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Introduction: 

 The goal of this lesson was for students to have a conversation regarding a school 

situation by using content related vocabulary and appropriate language in regards to a school 

related scenario by using school related vocabulary and use key terms and common phrases 

related to school scenarios. I approach my lesson planning using the backward design approach, 

and followed the three stages of designed offered by Grant Wiggins (Bowen 2017). The 

backward design approach allowed my to focus on student learning, and design the lesson so that 

I know students would leave class with useful, practical knowledge that they can use in real-life. 

I first set my outcomes by identifying my desired results. Next, I created an assessment that 

would allow students to demonstrate in they met those desired results or not. When designing as 

assessment, I wanted to think of a task-bask activity that students could do. I find that tasks can 

be extremely beneficial for student because, as Ellis says, “ ‘A task is intended to result in 

language use that bears resemblance, direct or indirect, to the way language is used in the real 

world’ “ (Kumai p.87). For the teaching context, my students are adults wanting to improve on 

their English conversation skills for everyday English they might come across, including in the 

school community. For this reason, it is crucial that the activities in the class are meaningful to 

the students, and will help them develop their English skills that they can use in the real world. I 

decided to try to incorporate two task-based assessments including a role-play involving a 

discussion about a child’s report card. In addition, students picking a school related scenario and 

producing an email or written assignment related to the scenario. Finally, in stage 3 of the 



backward design, I thought of activities that would relate to the assessment pieces, and make 

students successful in completely the task. The activities we did leading up to the task, consisted 

of “pre task” activities that involved going over vocabulary and linguistic features that students 

may need, or have knowledge off before completing the task. To gather information and 

determine if students were successful, students were to have their role-play during class, as 

others listened and we were to discuss linguistic features and meanings. For the scenario, 

students were to use the “chat feature” and type an email. Again, if time allowed, allow students 

to share and discuss, and keep not of vocabulary and linguistic features used. For both tasks, the 

goal was to focus on form as opposed to focus on forms. Students would demonstrate success if 

they were able to successfully convey the meaning in the role-play and scenario email. 

Description: 

 First, it is important to mention the context of my teaching. I am working with a group of 

eight adults, split into four groups to teach different levels. I am not the lead teacher in the group, 

and although the lead teacher did let me design and implement lessons for the purpose of my 

graduate course, final decisions and topics are up to her. I am teaching the intermediate group 

with a co-teacher. My co-teacher has previously done ESL teaching with the particular group, 

but otherwise does not have much education experience or training. Finally, the course was 

designed to be an in-person class, but due to Covid-19, we meet on GoogleMeet, with many 

students using their mobile devices to join class. 

 First, the lesson did not start how I would have liked, because some students in other 

groups indicated they wanted more clothing vocabulary (previous lesson topic). For this reason, 

the lead teacher, added in slide to introduce more clothing vocabulary. Next, my co-teacher and I 

introduced school-related vocabulary by having students take turn reading descriptions and 



decided which vocab word best fit the description. We also had a “guess the school subject” that 

allowed students to give clues about a school subject, and other classmates guess which ones 

they were talking about. After that, we went through some common school scenarios, and 

reasons why a teacher might contact home. We discussed when these would most likely occur. 

After we offered suggestions, by going through key educational terms that occur often in school-

related conversations or on documents. During activities, I should also mention that my co-

teacher is very focus on forms and repetition. When a student made an error in his/her speech, 

although I was able to understand the meaning, my co-teacher would correct the, type the correct 

sentence in the chat and have all students say the sentence one at a time. This frustrated me, 

because I would have not done this. When students said something that I could not understand, 

we engaged in negotiation of meaning, or used the chat to clear up misunderstandings. However, 

I do not think so much time was needed to correct mistakes that did not affect the overall 

meaning of the sentence. In addition, taking the time for each individual student to repeat the 

sentence was a big waste of time, since it was not all students who made the error in the first 

place. 

 When it came time to do the report card role play and the email scenarios, we only had 

about 10 minutes left. For this reason, I decided to forgo the role play, because I figured the 

scenarios will at least get everyone involved, and in the end they might have an email template 

that they can use in the future. However, the students had issues with the scenarios task. The 

directions were to pick one of seven related school scenarios and practice writing using the chat 

feature and linguistic features we worked with in the class. Unfortunately, like I said, most 

students were on their phone, so they could not access the chat feature to type. Instead, I did 

allow them to speak what they would say, but it allowed for less reflection and discussion. I am 



legally, not allowed to record the lesson, so I couldn’t go back to listen to responses. Also, since 

it a last minute change, I wasn’t prepared to collect data this way. In addition, some students I 

think were confused about what to do or didn’t understand direction, because they did not 

complete the activity. My co-worker and I frequently tried to check in with students to see if they 

needed help, but we got no responses, which was frustrating. Due to all the difficulties with the 

task and assessment, it is difficult to tell if students met outcomes and were successful.   

Analysis: 

 This teaching context is very new to me for multiple reasons, and something I still don’t 

feel too comfortable with. First, I am teaching adult Spanish-speaking leaners with various 

degrees of proficiency. I have the most experience working with ELs  who are children, have 

various linguistic backgrounds, but for the most part at the same level. Second, we are teaching 

on GoogleMeet for a course designed in person. Even though I am teaching my Middle School 

Germ class virtually, we use MicrosoftTeams, and I have access to many various resources that I 

cannot use in this context. Finally, we are working as a team of teachers, and myself am teaching 

with a co-teacher, which is new to me. Frankly, my co-teacher has been frustrating to work with 

because he does not communicate with me when I reach out regarding lesson planning. In 

addition, we meet as a team with all teachers before and after the lessons to go over the plan, and 

reflect after, but he is the only one that does not attend these meetings. Also, he does not have the 

educational experiences I have, and aware of educational approaches, specifically related to 

language learning. 

 I think out activities that we had introducing key vocabulary and features took much 

longer than originally planned due to technologic difficulties. It seems like it always takes longer 

to get things going, explain directions, getting students participating, etc. Also, I previously 



mentioned that my co-teach really tries to get all students produce 100% correct sentences, by 

fixing all errors, typing them in the chat, and having all students repeat. This not only takes up a 

lot of time, but I also think switches the students’ attention to more of focus on forms. I think 

students are much more hesitate to speak, or question if they are correct after each utterance, 

because he is always correcting their errors, so they feel they have to be correct in their 

sentences.  

 I was disappointed that the role-play and the scenarios activities didn’t work out, since I 

feel these were the most useful activities, that allowed students to use the language freely, and 

most mimic real life conversations. If we were more time-conscious, or meeting in person, I am 

confident we would have had the time for these activities. Also, I could have prepared an 

additional way for students to participate in the scenario activity. Perhaps, instead of students 

working as individuals, we could have worked together as group to draft an email that related to 

the scenario, and the co-teacher or myself could have put it in the chat for students to refer to. I 

think this would had led to more participation from students. Also, I could have typed it as well, 

and put in parenthesis students’ contributions, so that I collected some data as to what students 

were able to do and produce.  

My Learning: 

 Although, this particular lesson was frustrating, I am glad I have the experience to 

participate in such a context that I am not use to. It is providing me with experience teaching 

virtually with minimum resources, with a group a teachers, with a co teacher, and adults with 

various levels. This experience is unlike anything that I am used to, and I think it is good to 

challenge ourselves as individuals to get out of our comfort zones. Also, they run a winter 

course, that I plan on participating in as well, I will feel more prepared when that starts, and 



know what to expect. I particularly find it challenging setting outcomes for students who are at 

various levels, and we don’t even know which students will show up to each lesson (our class is 

always different). In addition, although I have experience with differentiation, I find it difficult to 

use tools I normally do because of the teaching context. 

 I know that it is always good for teachers to allow flexibility in lessons, but we 

occasionally have to plan for flexibility, especially when it involves technology. I think I could 

have done a better job planning for flexibility in this lesson, especially when it came down to the 

two task-based assessments that we couldn’t really implement as planned. After reflecting and 

analyzing, I thought of what I could have done differently to still make the activity work, and 

still gather student data to assess. That is why it is beneficial for teachers to reflect on lessons, 

because now I have a better idea of how I can approach a situation when we are out of time, and 

students don’t have access to type themselves, which could occur again at another time.  
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