or 
commitment.  No funds shall be released unless funds are available in the appropriate budget line item. 

Financial Measurement and Financial Targets 
Please see Attachment 52 for information about financial measures and financial targets proposed for 
the charter term. 

Insurance Coverage 
The proposed school will maintain the minimum level of all required insurance, as dictated by its charter 
agreement. Please see Attachment 29 for insurance quotes from Arthur J Gallagher and Co. 

Fiscal Management 
Finance Team 
Day-to-day and strategic financial management will be contracted through KASC. The finance team for 
KASC is comprised of the chief operating officer, managing director of finance and operations, director 
of accounting (formerly titled as controller), and accounting associate – see Attachment 43 for bios. An 
HR associate will also be hired onto this team. Please see Attachment 30 for the team org chart.  

Annual Financial Statements Audit 
The provisions for auditing the school under Section 437 are outlined in the financial policies manual 
(Attachment 28). In summary, an independent audit will be conducted annually by a certified public 
accounting firm to provide an independent opinion of the proposed school’s financial status.  
CliftonLarsonAllen are our current auditors and the organization has received clean audits since its 
inception. 

Evidence of Financial Solvency 
Costs of Services Provided to Schools 
School operations will be managed by KASC via an Academic and Business Services agreement 
(Attachment 24). As noted above, the agreement will specify that the proposed school will pay KASC an 
annual service fee equal to twelve percent (12%) of the amount of public local and State funds (School 
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District of Philadelphia Per-pupil revenue and state reimbursements but excluding in-kind contributions 
and funds from competitive public grants) received by the proposed school. 

Audited Financial Statements & Internal Financial Statements 
Please see Attachment 31 for audited financial statements16  and Attachment 32 for end of year budget 
reports17 for KASC, KIPP Philadelphia Charter School, KIPP West Philadelphia Preparatory Charter School, 
and KIPP DuBois Charter School. 

  

                                                           
16 Audited financial statements from the 2015-16 school year will be available after the Board of Trustees meetings 
in December 2016.  
17 KIPP West Philadelphia Charter School was formed on July 1, 2016, therefore no financial statement is provided 
for that entity.  
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Section 2: Facility Needs 
Location and Financing 
KASC has found a home for KIPP Parkside Charter School at 5070 Parkside Avenue. KIPP DuBois 
Collegiate Academy has been located in this building since 2012. The building is known as, “The 
Philadelphia Business and Technology Center” and is home to several small businesses.  The square 
footage exceeds 320,000 sf. Currently, there is currently unused space in the building that can be built 
to suit our needs as a K-8 facility that will be separate and distinct from the other businesses in the 
building.  The building is located directly across the street from Fairmount Park, thus providing ample 
opportunities for outdoor play and learning.   

Since the term of our charter will not begin until July 2018, there will be plenty of time to do the build-
out of the classroom and multipurpose space desired for KIPP Parkside Charter School. The landlords 
have agreed to build out the space to suit our needs. The cost of the renovations would be built into the 
rental cost over the term of the lease. Our longstanding relationship with the landlords (Philadelphia 
Business and Technology Center, PBTC) and the community, and the fact that this building has housed a 
school (former location of Discovery Charter School, prior to KIPP DuBois) for several years, gives us 
certainty that this would be a suitable location for KPSCS. 

See Attachment 33 for a signed intent to lease letter between KIPP and PBTC.  

Space Requirements 
At full growth, our K-8 program will require roughly 60,000 square feet.  The desired location at 5070 
Parkside has ample space for this. The intention is to work with the landlords to phase the build out so 
that we will only pay for the space that we need at the time.  KPSCS does not intend to share any space 
in the building with KIPP DuBois. We have budgeted to keep all of the spaces separate to avoid any 
concerns about younger children having to share space with high school-aged students.  To further 
alleviate concerns about the possibility of other KIPP Schools in this location, we are committing not to 
put any other schools at 5070 Parkside Ave location.   

KIPP Philadelphia Facilities (Option 1) 
See below for a schedule of locations for our facilities: 

Year School  Location Notes 

2016-
2017 

KIPP Phila Elem 
Academy (K-4) 

2409 W. Westmoreland St., 
19129 

Building Owned by Charter;  
Permanent Location 

KIPP Phila CS (5-8) 2539 N. 16th St., 19132 Building Owned by Charter; Currently 
occupying floors 1,2, & 4.  School will 
remain in this location for the next 2 
years. 

KIPP DuBois CS (9-
12) 

5070 Parkside Ave., 19131 Currently in year 3 of 10 year lease 

KIPP West Phila 
Prep CS (5-8) 

5900 Baltimore Ave., 19143 Last year of lease with SDP.  Would like to 
remain in the building, but aggressively 
pursuing other sites.  5070 Parkside 
would not be considered as an option. 

KIPP West Phila CS 
(K) 

5900 Baltimore Ave., 19143 Last year of lease with SDP.  Would like to 
remain in the building, but aggressively 
pursuing other sites.  5070 Parkside 
would not be considered as an option. 



 71 

2017-
2018 

KIPP North Phila 
CS (K,1) 

2539 N. 16th St., 19132 Will occupy floor 2. Current KPCS 
classrooms on this floor will be moved to 
the 3rd floor. 

2018-
2019 

KIPP Parkside CSl 
(K,1) 

5070 Parkside Ave., 19131 Separate and distinct space from KDCA 

Facility Planning Questionnaire 
See Attachment 34. 

Figure 2: Facilities Timeline 

Date Action Person or Entity 
Responsible 

3/1/17 Execute lease with PBTC Natalie Wiltshire 

3/1/17-6/1/17 Work with landlords and architect to design desired 
school space 

Natalie Wiltshire/PBTC 

6/1/17-1/30/18 Phase 1 Build-out (Year 1 Space) - Secure Certificate 
of Occupancy 

PBTC 

7/1/18 Cleaning Staff Hired or Contracted and Reporting to 
Work 

Natalie Wiltshire 

7/1/18-7/15/18 Furniture, etc. moved into building for start of school Natalie Wiltshire 

1/1/19-6/30/19 Phase 2 Build-out (Year 2 Space) -Secure Certificate of 
Occupancy 

PBTC 

7/1/19 - 7/15/19 Set up new classroom/office space on in anticipation 
of start of Year 2. 

Natalie Wiltshire 
 

 

Daily and Extended Facility Maintenance 
KIPP currently contracts with Team Clean to provide all cleaning and custodial services in all of our 
commercial spaces. We intend to have Team Clean (and others), bid for the new schools as well. A final 
decision will be made based on multiple considerations, such as cost and proven track record in the 
industry. The school's budget would sufficiently cover the cost of this expense, per our current 
experience with these services in three of our existing schools. 

In addition, the school will be required to budget for tenant improvement expenses for use in the event 
of an emergency or planned building improvement expenses. The budget template provided reflects 
$5/psf for tenant improvements on top of our maintenance and utilities budget ($6 per square foot). 
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Community Involvement and Support  
Section 1: Targeted Community 
School District Needs 

Target Community 
KIPP Philadelphia schools were created to serve the children most in need of a high-quality education, in 
Philadelphia’s most educationally underserved neighborhoods. At KIPP, we hold ourselves accountable 
to more than just test scores, we ask ourselves Six Essential Questions when attempting to assess if we 
are doing the job we have set out to do. As explained elsewhere in the application the first Essential 
Question is, “Are we serving the children who need us?” This is our guiding ethos as we make decisions 
about both where to locate our schools, and from where we endeavor to recruit our students.  

The proposed school will be located at 5070 Parkside Ave., Philadelphia, PA 19131 in the West Parkside 
neighborhood. Our decision to select this location is based on the following factors:   

1. Lack of High-Quality Seats Available to Families 
Despite the presence of KIPP and 
other high-performing charter 
operators in West Philadelphia, 
the demand for seats in high-
quality schools does not meet the 
demand from families seeking to 
enroll children in those schools. 
This is evidenced by the increase in 
the waitlist for our current schools 
– as illustrated in Table 3, in the last three years since we began engaging the community regarding 
the proposed school (2014), the number of waitlisted students residing in the proposed attendance 
zone (19139 and 19131) has grown 272%. This figure has grown 500% when compared to 2012 – the 
year KIPP moved its high school into the West Parkside neighborhood.  

2. Creating a Feeder Pattern 
The proposed charter will combine with the existing KIPP DuBois Charter School to create a feeder 
pattern for children residing in the West Parkside neighborhoods. A continuum of K-12 education 
ensures students that the transitions from elementary to middle to high school do not waver from 
the high quality commitment to high expectations for academics and character that they experience 
from KIPP schools.  

3. Expanding our existing neighborhood presence, including serving more neighborhood children 
We currently operate one high school, KIPP DuBois Charter School, in the West Parkside 
neighborhood. We have fostered positive relationships with the local community and businesses. 
Children in the surrounding neighborhood wish to enroll in the school; however, due to the scarcity 
of open seats, many are on the lottery waitlist.  

Current Educational Options in Catchment Area 
We would like to offer a catchment area that includes the zip code where the facility is located (19131) 
and the adjacent zip code (19139). Only 15 of the 22 district and public charter schools in this area are 
focused primarily on serving students from these neighborhoods and 11 of those 15 schools fall in the 
Intervene performance tier. 

According to the last round of released SPR data there are only 609 K-8 seats available at schools that 
rank in the Reinforce or Model performance tier. This is in a community where the census bureau 

Table 3: Waitlisted Students residing in Proposed Catchment Area 

Zip Code 2012-13 2014-15 2015-16 2016-17 

19139 55 99 247 308 

19131 41 77 167 170 

TOTAL 96 176 414 478 
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estimates there were over 10,000 students between the ages of 5 and 14 in 2010. It is no surprise that 
families are seeking out high-quality options, as evidenced in the significant increase in the number of 
waitlisted students as shown in Table 3. 

Only 13.5% of residents in the 19131 zip code are college graduates and in the 19139 zip code, that 
number falls to 7.5%18. Thus, KIPP's national track record of having 40% of our students graduate from 
college would have a powerful impact in these two neighborhoods. 

The ultimate results of these limited options and unacceptable college outcomes are that students are 
traveling significant distances to find better educational opportunities. Analysis conducted by 
Newsworks in March 2013 highlights the need for high-quality seats in this community – more than 
73%19 of high school students residing in the Parkside area (which overlaps the attendance zone) attend 
a school other than their neighborhood public high school. Nearly half of elementary and middle school 
students residing in this area do not attend their neighborhood public school. Opening the proposed 
school in this community would allow for more of these students to attend a high-quality school in their 
neighborhood, reducing transportation costs to the District, and allowing us to help work towards Dr. 
Hite’s vision of quality schools in every neighborhood. 

KIPP’s Value Add 
Based on the existing educational options in the proposed catchment area, our school’s unique college 
completion focus, and the demand from families to enroll their child in a KIPP school20, we believe the 
proposed school would be an educational value- add for the families residing in these communities. At 
KIPP, we say that zip code does not define destiny, and in these zip codes, we can give families hope that 
their children will have a much greater chance of graduating from college than would otherwise be the 
case. As mentioned previously, we intend to open an elementary school in year one, a middle school in 
year two, then phasing growth over the following five years. Based on the academic performance of our 
current schools, we believe the proposed school would offer an excellent education to children, 
particularly those residing in target neighborhoods in our proposed catchment areas.  

When students enter our middle school in 5th grade, they are behind both academically and socially. 
While our fifth grade students do reach grade level (and beyond), the impact of starting with 
Kindergarten is being realized in Philadelphia and in KIPP schools across the country. Our current 
elementary school, KIPP Philadelphia Elementary Academy (KPEA), has consistently produced strong 
academic and character results and has been recognized by KIPP Foundation as a top performer across 
the network in math and reading. The elementary school alone has a waitlist of 1,614 students as of 
November 1, 2016. The impact of starting to work with our students in Kindergarten is already evident; 
last year for the first time students who started as Kindergarteners at our elementary school enrolled as 
5th grade students at our middle schools.  Only 15 % of 5th graders entering KIPP Philadelphia schools for 
the first time performed on or above grade level in Math; the rate tripled for students who promoted 
from KIPP Philadelphia Elementary school. 

The elementary and middle school students at the proposed school will have a high quality home when 
they reach high school age. With an average ACT score of 17, KIPP DuBois Charter School (KIPP 
Philadelphia’s High School) provided the largest number of students the opportunity to take the ACT, 

                                                           
18 Source: U.S. Census Bureau, 2009-2013 5-Year American Community Survey 
19 “In Philly, the struggle to make high school work pits sentiment vs. data”, WHYY/Newsworks. March 5, 2013. 

http://www.newsworks.org/index.php/local/item/51870-in-philly-the-struggle-to-make-high-schools-work-

pits-nostalgia-vs-data 

20 Based on historic waitlist data, see table on page 73 

http://www.newsworks.org/index.php/local/item/51870-in-philly-the-struggle-to-make-high-schools-work-pits-nostalgia-vs-data
http://www.newsworks.org/index.php/local/item/51870-in-philly-the-struggle-to-make-high-schools-work-pits-nostalgia-vs-data
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second only to the selective Central High School.  In 2015, it ranked 5th out of the non-selective, high 
poverty schools with at least 50 students taking the exam.   

Additionally, across all KIPP Philadelphia Schools, 87% of parents surveyed agreed or strongly agreed 
with the statement, “This school has a positive impact on my child’s academic performance and 
character” and 91% of parents would recommend KIPP to another parent.  

Enrollment Preferences 
As mentioned previously, in the event a lottery is held for a particular grade level, the proposed school 
will grant an admissions preference to the following groups of students: 

 Returning students, who are automatically assigned a space in the Charter School; 

 Students currently enrolled in another KIPP School; 

 Students having sibling and/or founder preference; 

 Students who are children of staff employed by a school in the network 

If enrollment slots are still available after admitting the above groups of students, the proposed school 
will fill the remaining slots in accordance with Section 17-1723-A.  KIPP Philadelphia Schools have 
overwhelmingly drawn from the City of Philadelphia 
exclusively such that the residency preference is inherently 
understood.   

Catchment Areas and Matriculation from Feeder Schools 
These enrollment preferences were designed to represent 
the proposed charter’s organizational priorities: (1) Offer a 
continuous K-12 education to existing students, allowing 
our schools to prepare our students for college and life; (2) 
serve the children who are most in need of high-quality 
seats; and (3) develop strong relationships with the 
surrounding community by serving its children.  

By creating a feeder pattern of schools, we ensure stability 
and consistency for our students and families, as they 
know they can transition from elementary to middle to 
high school within the KIPP system.    

Community/Local Connections 
KIPP Philadelphia Schools is proud to be one piece of the solution to improve 
public education for underserved students in Philadelphia. Over the past thirteen 
years, we have learned what it takes to run a successful network of public charter 
schools. We know the necessity of community buy-in, and how important it is for 
our neighbors to want our schools to be located in their neighborhoods. Good 
intentions to provide a great education to a particular community’s children 
must be complemented with a willingness to build authentic relationships based 
on trust and mutual respect.  

Feedback Received from Community 
KIPP strongly believes in developing strong community ties within our schools, 
and in the immediate and adjacent neighborhoods where our schools are 
located. The proposed charter seeks not only to be a high quality option for the 
students of West Parkside, but also to be an integrated part of community 

Figure 3: West Philadelphia Feeder Pattern 
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services in the neighborhood. We understand – and appreciate – that each community is unique, 
including those where our current schools are located.  

To that end, we began a series of conversations in Fall 2013 to gather feedback on how we can best 
achieve our mission at a critical mass, with the intent to reinvigorate public education in our city through 
the performance of our students and schools and the leadership of our educators. Our regional 
leadership team and Board of Trustees met with 50 local stakeholders to solicit their feedback; the 
individuals and groups we met with included current families, waitlisted families, and prospective 
families residing in the neighborhood, community-based organizations, the philanthropic community, 
and civic leaders. The overwhelming response from these conversations was: (1) KIPP Philadelphia is 
playing a crucial role in improving outcomes for our city’s children; and (2) the organization should 
remain poised and ready to grow, should the opportunity arise. These conversations continued about 
the proposed school in Fall 2014 through present. Additionally, we have worked closely with Educational 
Opportunities for Families to spread the word to prospective families about the possibility of KIPP 
opening new schools; Toya Algarin, a parent school board member for the other KIPP Philadelphia 
charters, plays a leadership role in EOF and helps ensure strong communication between our schools 
and their organization.  

KIPP’s community outreach goal is to understand better the needs of families, students, and West 
Parkside community at large. Our family outreach to solicit feedback about creating new schools has 
been extensive, with 16 formal meetings taking place between 2014 and 2016. Most recently, we met 
with the Parkside Association of Philadelphia at the request of Lucinda Hudson in order to answer 
questions about the proposed schools. In total, nearly 700 parents attended the meetings and offered to 
volunteer for various expansion related activities. Through these meetings, we learned about parents 
like those on our founding coalition, many of whom have had children on a KIPP Philadelphia waitlist for 
over multiple years. There have also been numerous informal one-on-one conversations with members 
of the community regarding the proposed school at community fairs (e.g., Bike Rodeo in August).  

We have collected 470 interest/pre-enrollment forms from parents that have indicated their interest in 
enrolling their child at the proposed school. Of these interest forms, 133 students would be eligible to 
enroll during year 1 of the school (80 Kindergarten students and 53 1st grade students). Additionally, 
KIPP Philadelphia Schools currently has over 3,700 students on our waitlists as of November 4, 2016. 
Each one of our five schools has hundreds of students waiting to get in. We have met with prospective 
families and have found that they want to attend our schools for a variety of reasons. For some the issue 
is safety for their children in school. For many the issue is about our focus on college and careers after 
college. However, all of our parents currently enrolled and on the waitlist are focused on their child 
being successful in life.  

Grade in SY 2018-19 

Total 

Interest 

Forms 

% of First Year 

Enrollment 

K (currently 3 or 4 years old) 80 80% 

1st grade (currently 4 years old) 53 53% 

2nd grade (currently in K) 68 N/A 

3rd grade (currently in 1st grade) 52 N/A 

4th grade (currently in 2nd 

grade) 60 

N/A 

5th grade (currently in 3rd grade) 56 N/A 

6th grade (currently in 4th grade) 54 N/A 

7th grade (currently in 5th grade) 21 N/A 
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8th grade (currently in 6th grade) 26 N/A 

Grand Total 470  
 

We have worked with local Head Start centers in the neighborhood to connect with prospective 
families, hear their feedback, answer questions, and solicit interest/pre-enrollment forms from those 
that would like to enroll their children. We have also continued to build on our existing strong 
partnerships with leaders in the community like Councilman Curtis Jones and Lucinda Hudson to solicit 
their feedback about the proposed school – a process that began in 2013. Even though our proposal has 
not yet been approved by the SRC, despite multiple submissions, the feedback from the community is 
overwhelmingly clear: the need for high-quality seats in elementary and middle school is absolutely 
necessary, and we must continue to re-submit our proposal to the SRC. As in past years, we will 
continue our outreach efforts to new families residing in the proposed attendance zones will continue in 
the months ahead.   

It should be noted that the students and families who toil on our wait list with no realistic hope of ever 
being taken off our wait list because of their position with hundreds or even thousands of children 
ahead of them are the reason why we feel compelled to continue to expand, and why are certain that 
the demand is there to fully enroll KIPP Parkside Charter School, should we be given permission to open.  
The District has previously taken the position that the wait list is not a valid indication of demand for a 
new school.  We completely disagree, and to the contrary, we believe there is no higher standard to 
apply when evaluating the demand for a potential school, then by looking at the enrollment track record 
of other schools in the same network.  In years past we have used our testimony and our time to give a 
voice to these families and students who are too often are left voiceless when these high-stakes 
decisions are made, and we have introduced Philadelphia to many, many families who would do 
anything for the opportunity to attend a KIPP school.  Nonetheless, we have followed the rules of this 
application, and have compiled interest forms from prospective parents, and we are pleased to submit 
those forms in their entirety as part of this application.  And we would be happy to introduce anyone 
still left wondering whether or not we have sufficient demand to the families who sit on that wait list, so 
those individuals may ask them if they would travel to West Parkside for the chance to attend KIPP. 

Support from Community Agencies and Other Entities 
Our schools have enjoyed positive relationships with the local community over the past decade. 
Citywide partnerships are numerous and we anticipate extending many of them to include work with 
KIPPsters at new campuses. As an indication of our Board’s commitment to community outreach, board 
members are charged with enhancing the relationship between KIPP Philadelphia schools and the 
various communities of Philadelphia, specifically those in which KIPP Philadelphia schools are. 
Additionally, shared services staff and school-based leaders anticipate building many new partnerships 
with community-specific organizations and regionally specific groups whenever possible.  

Please see Attachment 53 for a list of supporters and entities that currently work with KIPP Philadelphia 
Schools in North and West Philadelphia in various ways, including serving an intern host sites, mentor 
our students, providing in-kind donations, and volunteer in schools. By extension, the proposed charter 
would benefit from these existing partnerships within our existing schools.  

Soliciting Community Feedback 
We plan to work hand in hand with our community, as we have for the last three years with our high 
school being located in the Parkside neighborhood. We will continue to actively seek out new 
partnerships as well as focus on developing existing partnerships. As our current schools do, we will 
work with schools and community agencies in the surrounding area. For instance, our high school does a 
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roll call meeting on a weekly basis, which includes agencies such as SEPTA, School Police, Police 
Department, Councilman Jones, and the Principals of every Middle and High School in the 19th District. 
The calls are used to discuss community safety and feedback from community members and local 
businesses.   

Our schools will also hold town hall meetings at the beginning of each year to ensure that we are 
soliciting feedback from the community. The leadership of our school is also involved with several 
community organizations that include the West Parkside Association and the Business Association of 
West Parkside. These are consortiums of businesses and community organizations that have given 
feedback to our schools and provided key partnerships.  

Plan to Continue Soliciting Feedback 
Engaging in community relations in a proactive, coordinated way will be a priority of the KIPP 
Philadelphia network in the coming years. A community outreach strategy will be created and 
implemented by the Board of Trustees, with support and direction from the CEO and external affairs 
staff. By implementing successful outreach strategies, the growing network of supports for KIPP 
Philadelphia effectively becomes a growing political constituency that supports the work, growth, and 
success of KIPP Schools in Philadelphia. 

Evidence of Support 
Please see Attachment 35 for evidence of support, including letters of support from the following 
individuals and/or entities: Brown’s Super Stores, Inc., Dancing with the Students, Dr. Angela Duckworth 
(University of Pennsylvania), Franklin & Marshall College, GlaxoSmithKline, Linton’s Managed Services, 
Philadelphia Business and Technology Center, Lucinda Hudson (Parkside Association of Philadelphia), 
PhillyPLUS, SAP SE, Team Clean, Inc., Teach For America, Tiger Woods Foundation, Wells Fargo, and Hon. 
Vanessa Lowery Brown. The Attachment includes 470 non-binding pre-enrollment forms solicited from 
prospective families who wish to enroll their child in the proposed school – these forms were submitted 
via paper form and electronically. The pre-enrollment forms include children of the appropriate age that 
would be eligible to enroll in the relevant school year. Please note: (1) the applicant will continue to 
actively conduct feedback sessions in the community and solicit pre-enrollment forms for the proposed 
school beyond the application deadline of November 15th; and (2) the applicant does not intend to rely 
on a community partner to provide a service that is integral to the operation of the proposed charter 
school, therefore no MOU is included as an Attachment. 
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Section 2: Parent Engagement 
Parent Support of the Proposed School 
We have been operating schools in Philadelphia for the past 13 years, and our parents and our Parent 
Associations have a strong voice. Our application is a reflection of the parent and community input we 
have received. Specifically, both existing parents and potential parents who have come out to 
community meetings we have held, have given feedback on the necessity of the proposed charter’s 
application, and the specific neighborhood which it is seeking to serve.  

Working in Partnership with Parents and the Community 
All KIPP Philadelphia schools conduct regular parent forums where we seek feedback from parents and 
community members and share information on broad issues. To get a sense of the frequency, we have 
held over 10 forums in the last three years since the inception of this proposal to discuss topics such as 
current charter school policies, the proposed school, and basic and special education education funding. 
In addition, we have partnered with Educational Opportunities for Families to engage various 
communities throughout Philadelphia. Toya Algarin, a current school board member of KIPP’s existing 
schools in Philadelphia, is responsible for serving as the liaison with EOF and is actively involved with 
outreach to parents. We also held two events recently for community members to provide feedback 
regarding the proposed schools (see Section 1 for a list of dates). See Attachment 54 for Facebook and 
Instagram advertisements targeted to families residing in the 19131 and 19139 zip codes, emails to over 
3,000 waitlisted families, emails to current KIPP Philadelphia families (over 1,700) that ay be interested 
in enrolling their child at the proposed school. We also engaged Educational Opportunities for Families 
to send information about our new school interest form to their mailing list. We intend to continue our 
outreach to the community in the months ahead. 

KIPP also works with businesses, community leaders, and elected officials in the neighborhoods where 
our schools are located, and in communities where we may eventually open a new school in the future. 
We ask for input from all of these parents and community members so that as we create or refine our 
plans we are sure that we have heard and integrated community needs and wishes. The biggest request 
we get is to grow and help find room for the over 3,700 students on our waitlist, which is reflected in 
our strategic plan.   

School leaders also attend community meetings to gain feedback about the schools as well as update 
our neighbors about our progress. These meetings include those held by neighborhood associations, 
business coalitions as well as other parent organizations. We are able to update the community about 
our schools as well as, in the case of this proposal, the progress towards opening the proposed school. 
We are also able to inform parents of our intentions so that they are ready to attend when the schools 
are able to open.  

Engaging Parents in Key Decisions 
All KIPP Philadelphia school boards currently have two parent members and our board meetings are 
open to the public. With the proposed school, an additional parent will be joining the board to represent 
this particular charter’s parent voice. In addition, the proposed school will have a KIPP Family 
Association (KFA) that is run by a set of parent officers. The KFAs at the existing KIPP Philadelphia 
schools have played a key role in informing the proposed school’s leadership about the school’s 
development, including outreach. In addition, a staff liaison is assigned to directly work with the 
leadership of the school’s KFA. 

Before the school is open, we will engage prospective parents for feedback on proposed school 
operations by sending communication via email, as well as hosting in-person meetings. Once a new 
school is open, we will rely primarily on the parents of enrolled students for feedback on school 
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operations. All KIPP Philadelphia schools have an open door policy for all visitors, especially parents. Any 
individual or group that is interested in visiting the school may do so at any time, we simply ask that all 
efforts be made to not disturb the work of the students and the staff. The applicant intends to engage 
parents in its Strategic Planning Process.   

Parent Engagement Strategy 

Overview 
KIPP schools share a core set of operating principles known as the Five Pillars, one of which is “Choice 
and Commitment.” In order for our students to, “climb the mountain to and through college”, we 
believe that our students, their parents, and the faculty of each KIPP school must choose to participate 
in the program. This sense of shared purpose and commitment is an integral part of the KIPP culture and 
a key factor in our success. See Attachment 55 for detailed information about the home visit. 

The vast majority of the students we serve are economically disadvantaged. We have developed strong 
systems, routines, and mindsets around working with our families, and will bring all of our best practices 
to the proposed school. Some examples include organizing carpools for families that are experiencing 
difficulties getting to school and/or school events; scheduling parent meetings to accommodate the 
needs of working parents, and providing childcare in those meetings.  

Partnership between Home and School 
The partnership between home and school will be supported by the proposed school’s adoption of a 
“Parent Involvement Policy” (Attachment 56); this policy is modeled after the Parent Involvement Policy 
in place at other KIPP Philadelphia schools, which has proven to be a model on how to build sustainable 
family-school partnerships to support a lifelong love of learning. The attachment also includes a 
“Commitment to Excellence” template shared with our students and families at the beginning of the 
school year, that captures the spirit of partnership between family, student, and school. Please note that 
signing this document is not a requirement for enrolling at the school. 

Engaging Parents/Guardians of Diverse Cultural Backgrounds  
The proposed school understands the importance of strong parent engagement, and will ensure all 
parents – regardless of their cultural background and native language – have the opportunity to fully 
participate in their child’s education. The proposed school will send home a survey at the beginning of 
the year to inventory parent perspectives to ensure a culturally responsive parent involvement strategy 
(e.g., family cultural practices and traditions, parent work schedules, what aspects of their child’s 
education is lacking in terms of diversity, how can we affirm your child’s culture in school, etc.). We will 
use this information to begin conversations with parents about how we can work together to ensure all 
parents feel their child’s school embraces their culture. In addition, we plan to use the KIPP Family 
Association as a means to have ongoing conversations with families about their views around the 
school’s engagement of all parents, including those with diverse cultural backgrounds.  

As part of its existing programs for parental outreach, KIPP will provide training and resources for 
families to fully engage at KIPP and fully engage with their child – all of which leads to successful 
schools. Frequent engagement will also inform us on the issues that parents and community members 
care about most. 

All of our staff and our school facility will be welcoming in every way to parents and the community. 
School staff, who speak languages other than English, will be available to translate. When parents feel 
welcome, they also feel appreciated and valued. With such parental engagement, it will become evident 
to parents that they too are critical to not only their child’s success, but also our school’s success. We 
must be ever mindful that parents from disadvantaged backgrounds, who live in poverty, who are 
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challenged by the English Language, may lack the framework to understand not only the public school 
system but the charter school’s role within that structure.   

In order to engage parents from diverse backgrounds, KIPP – with its already broad connections to the 
Philadelphia community – will: 

 Identify multiple organizations in the surrounding community that work with minority and low-
income parents and residents. 

 Identify advocates and leaders who are well respected and have credibility with culturally and 
linguistically diverse populations. 

 Meet regularly with as many community leaders and groups as possible to discuss parental 
outreach. 

 Alleviate language barriers by identifying staff that can serve as translators during parent-
teacher meetings, school events, parent workshops, training sessions and home visits. 

 Assist parents with little formal education how to work with their children with school 
assignments and school-related events. 

 Incorporate various predominant cultural traditions, crafts and knowledge in classrooms.  

 Integrate language and culture reflective of the surrounding community into the school, events 
and curriculum 

Engaging Non-English Speaking Parents/Guardians 
To ensure we meet the needs of non-English speaking families, we administer a Native Language Survey 
with all enrollment materials (which we collect after the lottery) to understand the needs of every single 
family individually, and ensure that we are able to provide the necessary accommodations to ensure all 
of our families are fully engaged. This can include hiring translators, and securing translation services for 
written and verbal communication with the families. Additionally, each of our schools will have at least 
one employee who can be made available to translate written materials or serve as an interpreter in 
parent conferences with English speaking staff.    

Frequency of Parent Interactions  
At each KIPP Philadelphia schools, we welcome families, not as visitors but as partners. We have an 
open door policy for families and want families in our school and classrooms as often as they can and 
want to be there. Formal interactions include: back to school night, conferences (parent/guardian, 
student and teacher), all-parent meetings, and KIPP Family Association (KFA) meetings.  Teachers and 
administrators will accommodate parent requests for meetings.  Parents are welcome to attend public 
board meetings and to engage in public comment. See Attachment 55 for additional details about 
formal interactions. 

Informal Interactions 
Families will have the opportunity to volunteer at the school during school days or on Saturdays. We 
believe family volunteering is rewarding for the school, student, and the volunteers themselves. Family 
members will also be able to contribute to the school by serving as field trip chaperones, helping at 
special events, and making sure to attend all report card conferences. 

Parent Associations 
A KFA, KIPP Family Association, will serve a vital role in the school. The association is designated to 
create partnerships between KIPP families, staff, and students. It will meet on a recurring basis (e.g., 
monthly) to plan events, discuss volunteer opportunities, among other activities. We will encourage all 
family members to attend KFA meetings by advertising meeting dates and times to families via weekly 
packets sent home with students. 
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Primary Responsible for Parent and Family Engagement 
In the first year of the school, the School Leader will be primarily responsible for parent and family 
engagement. In year two and beyond, the School Leader will designate one staff member that will be 
responsible for parent and family engagement. In our current schools, this is typically an Assistant 
Principal or Dean of Culture. Parents are notified of the designated staff member in writing via the 
Parent/Student Handbook disseminated at the beginning of the school year. Their responsibilities will 
focus on working with parents of students, promoting their involvement and providing information 
and/or direction regarding various programs and services to meet the needs of students.  

Communication of Data to Parents & Stakeholders 
KIPP Philadelphia will update parents about the progress of their children in several ways. Most 
immediately, all families have the phone number of every teacher and leadership staff member so they 
can be in close contact with staff about any issue or to get information on their child’s progress. KIPP has 
always done this since its inception in 1993, and students, family members, and teachers alike all take 
full advantage. Depending on the grade, students receive behavior/homework reports either daily or 
weekly so parents know quickly if there are any challenges. Parents also have access to a parent portal 
on the school website where they can check grades and assignments. See Attachment 55 for 
information regarding how and when school performance and student performance data will be 
disseminated to families, how parents will have access to their student’s records online, and the 
proposed school’s plan to review complaints, concerns, and questions regarding the school’s progress.    

Reporting Progress on Academic and Non-Academic Goals 
All KIPP Philadelphia schools are committed to the principles of transparency and accountability. In 
Philadelphia, the charter school movement’s promise of more accountability, in exchange for more 
autonomy, has not yet been fully realized. We hope to foster a public dialogue about what an effective 
accountability system for public schools can look like here in Philadelphia, and nationwide, by openly 
sharing our results. We are far from perfecting our practice, but we seek to learn from our mistakes and 
continuously improve. KIPP will engage in rigorous strategic planning with its stakeholders as well as 
regular discussions on our academic and non-academic goals with the Board of Trustees. KIPP will 
likewise provide information on its progress to its authorizer (SDP and SRC) as required by its charter 
and in its renewal review.    

We know that success means more than raising test scores, so across the national KIPP network; we 
describe the health of our schools and regions through the lens of the “Six Essential Questions.” In 
Philadelphia, we ask ourselves a seventh question about governance. We share our results on a section 
on our website titled “Open Book” which includes far more details about our results, finances, and 
operations than is required by law. On Open Book, visitors will find all of our student academic results, 
board minutes, teacher retention data, financial documents, and much more, all in detail. All of the 
information on Open Book is updated each year with the most recent results. 

As required by charter school law, all KIPP Philadelphia schools complete an annual report with the 
Pennsylvania Department of Education and the School District of Philadelphia, both of which are 
accessible through those entities. As part of the larger KIPP network, our results are included in the KIPP 
Foundation Annual Report, which includes detailed information on over 200 KIPP schools across the 
country and is available online, as well as in hard copy in all KIPP Philadelphia offices. 
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