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Ungrading or alternative grading has grown in popularity. While implementation varies,
ungrading generally involves collaboration between the student and instructor when assigning a grade
(Blum, 2020). Anecdotally, instructors avoid ungrading/alternative grading practices due to concerns with
students’ inability to “accurately'' grade themselves (Clark, 2022). Research has been mixed where some
studies show high consistency between student and instructor grades while others show low consistency
with students often overestimating their grade (for a review see Andrade, 2019).

The current study compared student self-grades to instructor assigned participation grades for
in-class participation. Four sections (two sections of Introductory Psychology and two sections of
Statistics in Psychology) taught by the same instructor during Spring 2022 were analyzed. A total of 109
students (64 Introductory Psychology, 45 Statistics in Psychology) were enrolled in the courses. In each
class, students were put into teams at the beginning of the semester and worked in those teams on in-class
activities designed to apply course content. The in-class activities were graded on a pass/fail basis and
answers were reviewed in class. Their participation in these teams during class were part of their final
grade (15% in Introductory Psychology, 10% in Statistics in Psychology). At the end of the semester,
students completed a reflection where they indicated the grade they believe they earned for class
participation. Based on overall attendance, teammate assessments, and observation by the course
instructor, the instructor determined the final class participation grade.

A total of 10 (9.2%) did not submit a self-grade and were excluded from the following analyses.
Self-grades were significantly positively correlated with instructor grade, r(99)=.801, p<.001. Self-grades
and instructor grades were also significantly positively correlated with students’ average exam grades. Of
students who submitted a self-grade, 81.8% assigned themselves a participation grade within 5 percentage
points of the instructor assigned grade, 10.1% assigned themselves a grade lower than the instructor
assigned grade, and 8.1% assigned themselves a grade higher than the instructor assigned grade. There
were no differences in the relationship between self vs. instructor assigned grades based on course type
(Introductory vs. Statistics), 𝜒2(2)=.286, p=.867.

These findings suggest that the majority of self-grades were consistent with the instructor grade
(82%) while only a small proportion greatly overestimated their contributions to teamwork (8%). These
findings highlight the ability of most students to accurately assess their contributions to in-class
participation based on a brief rubric. While self-assessment research has identified flaws in student’s
ability to self-assess (especially among lower performers), these findings suggest that for labor-based
assignments like participation, self-grading was consistent with instructor observations.
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